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ABSTRACT

AUTORA ¢HELENA COBOS RIUS

i ¢ Exposici6 intensiva a la llengua anglé¥aposta d'adaptacié organitzacional ¢
TITOL  sistema d'Educacié Primaria catala.

TRDEEBI:ALL ¢ Intensive Exposure to English languaiye.organizational proposal adapted to
the Catalan Elementary Education system.

PARAULESLAU

¢ Québec, Linglistica, Exposicio, Intensiva, Anglés llengua estrangera, Organitzacid, Ad:
Millora, Adquisicié lingtistica, Comunicacio oral, Viabilitat.

¢ Quebec, Linguistic, Exposure, Intensive, English second language, Organization, Adjus
Improvement, Language acquisition, Oral communication, Viability.

Aquest document és fruit d'un procés de recerca sobre les experiéncies que es duen a |
Québec a l'escola Primaria, on els alumnes de I'Gltim any es veuen exposats de T
intensiva a l'anglés com a llengua estrangefaran de la descoberta d'aquest moc
organitzatiu com a mesura de millora de l'adquisici6 i domini de la llengua aglé
Canadenca, es formula la hipotesis : El programa d'anglés inelsilébec es pot adaptar
l'organitzacio curricular de I'escola Primaria catalana.

Per respondre a aguesta afirmacio, es realitza un estudi de compatibilitat horaria segons
estipula el Curriculum de Primaria i les bases teoriques sobre l'exposicié intensiva
llengua. Un copconfirmada la hipotesis, es dua terme una proposta d'adaptac
organitzacional en base a les experiencies, estudis i recerca realitzats fins propdsta &
avaluada per mestres d'anglés i una investigadora de I'ambit de recerca.

This document is fruit of a research prgseabout the experiences carrieout in the
Elementary School in Quebec, where the students from grade 6 receive an intensive ex
to English second language. Due to the discovery of this organizational model
improvement measure of English language's knowledge and acquisttien,following
hypothesis is formulatedThe Quebec's Intensive English Program is adaptable ta
Elementary Catalan curriculum's organization.

To answer this statement, a schedule's compatibility study is developed, according
Elementary Catalan curriculum and the theoretical basis of the language intensive exg
After supporting the hypothesis, a proposal of a possible organizatiapasianent is designe(
based on the experiences, studies and research done so far. The proposal is asse
English teachers and a professional researcher from the field.
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1. INTRODUCTION

"Speech distinguishes man from the animals.” (Rousseau quoted by Scott, 1998)
Since its apparition on the E&rt human beings have searched different ways to
communicate with their environment and fellow men. Step by step, they have
developed capacities to improve and optimize the communicative situations which they
are part of. Languages are the result of humasdsial dimension and they respond to
each community needs. Thus, each group of individuals has developed its own full

formed complex language (Allot, 2012).

Apparently, this fact might not be much related to the investigation presented in
this documentbut, since those communities [with their different languages] have
always faced with the need to understand each other in order to supply their demands,
to talk about a "world" language or "universal" language starts to make sense. Even if it
is a controvesial topic, in terms of identifying which is the language which holds this
distinction, there is nothing new under the Sun. Like it or not, English language is
currently one of the most spoken and spread languages in the world and the key to get
better lifestyle opportunities, enter into the labour and economic system anywhere in
the planet and be part of the global conversations and matters that surround us
(Walker, 2009). Consequently, it is understandable that English has become the second

learnt languge in all the nomative English countries in the world.

This being explicitly stated, | would like to present the subject of the study, which
is a comparison of both English language contextual situation and Elemeathool
English Programs in Qoec and in Catalonia. As it is going to be presented later, both
contexts share similarities in means of identity and language heritage and they both
conceive the English language as a Second language. Nevertheless, both curriculums
have been conceived diffendly. That is the reason why both official programs are going
to be analysed and compared in means of organisation and competences in order to

expose the main similarities and differences.



So, in order to better understand the reality of both context, idgrthe first part
of the research | am going to be presenting and exposing the theoretical background of
both political linguistic contexts mainly concerning the English languagand both

curriculum programs of the English language in means of compggs.

On the other hand, taking advantage of my stay in Quebec and the proximity to
the schools' reality, an innovative strategy to improve the learning of English Second
Language [ESL] callédtensive Englistin Elementary public francophone schoats
Quebec is going to be introduced and analysed. The objective of this second part is to
study the possibility of adapting this methodology to the Catalan Elementary
curriculum. Thus, it is important to previously study the situation of the English lgegua

in Catalonia and the organisation of the Catalan curriculum.

The second part of the research is meant to conceive an Intensive English
adaptation which is going to be founded and supported by contextual analyses, already
done studies concerningntensve Englishin Quebec and the comparison of both
contexts and curriculums. Afterwards, the proposal is going to be presented and
exposed to a Catalan school board in order to receive constructive, objective and real

feedback about the viability and coheranof the idea.

Even if, in general means, this project is a theoretical research, it also involves
experimental phases in which the searcher is meant to develop practical, organisational,

pedagogical and didactical skills.

Mainly, this research project departs from the general hypothesis: The Quebec's
Intensive English Program is adaptable to the Elementary Catalan curriculum. This
hypothesis has born from my exchange experience in the University of Quebec i Trois
Rivieresand the possibility to know and work with the Quebec's Elementary English
Program as well as the chance to come across with the program which is presented in

this document.



Briefly, after having started didactic courses at the University, | discoverd th
peculiarity of the curriculum's organisation. Moreover, before starting my first research
about the subject, | had the opportunity to talk with some classmates who attended
intensive English classes in Primary School. They reported that it was a greatese
and it made me more curious about it. Also, once | had started to look for further
information and documentation | had the chance to interview English teachers and
university professors who worked with [and they still do] the program. All thests fa
and my contact with this reality have inspired and motivated me to start up this

research.

Finally, as Catalan and future English teacher, | feel that it is my responsibility to
look for the improvement of the English learning and teaching processyimearby
context. That is why this investigation goes further than the merely theory and it seeks
to present a different way to conceive the ESL in Primary Schools. Even if this proposal
finds its inspiration in the Quebec's program, it is thought to regarded as an
appropriation of the Catalan system in order to improve the communicative language

skills [in English] in Primary School in the future.



2. THEORETICAL FRAWERK

2.1. Political linguistic and educational system context in Quebec and ©atal

concerning the English language
2.1.1. Political linguisticontext in Quebec and Catalonia

Before starting my exchange in Quebec, | thought about which would be the
political linguistic situation there without searching further information and the first
concept that came to my mind was "Bilinguism”. Neverthelessptieeestablished idea
that in Quéec people spoke either English or French rapidly disappeared when | moved
there and | confirmed that life was francophone and that English was nptesent in

daily life as | imagined.

Historically, the region of Qbec was first discovered and later inhabited by
French explorers over the end of the 16th century. They got in contact with the Native
communities that already inhabited the lands (Dngan and Young, 2008) and they
started to construct a larger colony taking advantage of the fur market in Europe. By the
second half of the 18th century, British tropes were sent to Canagecially to Quebec
- in order to invade the region. By the end that century, Quebec was no longer a
French colony and French Canadians started to cohabitate with British conquerors.

(Bélanger, 2014) That was the time when both languages met in the region.

The coexistence was not easy. After the Conquest, Frenchd@as- mostly
Catholics- worried about the increasing presence of Britismostly Protestant and
language started to be a religious and political matter (Harvey in VVAA, chapter 6, non
identified). Some attempts of English assimilation were condubteBritish conquerors
but French Canadians were resistant to adopt their language and culture and they

continued speaking and defending French.

The situation between the colonies and the population was tense. Therefore, as
the Province of Canada grew neoprosperous and developed socially and industrially,

the internal rivalries increased. Finally, due to some riots and conflicts between the
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regions which happened between 1760 and 1850 and the fear of a possible United
States' invasion and further dominah, the representatives of the different regions of
the Province of Canadahe British North Americatogether with Britain's government
agreed- after some meetings and discussionthe coalition of the regions. This was

called The Confederation artchappened in 1867.

Joining the Confederation was supposed to give French language and population
a true legal and political status as well as to better integrate the region of Quebec
known asEast Canada. Unfortunately, it was not the caseGiven he increasing
dominance of English, the French language weakened and was devalued: it put up a
passive resistance, survived and struggled along but did not have the strength to
liberate itself." (VV.AA, non identified: 3). Moreover, as the professor Feriarvey

reminds:

"Towards the end of the nineteenth century, it became increasingly clear that the survival of
French was under threat, not only because of the rebuffs and setbacks which it suffered for
political reasons in the Anglophone provinces, but also because of the economic transformations

caused by industrialization and urbanizatiortHagvey in VVAA, chapter 6, non identified:11)

It was not until the 1960' that things started to change. Sonikgsaitives in favour
of French at the Federal level begun to appear. By the end of the 60' the Federal
government adopted French as an official language and it passed an act in which

provinces were given rights and jurisdiction over education.

Afterwards by the end of the 70's, the Quebec's National Assembly leaded by
the Parti Québecoisadopted the Charter of the French Languag®mmonly known as
the Bill 101-. This regional bilwhich is still valid seeks to protect and promote French
in all thesocial, economical, political and educational spheres in the region. Specifically,
regarding education, this bill limits access to English language schools only to children
whose parents went to an English school in Quebec, children with learning tigscut

their parents ask for English schoolingnd children who are temporary in Quebec. On
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the other hand, it blocks access to English schools to all new immigrants and the

francophone population of the region (MELS, 2015).

Furthermore, the Chartestates that French is the language of instruction until
the end of secondary education and that none can receive a diploma after high school if
the targeted level of oral and written French is not reached (MELS, 2015). Thus, all the

subjects- except Engsh- must be taught in French.

In this point of the subsection, with the hope that the reader has a general and
clear idea about the linguistic situation in Quebec, | am going to introduce the Catalan

political and linguistic context from the beginninfthe 21st century.

The reader may not know that from 1939 until 1975, Spain was governed by the
dictator Francisco Franco. That situation did not affect the presence of the foreign
languages at schoeimainly French but it did prevent Catalan schools from teaching in
Catdan or teaching the language itself (Pacheco, 2015). It was not until the Educational
Reformin the 70's that the Spanish Government recognized the official presence of the

"native" languages of the country in the Educational System and at schools.

After Franco's death in 1975, Cataloniand the other Spanish communities
recovered its Government (La Generalitat) and it could write and pass some bills to
protect and encourage the use of the Catalan language at Primary schools as well as to
return to namality the presence of the Catalan language in the administration and the
media. Furthermore, after a decade, getting the inspiration from francophone
immersion experiences in Quebec, the Catalan government promoted a new linguistic
model based on the imersion of the children into the Catalan language at school. That
meant exposing children to Catalan language in different spheres of influence and

establishing Catalan as the educatiolagua franca(Goma and Subirats, 2001)

By the end of the 21st ceuty, the Spanish government had adopted a new
Constitution [1978] and another National Educational Reform called LOGSE [1990].

Regional Communities in Spairlike Catalonia- gained legislative competencies in
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means of education and civil rightssmong ahers -. On the other hand, the regional
languages- Catalan, Basque and Galicianwere protected by law and integrated
officially in the National Curriculum (Goma and Subirats, 2001). Nevertheless, the
Catalan government continued worrying about the laage status and other identity
issues and it kept on passing bills which would constitute the Catalan Constitutional Act

known asEstatut d'Autonomia.

The Catalan Parliament adopted this Act in 2006. It stated that Catalan was the
Catalonia's official language together with Spanish. It also specified that Catalan was the
language of instruction and the commonly used in the Catalan administration (Pacheco
2015). This might not seem related to the presence of English in the Catalan educational
system but it does. ThEstatut d'Autonomia together with a National Agreement for
Education of all the parties present in the Catalan Parliamenais the basis fothe

current Catalan Education Act (2009).

2.1.2. Quebec's and Catalonia’'s education system cahteoncerning English

language

Hopefully, after this quick but concise historical review of the province's political
linguistic context, the reader has beeale to better understand the current linguistic
situation in Quebec. Nevertheless, some key ideas related to the Quebec's Education
System in relation with the English language will be introduced right éBarcia and

Baker, 1995), (CSE, 2014):

- Englsh and French are both official languages of Canada for all purposes of the
Parliament and Government of Canada. Canadians have access to services provided by
the federal Parliament or Government in English or French anywhere. Canada is

institutionally bilngual.

- The objective of the Quebec's educational system is not to make children bilingual but

to give them the tools and strategies to communicate using a second language. The
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State must led people acquire a functional knowledge of English and thetopfg to

start learning a third language.

- The English immersion or CLIL is forbidden by law (the Bill 101) in Francophone schools

receiving Government's funding.

Finally, the reader should know that until the beginning of the 21st century,
there exised two school systems in Quebec; the French cithand the English
protestant. Also,in some regions and schools outside Quebeaching theFrench

languagewas forbidden (Garcia and Baker, 1995).

On the other hand, it is not without surprise that &\e discovered that English
language was present at the Spanish Education Systéegally - before than the
Catalan language did. Paradoxically, Spain is a country in which different languages
coexist: Catalan, Basque, Castilian and Galician but itasaat®untry which has had
and it still has- difficulties admitting and integrating this variety of languages and

identities in the legal/governmental level. (Pacheco, 2015).

Nevertheless, the presence of the foreign languages has never been such a
controversial issue in means of introduction in the educational system. Sinee th
beginning of the 20st century, studentged eight years old started to take French
compulsory courses and from the end of the 1930's, maintaining the French compulsory
courses English and German were introduced as optional foreign languages to study in
the sixth and seventh level of the secondary educatievhere students were aged 16

and 17. (Morales, Arrimadas, Ramirez, Lépez and Ocafia, 2000)

Even if the English languagesyaresent in Secondary school, it was not until the
1970's- due to the General Educational Reformwvhen it [English] became the most
common foreign language taught at Primary schools, normally after thge@r and
during three hours a weekBasic Edwation was organized in eight years, starting at the
age of 6 and finishing at the age of 14Morales, Arrimadas, Ramirez, Lopez and Ocafia,

2000)
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As | have mentioned before, due to the new Spanish Constitution in 1978 and
the adoption of theEstatut d'Aitonomia, Catalonia could write and enact The Catalan
Education Act [LEC] which established the immersion linguistic model as the official one
in all the Catalan schools. Children would be taught in Catalaress in Spanish and
English courses school boards wald be given autonomy to adopt their own programs
according to schools' needs and contexts and the government would have the power to
decide the number of language hours in the Official Curriculum. The interesting fact is
that due to the previously mentieed National Agreement for Education, the Catalan
Education Act is devised to avoid future amendments, providing Catalonia with a
permanent and stable educational system which protects and promotes the regional

language (Pacheco, 2015).

Having all this sd, | would like the reader to be aware of the Act's significance

related to the English language teaching and learning in Primary Catalan Schools.

First, it states the student's right to be introduced to a foreign language [mainly
English] since the send cycle of Kindergarten and to be taught that second language
during all the Primary Education seeking the acquisition of the reading, speaking, writing
and listening skills (LEC, 2009).

Second, it gives the school boards the responsibility/right tapaéind organize
the compulsory hours devoted to languages according to their needs. (LEC, 2009). That
means that the Catalan Government pgstablishes certain hours to devote to each
subject in the Primary Education but that the schodlsrough their Elucational Project
- are the ones who decides how to organize the hours (projects, units, courses, etc)

according to their needs or objectives defined in their programs.

Finally, it does not avoid schoatevelopingactivities in English with content
from other subjects such as Science, Geography, Arts and others. Actually, this approach
is more and more current in Catalan schools and it is known as Content and Language
Integrated Learning [CLIL]. Unfortunately, it is not the issue | am going to begiedtlin
in this document even if it is an interesting one in means of English didactics.
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To sum up, before continuing with the formal comparison of the Quebecer and
the Catalan English programs, both regionQuebec and Catalonia have been
historically facing controversial situations concerning their identity related to the
language but they have finally achieved constitutional legislative rights concerning
Education and language policy. Both governments have chosen to protect and promote
the regional Anguage- French and Catalanby adopting specific Acts and integrating

them in the Educational system as thirgua franca.

Nevertheless, even if in Canadenglish and French are considered official
languages, in Quebec the only official languag€rench. That means that English is
considered a second languagkke in Cataloniainstead of being regarded as-official

- like Spanish in Catalonia

Furthermore, whereas in Catalonia the English language is integrated and
promoted in the Primanfducation General Curriculupgiving it minimal compulsory
hours and encouraging schools to innovate in new forms of second language acquisition
- the situation in Quebec is not comparable. The English language isoasidered a
potential threatto French- which is the most important Quebec's identity and cultural
feature - and this conception hinders the English language's presence in Primary School
further than the minimum hours conferred to the subject which, as the reader is going

to discover badw, are less than the minimum ones in the Catalan Curriculum.

All this being exposed, | hope the reader will be able to better understand the
English Program conception from these two regions and some of the reasons behind

their organization in means d¢fours and competencies.

2.2. Comparison of the Quebec's English Program and the Catalan English Program in

means ofcompetences and organization
2.2.1. A brief introduction to the programs

In this second section of the document | am going to introducéd i@tiebecer

and Catalan English programs. As the reader is going to discover, they are very different
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in means of organisation and conception. | would like to clarify that the concept of
organisation is related to the total second language teaching hourd #meir
distribution during the Primary Education and that the conception is related to the idea

of competency and content that both programs define and apply.

The first point | would like to highlight is the fact that whereas in Quebec there
are two diferent ESL programsone for cycle one and another for cycles 2 and 3
integrated in the General Educational Prograrseparated from the French language
program, in Catalonia the English languag®reign language is integrated in the
General Elementgr Education Curriculum with both Catalan and Spanish languages.
That means that, in the Catalan program, all the languages are based in the same
competencies and categories of knowledge whereas in the Quebecer one, English as
second language has got its mwontents, competencies and strategies to be developed

during the Elementary school.

It might seem strange in the Quebecer's case to have two different programs but
this is due to the fact that until 2007, ESL was first introduced to students in Cycle 2 in
order to protect the French language development in early ages. However, afterghavin
verified thath G KSNBE g1 & y2 S@ARSYOS 2F AYISNFSNByYyO
reading and writing in French" (MELS, 2006) the Quebec's Government decided to apply

this program officially in Elementary Francophone schools.
2.2.2. The concept of copetency in both programs

After this brief introduction, | am going to introduce the reader which tre
concepts of competency that both programs hold. My intention is to show to what
extent they share the same idea and how both General programs have established
similar crosscurricular competencies (MELS, Chapter 2, 2006). Then, | am going to focus
onthe ESL competencies and contents described in both programs. A comparative table

is going to be exposed right after in order to improve the understanding of the first part.
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Quebec's General Program

Catalonia's General Program

Competency

concept

Literally from the General

program:Savoiragir fondé sur la
mobilisation et l'utilisation efficaces d'u

ensemble de ressource{MELS,
2006)That is, to act effectively
using the mobilisation and
utilisation of different resources
such as academic knowleglg
experiences, abilities, interests|

etc.

Literally from the General program:
"Capacitat d'activar o mobilitzar diferents tipu
de continguts (conceptuals, procedimentals
actitudinals) per fer front a situacions diverse

actuarhi de forma eficac." (€neralitat de
Catalunya, 2009J hat is, the capacity to
activate and mobilise different sort of
contents (conceptual, procedural anc
attitudinal) in order to face and to act

effectively in a variety of situations.

Cross
Curricular

Competencies

There are nine competences
grouped in four different
categories:

1. Intellectual Competencies: tg
make use of information, to solv|
problems, to exercise the critica
judgment and to be creative.
2. Methodological Competencie
to use effective work methosl
and to make use of ICT's.
3. Personal and social

competences: to build up onese
identity and to cooperate.

4. Communicative competency
to communicate properly and

effectively.

There are eight competences groupe
in four different categories:

1. Communicative Competences:
linguistic and audiovisual competenc
and artistic and cultural competency

2. Methodological Competencies:

digital competency and use of

information, mathematical competenc
and learning to learn competency.
3. Personal Competeres: autonomy
and personal initiative competency.
4. Competencies to cohabitate and
inhabit the world: knowledge and
interaction with the physical world an(

social and citizen competency.

Table 1: Competency concepts and crosgicular competenciesomparison of both Quebecer and

Catdan General

Educational Program
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As the reader can see, both General programs have a similar concept of
competency. They describe it using key words such as effectiveness, action,
mobilization, resources and they spigcwhich sort of resources the students are
supposed to use in order to reinvest their previous knowledge or experiences to face a
problem or a situation. Nevertheless, whereas in the Quebecer program the-Cross
Curricular competencies are based and reathy more specific competences related
to each field of knowledge, in the Catalan one the basic competencies are organized and
distributed in a generalized way and they are specifically developed in each subject

through contents, actions, abilities, proaees and attitudes.

That means that, even if both programs are competency acquisition based, the
developmental and integrating process of the competencies is differently conceived. |
am going to give the reader further explanations about this using threent English

Program of each General Educational Program.
2.2.3. The Quebec's English Second Language Program

The Quebecer English Second Language program seeks to give students the
opportunity to develop and acquire three specific competencies at tmel ef
Elementary school (MELS, Chapter 5.2, 2003) which are: To interact orally in English, To
reinvest understanding in oral and written texts and To write texts. To do so, two more
concrete competencies are introduced during the first cycle and theysapposed to
be the basis for further progression of the others mentioned before. Here there is a

schema which shows the interaction between the competencies.
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English as a Second Language, Elementary Programs

Cycle One Program Cycle Two and Cycle Three Programs

To act on

understanding To interact

orally in English

of texts '
Tores o
commngion e S

<o wn NG of
al“' 'Oxts rlth"

Imagel: ESL competencieslementary Programs from Queb@dELS, 2006:4)

According to theprogram's presentation, To interact orally in English is at the
heart of ESL learning and is present when developing the other two competencies"”, so
the activities must enable students to practice the oral language and they should be
working on the diffeent categories of the Essential Knowledge. The Essential knowledge
is present, described and exemplified in each subject and, in the case of ESL, it is
organized in five categories: Contextual (cycle 1) and functional (cycles 2&3) language,
Language convéions - grammar (cycles 2&3), Learning strategies (Cycles 1, 2&3),
Cultural elements (Cycles 1, 2&3) and Text Elements (Cycles 2&3). In the annex the
reader can find an example of the description and exemplification of the categories

"Strategies" and "Langage conventions" for cycles 2&3.

Furthermore, each specific competency is related to one or more @asgular
competencies and, in addition, there is an explanation focused on each cycle(s) about
the developmental meaning of each competency. Hererg¢his the example of the

Competency 1: To interact orally in English for cycles 2&3. (MELS, 2006:355)

"To develop the competency, students react to messages using strategies, take the initiative to
transmit oral messages using strategies and maintadth iateraction using strategies. When they react to
messages, students listen attentively, accept not being able to understand everything, take into account
the nonverbal cues of the person speaking, and use pertinent nonverbal or verbal reactionas|...]
students progress through the cycles, they broaden their knowledge of the language and their repertoire
of strategies, and they participate more actively and effectively in all kinds of interactive classroom

situations. [...]"
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2.2.4. The Catalonia's Feign Language Program

On the other hand, the Catalan ESL program is an integrated part of an unique
"Language Area" which covers Catalan, Spanish and the Foreign Languages from Cycle 1
to cycle 3. The contents of the three languages are organized arobnedthree
communicatve competencies (table)land distributed by the same categories: "Speak
and discuss", "Listen and understand”, "Read and understand”, "To write" and
"Language operation and its learning”. This united conception of languages is meant to
encourage the development of the "Multilingl and intercultural competency” and to
give school boards the opportunity to coordinate the learning language processes in
order to educate children to be prepared to face multilingual contexts. Nevertheless,
there is not a specific category which regarthe cultural aspects of the English
language but a general dimension linked with the multilingual competency which is

worked from all the languages taught. (Generalitat de Catalunya, 20%83

Concerning the distribution of the essential knowledgathin each category
and depending on the cyclethere are announced key features and contents in a
general way, which means thatunlike the Quebecer ESL program dee® specific
examples are given to work on the categories. Moreover, some of thAereents -
contents- are very similar in the three languages, giving the united program a certain

coherence but conceiving the categories in a very general way.

All in all, after having briefly exposed both programs | would like to clarify the
reader my previous conclusion about how the competencies' development are
differently conceived. The Quebec's ESL program is focused on three specific
competencies which are exemplified and contextualized in order to give teachers the
tools and the directions to bé&tr help children to develop and acquire them during all
the Elementary school. Each competency is given a different evaluation criteria based
on abilities and attitudes whereas the contentswhich are mainly related to the
essential knowledge are integated in the program as a tool to achieve the evaluation

criteria points of each competency. Thus, even if the program might seem narrowed
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down it is essentially focused on the three competencies building up and integration

and it gives teachers explanati® and justifications for their achievement.

On the other hand, the Catalonia's ESL program is mainly based on the five
knowledge categories which, in turn, integrate contents, strategies and attitudes
without distinction between them. The competencieseabroadly conceived in the
"Languages area" and the contents seek to achieve the main area objectives described
at the beginning of the section. Nevertheless, these objectives are not related or
integrated to / in the competencies' conception but they amnounced separately. This
program conceives the competencies in a greater general way compared to the
Quebec's one. Thus, the concept and its working process keeps being ambiguous, giving
to contents more weight when implementing the program. Howevenmniist to be
taken into account that the languages conception of the Catalan General Program is far

different from the Quebecer.

2.2.5. Similarities and differences of both programs in meanf competencies and

contents

Until this point of the section | he summed up some of the main features of
each ESL program and compared the competencies' conception of both. Yet, | consider
necessary to introduce a final comparative table to highlight the main differences and
similarities of both programs to improvedhunderstanding of this part. Then, | am going

to briefly present and compare the organization of the ESL hours of each program.

Quebec's ESL Program Catalonia's ESL Program

Orally interaction as the Oral conversatioms

Similarities heart of the program permeate activity

Essential knowledgedded in different categories

Singular conception of the  United conception of the

language programs language program

Children are meant to be Children are meant to be
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Differences

able to communicate

effectively in English

prepared to face multilingual

contexts

Specific ESL competencig
to be developed,

integrated and acquired

General competencies share

with other languages

Children are meant to star

writing in cycle 2

Children are meant tstart

writing in cycle 1

Contents as an integrated
part of competencies

developing tools

Contents as the base of
competencies work and

development

Table 2: Main similarities and differencafsthe English programs from Quebec and Catalonia

2.2.6. Compason of English language or foreign language hours distribution in both

programs

After this brief comparison, here there is another compamatable which shows

the hours'distribution of ESL iRlementary Public schools in Quee and Catalonia.

Quebec's schools

Catalonia's schools

Minimum number of hours

No minimum hours

Cycle 1: 70
Cycle 2: 105
Cycle 3: 140

Extra non compulsory: 105

Hours distribution

School boards' decision
Cycle 1: To 30 up to 90
minutes a week.
Cycles 2&3: To 1 up to 2
hours a week.
ESL normally shares 2:3(

of instruction with Arts.

distribution of the extra hours

According to the minimum
hours required:
Cycle 1: 2h a week
Cycle 2: 3h a week
Cycle 3: 4h a week

Plus further school board's

Table 3: Comparison of ESL foin Elementary Public schools from Quebec and Catalonia
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As the reader can appreciate, in Quebec, each school board decides how to
distribute the non delivered hours among the subjects. According to the General
Quebecer Pedagogical Regulation (1997:8theweek the students attend 23:30 hours
of academic formation. The delivered hours are a total of 18 in Cycle 1 and 16 in Cycles
2&3. That means that in Cycle 1 school boards have 5 and a half hours a week to
distribute among Arts, Physical Education &fdlL. and that in Cycles 2&3 they have 9
and a half hours a week to distribute among Arts, ESL, Physical Education, Geegraphy
History - Citizen Education and Science/Technology. Contrary, Catalan school boards
have minimum hours to distribute for each gabt during 25 hours of academic

formation a week.

The Quebec's situation entails a singular and disproportioned organization of the
ESL hours in the Elementary schools. Even if some studies (CEPEP, 2014; French and
Collins, 2011) have shown that most sthools devote 2 hours a week to ESL
instruction, there can be found really different situations depending ba school
context and clientele. Thifact hinders the possibility to have a coherent and unique
base to teach ESL in Quebecer schools and ve ghildren the same minimal

opportunities to get in contact with the English Language.

To sum up, even if in means of competencies and contents the Quebecer and the
Catalan ESL program share some points and differ from others, both of them seek to
give children the opportunity to learn a different language than the mother tongue(s).
Nevertheless, it has to be taken into account that not having minimum hours rests
stability and solidity to the ESL Quebecer program regardinfylfisnent. That is why
since the end of the 20st century and the beginning of the 21st one, new strategies of
ESL teaching have been investigated and analyzed in order to improve the Elementary

students' English level and learning experience.

In the next and final section of th&@heoretical framework I am going to
introduce and describe the reader one of the most recent, controversial and interesting

ones which is being established in a lot of francophone schools; the Intensive English.
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2.3. A strategy of ESL teaching and learningprovement in Quebec's Francophone

Elemengry schools Intensive English

From the beginning of this essay, | have tried to give the reader a broader
perspective about the linguistic situation in Quebec and in Catalonia in order to scaffold
the comparisn of both programs and to present similar and different contexts of
learning regarding the English as Second Language. Nevertheless, as it has been showed,
the contexts and the programs are not very closed. In fact, whereas the Quebec's
program would beikely to have an elevated distribution of ESL houtsking into
account that it is a region of an English speaking counttige reality shows the

contrary.

According to an exhaustive study of the English Language learning in Quebec
(CEPEP, 2014) thercent situation of English language in the region diverges in two
different interests; the individual and the collective. The first one refers to the need to
give francophone children the best tools to master at least the two official languages of
the cowntry and the second one is related to the fear of losing the usefulness of the
French language in Canadadue to a possible increase of the English language's

presence in children's daily life.
2.3.1. Intensive English timeline in Quebec

Regardless ot legal aspects, during the last 50 years parents have been asking
for improvement concerning the English language level in public schools. That is why by
the end of the 70's, getting inspiration from the Intensive French experiences in
Anglophone commuties, some Francophone communities started to practice and
apply Intensive English programs at schools (Spada and Lightbow, 1989). Nevertheless, it
was not until 1996 when the Intensive English concept was defined and described in

order to be applied offially in Quebecer schools.

Intensive English is conceived as an innovative teaching measure characterized

by the increasing time devoted to teaching ESL and the gathering of this time in a single
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academic year. According to an evaluative research abdwe governmental
intervention concerning ESL teaching in Quebec (Anstett, Sauvain, Jacob and others,
2014) :

bl Q9L![{ @A&S LINAYOALIESYSYyd £t R2YyYySNI t f QSt
RQI OljdzAaAdGAz2y SiG RQIFA&l YNS aKQSEINA ¥3 8N HhiwoHB y A &S
NEYRNB f QSts§@S L) dza F2yOGAz2yySt RIya fI € y3dzS 2

"The Intensive English Teaching seeks to give students a higher level of comprehension,
acquisition and ease when using English language to express themselves, [...] This would led

students to be more functional handling with the second language and \aitia life."

Even if at that time the concept was not as developed as today, several some
were carried on (Spada and Lightbow 1989, 1994) in order to give Intensive English a
higher status and consideration in the Elementary education program. Anyhovasit w
not until 2001 that the Quebec's Government decided to give schools the autonomy to
enforce Intensive English programs. Yet, no official program had been conceived and

IESL teachers were the ones who created and designed the material.

Ten years laterJean Charestthen the President of Quebecannounced that in
5 years, all the 6th grade students of francophone schools in Quebec would attend IE
programs. The reactions were dissimilar. Whereas parents and schools, as well as
organizations defendinghe English language education, were in favour of the proposal,
a lot of English teachers, experts and even the media were critic about the fact that the
program had not been developed in depth and that schools needed more qualified
English teachers to carron the project (CEPEP, 2014; Anstett, Sauvain, Jacob and
others, 2014). Moreover, there was not an official program yet and it was not until a
year later, in 2012, when the SPEAQ (Society for the improvement of English second
language teaching in Quebengether with the Government and School boards wrote

an "Implementation Guide of Intensive English Second Language Teaching in Quebec."

Nonetheless, the same year the QuebeGavernment'scolour changed and the

new electedParti Québecois French langage defender and protectorremoved the
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Intensive English obligation proposal, giving to schools the decision whether or not to
implement IE. Nowadays, more than the half of the Quebec's scholar commissions have
adopted and offer Intensive English ifff grade (Anstett, Sauvain, Jacob and others,
2014) but there is not a general and solid program to be applied in all schools yet.
Additionally, there are still some weaknesseaghich | am going to expose right afteto

be studied and analyzed in order tmprove the proposal for the sake of students and

teachers.
2.3.2. Theoretical bases @i intensive language learning

The Intensive English Program in Quebec is based on the idea that language is a
way of communication rather than a grammatical subjeft study. (Germain and
Netten, 2010) Thus, one of the latest official documents concerning ESL teaching from
Quebec's Government (CEPEP, 2014) presents three theories which explain how the
intensive learning of a language works, taking into account thengonicational
language appreciation presented. These are the Nédimguistic theory, the Linguistic

interdependence theory and the Soc@instructive theory.
2.3.2.1. The Neurdinguistic theory

The Neurdinguistic theory of language acquisition hashéroadly studied and
explained by Michel Paradis (2004) a wkelbw linguistics professor in the University of
Quebec in Montreal. In his bogk Neurolinguistic Theory of Bilinguishe exposes and
justifies the presence of two different types of memampen learning a language; the
declarative memory and the procedural memory. Both are differently situated in our
brains and they do not communicate each other. Thus, they operate in different

situations (Paradis, 2004).

Whereas the declarative one is agtd to the conscious knowledge (f.e.
grammatical rules or vocabulary), the procedural one "is known to be-gpskific.”

(Paradis, 2004:141). More concretely: "Competence (khow) is subserved by
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procedural memory, as opposed to knowledge ("knowingt'thevhich is subserved by

declarative memory." (Paradis, 2004:61)

When conceiving language a mean of communication, intensive language
programs search the activation of procedural memory by exposing children to a vary of
situations, which ask for develoml communicational skills and procedures rather than
learning or memorizing lots of vocabulary and grammatical rules. Furthermore, these
tasks led children to explore and use communicative strategies which they are acquiring

or they have already acquirednite learning their L1.

There is a lot of literature concerning language interdependency. However, | am

going to present to the reader the referent in this field of study in the next subsection.
2.3.2.2. The Linguistic interdependence theory

Extensively described by James Cummis (1979, 1998, 2000), the linguistic
interdependence theory states that, when learning a second language (L2), individuals
search for their mother tongue's (L1) structures and communicative strategies to apply
in communcational situations. Concurrently, learners are developing cognitive

procedures which are integrated in their mother tongue's development.

This theory defends the fact that, even if in intensive language teaching
programs the mother tongue's instructiaa compressed, children are going to develop
similar cognitive structures in L2 and this procedures are going to be transferred into L1.
Nevertheless, as it has been explained before, this happens when exposing learners to

meaningful communicative situats in both L1 and L2.
2.3.2.3. The Socitoonstructivist theory

Finally, this last theory finds its essence in the concept of Social Learning and
Zone of Proximal Development conceived by the psychologist Lev Vygotsky (1930

1934/1978). He believed that pe interaction and cooperative tasksvith the guidance
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of the teacher- were an effective way to develop skills and strategies in order to solve

problems, verify hypothesis, make predictions, etc.

These sort of cognitive processes are used and devdldpeall the other
subjects learnt at schools such as Mathematics, Science, Art, etc. Thus, when
encouraging learners to carry on cooperative tasks or projects in L2, apart from
developing communicational skills, they are working on broadly processes Wwéigh

them to achieve the objectives set up at the beginning of the task.

This fact supports the idea that, as long as the task/activity/project proposed in
L2 is cognitivig challenging, children's crossirricular competencies development will

not be mpaired when compressing the time devoted to teaching other subjects.
2.3.3. Intensive English Program's SWOT

When | was planning how to present this part to the reader, | thought about
giving a comparative description about the pros and cons of this innovative measure.
Nevertheless, | rapidly changed my mind because my intention is not to make an
exhaustive anales of the program but to expose a clear and general idea about what
the Intensive English Program is. That is why | am going to present a general overview of
the program using the tool called SWOT in which Strengths, Wesésie®pportunities

and Threatsare going to be exposed.

On the other hand, | would like to remind the fact that all these features are
contextualized and based on the experiences in Quebec and supported by different
studies | have consulted (Spada and Lightbow 1989, 1994; CEPEPAGStEEL, E.;
Sauvain, V.; Jacob, J. and others, 2014; German, Lightbow, Netten and Spada, 2004).

STRENGTHS WEAKNESSES

Better proficiency in English Lack of material and pedagogical suppd
Encourages learning autonomy in childr{  Unprepared Intensive English Teacher,

Authentic and permanent contact with | Lack of strategies to attend special neeq
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English Language either advanced or with difficulties
Enhance Eglish teachers’ status Adequate ¢arning contexts.
Projectbased activities Evaluation criteria and tools

Selfesteem and motivation increase

OPPORTUNITIES THREATS
New pedagogical approach Non collaboration of all the teachers
Government'founding French language defenders' oppositior
English language context available (mec Government'scut of founding
technology, books, Country) Official & coherent program's inexistenc
Community support Cycle 3 compressed program's unbalang
Research studies showing the positive organization and extravork

benefitsin Second Language acquisitio| Negative #titude toward English languag

Table4: Intensive English Program's SWé&@a€ording to the studiedoneso far

After this program's SWOT, | hope the reader is aware of the main features
either positive or negative which characterizes it. It is cledinat there are some
weaknesses that must be attended and improved but the strengths that this program
presents are potentially beneficial for children's English language and Communicative

and Autonomous competencies' acquisition.

Finally, before keepingn with the methodological and proposal part of the
essay, | will present the Intensive English generalized model of implementation to give

the reader an idea about how this can be carried out.
2.3.4. A generalized Intensive English organizational model

Since the first experiences in Intensive English programs, different models of
application have been being tested. To be considered as intensive, it is necessary to
expose children to English language at least during 300 hours in a single year (CEPEP,
2014). That means compressing the non English Second Language subjects in order to
have more hours to devote to ESL teaching. The solutions to this situation vary, but

there is one which is mainly extended; the distribution of the curriculum in two equal
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parts - from September to January and from February to Jun€&his organization is
based on research showing that a continued intensive exposure to languages improves
their acquisition and further skills maintenance (CEPEP, 2014, Mufoz, 2012; Lightbow
and Spad, 1989, 1994).

In any case, when adopting the 5/5 months, students attend Physical Education
and Art courses in French during all the year since they are compulsory annual. In some
schools, the same model is a little bit different, offering students yisdaf IESL and 1
day of French, Maths, Sciences, etc during the first five months and in the second part
they do 4 days of non ESL subjects and 1 day of IESL. Whether schools' option is, the
effects are proving to be positive for students and teachers,neifeboth of them
[students and teachers] are busier than in the regular program (CEPEP, 2014 and

Anstett, E.; Sauvain, V.; Jacob, J. and others, 2014).

Normally, when implementing it, school boards divide students into two IESL
groups in order to have dy one teacher teaching IESL in the same or different schools
to one class during the first five months and to the other the rest of the school year. So,
in general, schools are more keen to teach ESL during all the week instead of having one
non IESL dayor stuff organizational reasons. Nevertheless, some studies have
demonstrated (Spada and Lightbow, 1994; CEPEP, 2004; Anstett, E.; Sauvain, V.; Jacob,
J. and others, 2014) that in this sort of organization, IESL classes need to be focused on a
communicatve approach, emphasizing interaction between students and teacher and
among students and setting out instructions to help students to learn through doing in
order to develop crossurricular competences present in all the other subjects. In
addition, pedaggical coherence between specialists and tutors is needed as well as

collaboration in the evaluation process.

Anyhow, as | mentioned before, given that no official program exists, schools are
free to chmse the organization which fits the most with themeeds, making the

evaluation of the program heterogeneous among the province. This is the main reason
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why | have introduced the most commonand scientifically endorsed one but

specifying that there exist more.
2.3.5. A brief introduction to IESinethodology

In this last part of the section, | would like to present to the reader the notion of
Intensive English that is hold in Quebec and some of the mainly used strategies and
methodologies that are implemented in order to achieve the IESL progigettoves.

All this information has been acquired from EESL implemeation miniguide (SPEAQ,

2003)written by experienced teachers and researchers.

It has been recently updated (SPEAQ, 2012) with more information for the
schools and explanations ahbiothe methodologies and strategies that can be used to
implement Intensive English at schodlsis currently the document the most similar to
an official program of Intensive English in Quebéevertheless, after having consulted
both guides, | have foud more useful the first oneconcerning theexamples of

activities and approachesxplained andhat are currently in use.

The first idea that the reader has to remember and bear in mind is that, in
general, the Quebec Education Program (QEPXeafined by its competencpased
approach. It is meant to promote the development of crossricular and subjeet
specific competencies in authentic learning situations for which the broad areas of
learning provide a context." (SPEAQ, 2003: 5) Similariheasubjects taking part of the
QEP are meant to promote the same, including ESL and IESL. Moreover, according to the
implementation guide, the increased timeframe in the Intensive classroom gives the
opportunity to show the students how their learningse connected and integrated

under the roof of English language.

Specifically, regarding the IESL approach, it is basically a communicative and
natural one. According to the guide, teacher should speak English from the very
beginning and give the studentsey words and expressions to start interacting in

English. Some of the suggestions explained, related to learning strategies and activities,
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are competency based. Normally, "students are then called upon, as a community of
learners, to find appropriate awers to questions, to solve problems or to attain goals."
(SPEAQ, 2003: 11) These questions, problems or situations are generally related to a real
and meaningful lifes fact and they invole working with English languag#discovering or
introducing somecultural and artistic aspss as well as authentic audiovisual neaial

related to English language.

A useful tool that is highlighted is the portfolio, either as a working, presenting or
evaluating tool. The portfolio is a collection of the student's kvthrat showshis or her
processes, strategies, progression and achievernéthe goals setluring an extended

period of time. (SPEAQ, 2003)

Concerning the homework, the authors of the guide recommend long and-short
term assignments such as research &project, reading for a book report, a TV show

report, journal writing, watching the TV in English, etc.

Finally, | am going to briefly expose some activities and techniques developed by
IESL teachers in order to foster oral and written communicatiqggravement, as well as

to practice the reading and listening skills.

The authors describe the Learning Centers as physical areas in which students
can practice reading, writing and listening while carrying out activities such as "shared
reading of storieslistening to tapes or CDs, watching videos, discussing the topic of the

day in pairs or small groups, etc." (SPEAQ, 2003: 15).

The other activity exposed is the Journal; a notebook in which students write on
a topic of their choice or on a topic chosby the teacher. This is a way to cope with
different English language levels and to foster an individualised improvement of all the
students. The journals can be individual or shared. The shared ones promote dialogues
between the students and the teacher between classmates. The individual Journals
are corrected by the teacher while the shared ones can be corrected if the student

requires so.
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Another activity or project developed in IESL classes is the Readers' theatre in
which the students work on at@y, fable or poem and they turn it into a dramatic
performance. This way, they practice intonation. Also, students are asked to script the
texts in order to adapt the stories to their language level. Thus, they are not memorising
the texts but creatingtieir ownonesand practicing the pronunciation and intonation of

the passages chosen.

Moreover, shared reading, storytelling, show and tell and reading logs are other
interesting activities that students carry on in order to cohabit, learn and communicat
using English language while they are developing all the language competencies and

skills, as well as other craessrricular competencies.

Finally, | would like to remthto the reader that in all thesactivities, English
language, students' skills drtompetencies are the evaluated factors. As the authors of
the implementation guide finally express: "[...] the complex learning situations in the
Intensive model lead us to integrate knowledge from other subject areas. Students need
to use math while proessing the results of a class survey or history and geography for a
project on the different provinces. All paths cross at some point or another and the
Intensive teacher must help the students make the links through the use of English.
However, the ESLea&cher never evaluates other subjespiecific competencies.
(SPEAQ, 2003:21).

This final point is really important to bear in mind due to the fact that, apart
from the organizational peculiarities and pedagogical strategies of the Intensive English
program, it also distinguists this experiencefrom the current known Gntent and

LanguagentegratedLearning(CLILJhat is implemented in many schools in Catalonia.
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3. RESEARCH TOOLS AND STRATEGIES

In this part, before presenting the proposal and tleasons supporting the idea,
| am going to briefly describe which research tools and strategies | have used and | am

going to adopt in order to either write the frame work, make and analyse the proposal.
3.1. Theoretical framework's research tools and déspmental strategies

In order to build a complete and comparative framework, | have used
bibliography from either UQTR's [Université du Quebec a -Rmigres] library and
UdL's [University of Lleida] one. Taking advantage of the fact of being an dnrolle
student in both, the Quebecer and the Catalan university, | have accessed to private and
unpublished files, researches, documents and books which have helped me to reinforce
and build the theoretical background of this research and which, otherwiseyldl cot

have been able to use.

Also, | have looked for information on the Internet, filtering the sources by using
Google Academic®r Google Booksand verifying its reliability by searching the

references in the library's catalogues from the previously mentioned universities.

Concerning the organization and exposition of the information compiled, | have
combined written text with tables in order ot synthesize and facilitate the
comprehension of the facts exposed. Also, with the intention of presenting the reader a
synthesize and objective analyse of the Intensive English program, | have applied an
organizational and analyzing tool called SWOT; siness technique for understanding
and highlighting the strengths and weaknesses of a situation, proposal, etc and
identifying both the opportuities it opens and the threatwhich might be facing once
implemented. This type of analyse makes ideas, corscepid information more
understandable for the non specialized reader. | have also added little summaries at the
end of each part, with the intention of helping the reader to have key ideas of each

section of the framework.
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Finally, thanks to my relationith a Quebecer classmate from the UQTR, | have
had the opportunity to receive written comments and valuations about the Intensive
English program from"grade IE students in Quebec. This exchange of information has
helped me to explain and contend whatpe of activities children normally do when
being exposed to intensive English programs. All these writings can be found in the

annex of this research.
3.2. Proposal's viability research tools and developmental strategies

In the proposal section, which ¢hreader will find right after this part, | have
consulted and referred organizational legal documents from the Catalan government
and the official Elementary school curriculum in order to justify and study the viability of

the adjustment.

On the other had, bearing in mind that, in this research, there is a practical part
- which is the creation and the viability study of the Quebecer Intensive English
program's adjustment in the Catalan curriculum have decided to settle on the

proposal's viability bysing the analysing tool previously presented; the SWOT.

To do so, | have asked the teachers forming the English Commission of the school
where | have been doing my internshipoc de la Bolato complete an individual SWOT
of the proposal. Also, | hawhad the chance to present the idea to Angels Llanes, one of
the authors and researchers of the bodkitensive Exposure Experiences in Second
Language LearninfMufioz et alt, 2008)This book has been one of my most important
sources of information wherbuilding the theoretical framework and justifying the
adjustment proposal to the Catalan curriculum. To collect their comments, | have
created a summary document in which the key points of the proposal are exposed and
there is an empty SWOT table to faeiie the organization of the ideas and thoughts
shared during the meetings. The reader can find this document attached in the Annex

part. Finally, | have also done a personal SWOT of the proposal.

35



My intention with these three SWOTSs is to compare anthplement either the
practical opinion (from the teachers in Joc de la Bola school), the theoretical point of
view (from Angels Llanes) and the novice but informed perception (from my own critical

analyse) in order to build a solid and reliable analystn@fadjustment's proposal.

All in all, this research combines different types of information exposure and
information resources, as well as it introduces a useful analysing tool used by different
experts in the field in order to optimize the results agide the proposal a proper and

professional consideration.

36



4. METHODOLOGY
4.1. Section's description

Attaining this forth part of the essay means that the reader has been exposed to
the main theoretical aspects which are going to support the poirgetbped in this
section. As | mentioned in the Introduction, this research might be considered chiefly
theoretical but its essence is found in the creative, innovative and somehow practical

part that is going to be broadened right after.

Bearing in mindhe hypothesis in which this research is based; The Quebec's
Intensive English Program is adaptable to the Elementary Catalan curriculum, the next
points of this section are going to present, justify and analyze whether or not the

statement has a positiver negative answer.

In order to do so, an adjustment proposal of the Intensive English Program is
going to be exposed and upheld with part of the theory presented before and some

further information about the proprieties of the intensive learning ohaduage.

4.2. Adjustment of the Intensive English program to the Catalan Elementary schools'

reality

According to Jason Cenoz, (Hoffman&Ytsma, 2004:203) "language attitudes are
generally considered as one of the factors that influence language acquigitid and
in the case of learning the second language, they [attitudes] "are expected to be related
to motivation and achievement.” | consider motivation to be the agent of change when
learning a language. This is the reason why | want to expose atidefiof the concept
set up by Robert C. Gardnera weltkknown Canadian researcher, psychologist and

professor.

As reported by some of his studies (Gardner, 1985; 1995; 2001), motivation is a
combination of three factors; the desire to learn the langeathe effort displayed

towards the activities and the attitudes regarding language learning. These
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circumstances are mainly influenced by learning environments, the language teaching

approach and the teacher's style and competencies/skills.

Here, in Catalonia, in order to promote and enhance foreign language's
acquisition, the Government launched in 2005 the "Plan of Action for the Promotion of
Third Languages”. It introduced the possibility to implement the Elciintent and
language integate learning - methodology in Elementary and Secondary schools,
increasing the hours of exposure to English language. Some researchers (Roquet i Puges,
2011; JoarGuerau & Salazadoguera, 2015) have shown that this sort of methodology
influences positivel in lexicegrammatical and communicational abilities and accuracy.
Nevertheless, adopting the CLIL approach does not mean exposing continually children
to English language. It is true that CLIL conceives English language as a tool-todearn
as an obgct of study itself- but its [language] presence in children's daily life and
usefulness in interactive situations are not comparable with those in Intensive English

Language programs.
4.2.1. Why to adapt the program?

Before exposing the reasons to suppthe adaptation of the program, | would
like the reader to come back to the idea of motivation as incentive to acquire a
language. Keeping this idea in mind, | want tehighlight that- as | have previously
exposed- the Intensive English program itli@en proven to have positive benefits in
children's motivation and oral communication competences development, as well as in
language skills proficiency. Nevertheless, | consider necessary to support the idea of
introducing Intensive English experiencegdatalan elementary schools with one more
reference in this field of study by Carmen Mufioz and heprmucers and authors of

the bookintensive Exposure Experiences in Second Language L€a0iiay

According to Raquel Serrano, one of theatghors "the research in intensive
English has reported highly positive results, both for language learning itself and for
attitudes and motivation towards language learning." (Serrano, R. in Mufoz, C.,

2012:13) Also, "research conducted on time distribution &IidA [second language
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acquisition] suggest a certain benefit of concentrating the hours of instruction instead of
spreading them along long periods of time." (Serrano, R. in Mufioz, C., 2012:16)
Nevertheless, further research needs to be done in order talyme in depth the

benefits and consequences of intensive instruction in second language acquisition.

Anyhow, as the results of the experiences reportecither scientific and
personal- are positive and beneficial for children's language acquisitiah rantivation
towards English language, | am going to try to make an adjustment proposal in means of
organization and hours distribution, taking into account the legal circumstances of the
Catalan curriculum and the time conditions which have to be accshmadi in order to

consider the instruction intensive.
4.2.2. Legal circumstances and time conditions

According to experts in the domain (Collins and White, 2011.; Spada and
Lightbow, 1989 referred in CEPEP, 2014) a minimum of 380 hours a year havet
be devoted to English language instruction in order to consider the approach intensive.
The same authors have concluded that the concentration of these hours promotes
further benefits than the "drigfeed” courses. That is, distributing the hours othersvis
than the concentrated way. For example, having students receiving English classes
during three days and studying the other subjects during the two days remaining.
Specifically, in Quebec, the amount of English language instruction hours is up to 400 in
asingle year (in8or 6" grade) and they are normally distributed in a concentrated way

- as it is has been explained in the Frame Work's point 2.3.4.

Nevertheless, as | have presented before, the time conditions of both General
Elementary Programsre very different. In the case of the Catalan one, there is a
minimum of compulsory hours420- which have to be devoted to the foreign language
instruction. In addition, each cycle has got a minimum of hours too. In the case of Cycle
3 (8" and 6" levd) there is a minimum of 140 hours70 per level. The distribution is

the following:
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Cycle 1 Cycle 2 Cycle 3 | Minimum | Global

Foreign&anguage
hours distribution 70 105 140 315 420

Table5: Foreign language hours' distribution according @etalan Elementary Education Curriculum

Curiously, as the reader can see, there is a difference of 105 between the
addition of minimum hours and the compulsory global hours. That is because these 105
can be used by the schools in order to complement emiohplete their foreign language
classes in any of the levels according to their Linguistic Project. Moreover, according to
the current organizational document of the Elementary Progrgmar 2015/2016, the
schools have 560 free arrangement hours to etete the organization of the
curriculum according to their needs and projects in the different cycles (Generalitat de

Catalunya, 2015).

That means that, by law, students in Cycle 3 must receive a minimum of 140
hours of English language instruction evethese hours could be increased by adding
up more from the "free" or the "difference" ones. On the other hand, the reader has to
know that there are also different amounts of minimum compulsory hours which have

to be devoted to teach the other subjects.

Finally, taking as reference the official Elementary program's organizational
document (Generalitat de Catalunya, 2015), a scholar year is composed by 35 school

weeks of 25 hours each.
4.2.3. Proposal

From my point of view, this is going to be the most interesting and exciting part
of this research project. After having exposed the arguments which have encouraged
me to do this proposal and having presented the legal and organizational conditions
which have to be taken into account, | am going to make an adjustment proposal of the

Quebecer Intensive English Program.
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However, before presenting it, | would like to clarify that my intention is not to
clone the Quebecer proposal. As a teacher, one of theees that it has to be never
forgotten is that each context, school and child is unique and different. This requires to
be conscious that every proposal and project must be adapted to the situation in which

it is going to be presented.
4.2.31 School gade

It is true that, due to the pressure that students ifi §rade have to undergo by
reason of the Basic Competencies Governmental Exam and the final evaluations before
starting Secondary school, the first thought would be to situate the proposafin 5

grade.

Nevertheless, the proposal it is not supposed to overwhelm students but to give
them the opportunity to develop their communicational skills in English and to be
prepared to deal with further situations in which communicating in English might be
needed. So, taking into account that students thgsade are more conscious of the fact
that learning a foreign language might be useful for them and that the proposal will not
affect the preparation for the Governmental exams, | have considered moresognt

to place the Intensive experience iff §rade.

Moreover, students in B grade have already been in contact with English
language during all their schooling and they are supposed to have learnt the
grammatical bases in order to communicate amtlerstand oral and written messages.
They are able to work autonomously and to deal with abstract and roetmitive
knowledge and situations. Finally, since children aged2 Are more concerned about
social status, peers' approval and social mattersgythenjoy working in groups,
interacting with their classmates and getting engaged with current and meaningful

social projects (Equitas, 2008.; TeachForAmerica, 2011).

Taking into account the features which characterizes the Intensive Programs in

Quebec- see point 2.3.5 in the Frame Workhis student profile fits with the sort of
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activities which could be done during intensive teaching period. Additionally, they gain
confidence and motivation towards speaking in English and they have the opportunity

to experience it before starting the Secondary school.
4.2.3.2English hour distribution

In order to keep the minimum hours needed to consider the exposure intensive
basing my proposal on the benefits of compressing time which | have already exposed
the hours devoted to the proposal would be placed in a continuous way during the

second term.

According to the calendar of this year 2015/2016, after the Christmas holidays
from the second week of January and until the Holy week brewetkich is from the @™
to the 28" March- both included- there are 10 full schools weeks. Meaning that a total
of 250 hours can be devoted to the Intensive English experience. In this point, | want to

clarify that, from these 250 hours, 25 are playground hours.

My proposd is to take advantage of this period and to have the students
exposed a minimum of 19,5 weekly hours (and a maximum of 21,5) to English language.
Playground time is part from the school hours, so the students are supposed to interact
in English with theirreference teacher. Even if they would not be given English

instruction, they would be exposed to English somehow.

The hours remaining until completing the weekdepending on the school
board's hours distribution would be devoted to Arts and Physi@&ducation. These two
subjects would also be taught in English, taking advantage of CLIL's methodology legality

in Catalonia.

Here there is a table of hours disposal fhgsade to complete the 250 minimum

hours needed for the proposal.

Minimum ESL hosrin 6" grade 70

Extra hours which can be devoted to foreign languages in Primary School 105
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Free arrangement hours per grade (560/6) 93

Playground hours during 10 weeks 25

Table 6Hours disposal in 6th grade to develop the Intensive English proposal

Summing up all the hours, the total (293) exceeds the period of time in which the
proposal would be placed. That is why it is not necessary to use all the extra hours and
the free arrangerant ones to fill the proposa hours. | assume that this fact would give

schools more flexibility to cover other academic needsing the hours remaining

So, myidea is to take the 70 minimum hours and summing it up the 25
playground ones, use 75 hours from the 93 "free" ones and, finally, adding 80 hours
from the extra hours devoted to foreign languages. The result is a total of 250 hours
which can be devoted to thintensive English experience. In addition, there remind 18
free arrangement hours (935=18) which can be added to complement other subjects
or even the English one during the other perie@sd 25 hours to be devoted to foreign

languages either in"bgrade or in the other periods of'6grade.

In proportion, | have decided to take more hours from the "free arrangement"
ones because most of the other subjects have their own "extra hours", resulting from
the difference between the minimum compulsory drg and the general compulsory
ones. Moreover, leaving 25 hours from the foreign language's availability led Cycle 3
English teachers to cover the needs which students fréhos6" grade might have in

means of reinforcement or other English projects.
4.2.3.30ther subjects' hour distribution

| assume that the reader might me asking himself what happens with the other
subjects. The answer is: nothing wrong. The fact is that, counting the school hours from
the first period- from September to Decemberand adding the ones from the last
period - from April to June there are a total of approximately 500 school hours; 350

during the first term and 250 during the last one.
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If we add all the minimum hours from all the other subjects present in the 6
grade curriculum- Maths, Science, Catalan, Spanish, Religion and Civil Rights is a

total of approximately 403 to be organized within 500 hours.

That means that, according to the school's needs, a part from having students
experiencing Intensive exgure to English language, there would be more 97 available
hours to be devoted to Maths, Languages, Science, Individualized Learning, Evaluations,
etc in 6" grade and, also, students would have time during tfet&m to prepare the

Basic Competenciex&m from the Catalan Government.
4.2.3.4Human resources and Cycle 3 issues

Anyhow, even if this proposal is thought to be only applied'igéde, the best
scenario in which the experience would have success would hateaeliers fromCycle
3 - 5" and 6"- working together in order to prepare a coherent and joint Cycle 3
program in which students would be prepared to advance contents during the first year
and to gradually develop the crossirricular competencies. This way, the Intensive
Englishdnguage experience would be appreciated as part of an integrated program in
which all the subjectsin special the ones which are tested in the Governmental exams
would be deeply worked and developed assuring the students' comprehension and

competenciesacquisition.

Specifically, in B grade, the proposal would require the Physical Education
specialist's contribution to the prograrby preparing and doing the classes in English

and the collaboration of the English teacher assigned to teaclttie classes.

During all this period, the coordination between the English teacher and the 6
grade tutor is essential due to the fact that the first one is going to become children's

reference teacher during the second term.
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4.2 .3.5Students' evalation

Obviously, having the"Bgrade contents compressed in two terms, evaluation
and mark lists would be a little bit different from the ordinary ones. The key point is to
bear in mind that during the second term, students would be assessed in means of
English language skills and competencies development rather than in terms of grammar
rules and vocabulary. Thus, the evaluation criteria would have to be discussed and
agreed among the Intensive English teacher and the tutor, in order to give parents an

image of how their children is going to be evaluated during those 10 weeks.

Furthermore, it is essential to present the evaluation tools to the parents and to
the students in order to facilitate their understanding of how the learning process is

going to ke developed and conceived.

In this proposal | have not presented an evaluation critedae to the fact that
the viability study is in means of organization and hours distributiamd yet, once
introduced the essential purpose of the intensive expesto English language and the
way in which the English program is conceived in Quebec, | think the reader might
imagine which would be the best evaluation notion to be proposedhich is a

competency based criteria

That would mean strengthening, ofrving and evaluating how students develop
the communicative competencgyin all its dimensions, the methodological competency
- testing, implementing and evaluating their learning strategiasd the individual and
social competency when working in €éams in their projects and tasks This would
require the establishment of clear, concrete and coherent evaluation items which would

define the progression of these competencies' acquisition by the students.

Even if the evaluation criteria &Elso a very interesting topic to be studied and
developed, it surpasses the main objective of this studyhich is to corroborate the
hypothesis from where it departs Nevertheless, it is one of the subject matters in

which would be appealing to do filmer and deeply research.
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5. PROPOSAL'S VIABILITY

In this section | present the proposal's viability from three different points of
view; a personal; a practical and a more theoretical. The personal one is product of my
own critic analyse, taking into egsunt all the research and study | have been doing so
far. The practical one is the result of exposing the proposal to the Foreign language
teachers' commission in the Elementary school where | have been doing my internship.
Finally, the more theoreticaliew has been obtained thanks to the collaboration of

professor and researcher Angels Llanes.

All three evaluations have been developed with the help of the analysing tool
called SWOT, presented in the third section of the document. Thus, instead ofjhavin
extensive written comments about the proposal, the reader finds three different
commented tables with specific and synthesized information regarding the proposal's

evaluation.
5.1. Viability according to my personal SWOT

The reason why | have decided start this part with my personal SWOT is the
fact of giving to myself the opportunity to be critic and objective with my own work, to
compare my inexperienced and amateur point of view with a practical and theoretical

one and, consequently, to give riabss to the proposal's analyse.

Kessels and Korthagen (2001) expose the importance of sharing thoughts and
ideas in order to start a reflective process in which the individual is able to contrast and
analyse his own ideas with the others and, thus, tagbeen the opportunity to rebuild,
rethink or bolster them. Therefore, my intention has been to conceive my ideas and
expose them before being influenced by the point of view from the teachers in the
school and the professor/researcher interviewed. Hereréhis the tableSWOT analyse

of the proposal elaborated by myself.
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WEAKNESSES

THREAS

Negative aspects of the proposal

- A lot of foreign language complemental
hours from the cycle are required to fulfil
the 250 minimum hours

- Cycle 3 reorganizatiotemand

- Dependency on official annual school
hours distribution

Which facts or situations can complicate the
proposal's application.

- Lack of trained teachers and human
resources

- Families engagement with the project
- Deficient coordination betweeteachers
and tutors

- School board's lack of support

STRENGTHH

OPPORTUNITIES

Positive aspects of the proposal

- No interference in the official Basic
Competences evaluation

- The minimum hours from the other
subjects are not affected

- It takesadvantage of the CLIL legality t(
sum up English exposure hours

- Coincidence with a whole terrwith an
established beginning and ending

- Intensive exposure to English language

Which facts/situations foster, support the propos
and help it to happen.

- Oral and written competencies
development and improvement

- Enhance of motivation towards Engli
language learning

- It gives the English teacher an active &g
central role in children's learning process
- Gain of autonomy and setfonfidence
regardingthe foreign language knowledg
- School board implication

- Families' conviction concerning the
proposal's benefits for students

Table 7: Personal SWOT about the Intensive English proposal

Before presenting the teachers’ SWOT, | want to brieflmment some aspects

from my own analyse in order to clarify my thoughts to the reader.

Regarding the weaknesses, | have considered that even if the proposal does not
interference in the minimum hours from the other subjects (strength) it needs to use a
considerable amount of complementary hours belonging to the cycle (grades 5 and 6)
and also hours from the whole Elementary period. Thus, it would be necessary to
rebuild the organization of the cycle in order not to destabilise and to give coherence

grade5 and 6 in means of English language classes and the other subjects’ contents.
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Also, it exists the possibility that, depending on the festivities and general organization
settled by the Catalan government, schools have not entire terms to place the rmmimu
hours required. That would mean cutting the exposure during some days or starting and

finishing it in different terms.

Second | have considered the families' lackengagement a possible thresd
consider. Even if the school wills to apply the preglo if families are not explained and
contended the positive benefits of the intensive exposure to language in means of
further skills' development, they can be reluctant to have their children "testing" or
"experimenting” with a new proposal. Not everyihpconsiders chances positive actions
and some parents mostly the ones with children with learning difficultiesould feel
concerned about students' implication and learning process. That is why is essential to
convince the families (opportunity) andrgfessionally expose the reasons that the
School holds to apply such an organization. If parents feel comfortable with the proposal
and confident about the process that their children are supposed to experience,
teachers could be able to have their supportorder to carry on activities and foster

children's motivation.

Finally, all the strengths and opportunities that | have exposed above are related
either to the organization itself or the further benefits that the proposal could give
(based on the stués previously presented) to the students in means of second
language proficiency. | want to clarify that the fact that this proposal is placed during
the second term allows the teachers to motivate students during the first term, to
inform the families b#ore starting and to give the experience an ending which coincides
with the ending of the semester. This last fact is important because it allows teachers to
supervise and assess the progress of students during the third term. Also, from the
students' poirt of view, having an specific beginning and ending is the synonym of
having a frame which separates different learning processes and permits children to

completely focus on the experience they are being part of.
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5.2. Viability according to Joc de la Baahool's English Commission's SWOT

After having exposed my own SWOT, which is mostly based on my theoretical
framework, | present the reader a SWOT which is the product of the analyse and opinion
from five English teachers wiomnstitute the Foreigtanguage commission in Joc de la

Bola school in Lleid&fter having a meeting, this is the result of their comments.

The importance of the relation between theory and practice has been broadly
studied in different fields of knowledge such as education, anthropology, epistemology,
etc (Kessels and Korthagen, 2001). Even, since the beginning of the 20st century, the
word practitioner-researcher(Van de Ven, 2016 and Arcus, 2000) has been being used
to refer to the individuals who carry out professional theoretical studies without

forgetting the practical and functional consideration of them.

Personally, as part of hinnovative Elementary teacherainingdegreefrom the
University of Lleida, which concurrently alternates the presence of the students in the
University and in real Elementary schools, integrating and complementing theory and
practice has been fundamental fwogress towards and achieve my degree's goals. This
is the reason why it is not strange or unusual for me to take into account the schools'

reality when developing pedagogic or didactic theoretical reflections and proposals.

Having this said, here ¢ne is the summary of all the opinions and comments

done by the Foreign languagteachers' commission from Joc de la Bola school.

WEAKNESSES THREAS
Negative aspects of the proposal Which facts or situations can complicate the proposal's
application.

- Conceived only for urban school - A school having two classes of the same grad

- Difficulty in maintaining the - Families' lack of support
English exposure during the - Few or insufficient material
playground hours - Human resources and teachetstining
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STRENGTH OPPORTUNITIES

Positive aspects of the proposal Which facts/situations foster, support the proposal and

. help it to happen.
- Foster of professionals’ P PP

implication - Enrichment of students' learning process
- Powerful school project - Motivating proposal

Table 8: Intensive English proposal's SWOT according to English teachers from Joc de la Bola school

These are the comments that the teachers made about the proposal. They also
mentioned the great need of coordination between teachers to carry on a proposal like
this one and the necessity to have one extra English teachgdaw- in order to cover
the hours in the rest of the grades while the Intensive English teacher is doing the
classes in grade 6 or in both grade 6 if the school has got two groups. This is because,
the most of the times, Elementary schools have two or three English teachers to cover
all the English language hours from 1st to 6th level. Having one grade with intensive
exposure would mean "loosing" one teacher during almost three months and

reorganizing all the schedules.

On the other hand, | would like to highlight two points madetbyp of the
teachers concerning the clientele who might benefit from this proposal and the hours
devoted. It is true that this organizational proposal is neither viable nor reasonable for
rural schools which, however, are very common in my territorglue to the fact that
students from different ages share the same classroom or carry out multilevel projects.
If such an experience is wanted to be carried out in rural schools, it would be necessary
to think about how to integrate the intensive exposure ihet classroom without

compromising the other children's learning process.

Then, regarding the hours summed to fulfil the minimum required, one of the
teachers said that counting the playground hours would be the ideal but not exactly the
reality. She membned one experience that was undertaken some years ago in which a
native English speaker attended the school during the leisure hours like the playground
in the morning or midday. "However, children need to rest and when they play, they do

not use the Enlgsh language.”
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This remark invited me to think about how these leisure hours could be well
invested regarding the use of English language and | came up with some ideas such as
organizing English games with the students, play theatre plays, translatesjantes
into English, etc. Obviously, children would speak Catalan or Spanish ewée in
classroom. Nevertheless,dtiring three months they are aware of the peculiarity of the
experience they are living, | do not consider a problem that the teacheakspEnglish
during the playground hours and that the students are asked to talk to the teacher in

English.

Moreover, as the reader can see, there are some points in which both SWOTs
(mine and teachers') agree. The first ones are found intineats andthey are related
to families' support, the lack of trained teachers and human resources. Besides, other
convergent points a found either in the strength and the opportunities. These ideas
are related to the positive characteristics of the proposal irams of learning and
motivation. Also, | find curious and significant that teachers have mentioned the
material issue which is one of the handicaps that Quebecer intensive English teachers

have to face up to.

Finally, there are two points which | hamet had considered because they are
very close to school's reality. The first is the professional implication that the proposal
fosters - which has been considered sirength by teachers- and the second is the
positive impact and impression that the progal can give to a school's Educational

Program.
5.3. Viability according to professor Angel Llanes' SWOT

In this last subsection, | present to the reader the SWOT analyse of a professor
from la Universitat de Lleida who has been studying and doing relsearthe second
language domain. She has beenveorking with the authors of the main information
sources of this document (Nina Spada aRdtsy Lightbow) and investigating the
importance and consequences of a high exposure to second language whendearnin
Moreover, she has published an arti@d&posing the consequences of an increase of
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second language exposure in Elementary students by using the caatentanguage

integratedlearning {Tragant, Marsol, Muiioz and Llanes, 2015)

Thatis why | have considere be highly interesting to have a third tid and
objective point of viewmore tilted towards the theoretical nature of the proposand
with a lot of experience in the research field. It has to be said that this is the drigina
chart filled with Angels' own words. | have decided not to modify any of her comments

to give the section more authenticity.

WEAKNESSES THREAS
Negative aspects of the Which facts/situations can complicate proposal's application.
proposal

- Concentrating the teaching of English might threa
extracurricular activities; first, during the trireters when
to just be taught gnglish is not taught, children might not want to engags
English and PE for th eyracurricular English classes, and when English is tg
other subjects becaus{ mayhe it isn't necessary for them to engage in extracurric
there'd be t00 1ong & cjasses. Consequently, it can affect parents' necess

gap between the 1S eqpially if these parents work
trimester and the lasi

one.

- It might be negative

- If a school is planning to offer science classes in Englis
example, that wouldn't be possihle

STRENGTH OPPORTUNITIES

Positive aspects of the proposal Which facts/situations can foster the proposal ar
help it to happen

- Massive/intensive exposure has be;
found to have apositive impact on the ; ) )
development of the second/foreig| SUPiECt because it involves se
language, so thatd be great to improy coordination and the students are focus

the children's L2. on that subject.

- It's more practical to concentrate

Table 9intensive English propoks SWOT according to professor Angels Llanes

Angels Llanes' SWOT gives more information about the opportunities and
strengths that this proposal has. A part from confirming that the intensive exposure to
language has been studied and found to be beneficial when learning and acquiring a

language, it iyes another perspective about concentrating the time. Curiously, contrary
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to the school teachers' opinion, Angels states that accumulating the fan#itates
coordination and gets children focused on the languagee first point of view is quite
opposte the teachers' opinions about coordination and English teachers disposal. It is
really interesting tacorroborate that, sometimes, the theoretical and practical part have
not got the same perspective of the same issue. However, the observation of the
postive repercussion on students' attention and concentration in English language is a
point that | have not considered and which is important to take into account when
defending this type of organization. Also,is reallyencouragingto confirm that this
proposalcould possibly offea powerful language improvement opganity for schools

and children.

Having this said, there are other comments that are not devoted to the positive
aspects but to some negative or trouble issues. This last SWOT disnevetbreats
that | had notconsideredike how this proposal would affect families’ organization and

children's extra scholar life

Regarding the weaknesses, Angels Llanes highlights the "gap" between the first
term and the last one in which the other subjects (except PE and Arts) would be taught.
Sincerely, being aware of this fact, | have not had consideredthtemat due to the
positiveeffect that exposing children to English during the second semester woutl hav

in contrast to thepossibleeffects of the"gap” onother contents development

Finally, it is really interesting to take into account how the proposal would affect
families' extra scholar life. | do not consider the organization proposed to be
incompatible with extracurricular activities as long as the parents are aware of the
implications of the projectn means of language learning, practice awdjuisitionand
the necessities their children may have in regards of reinforcing, improving aneiig

their foreignlanguage skills.
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6. CONCLUSIONS
6.1. General conclusions

To be honest, | find difficult to sum up in a few pages all that is explained and
exposed in this document. Nevertheless, there are some points which | consider to be
the most relevant and interesting of this researdiiter this, the reader can find a

critical reflection upon the result of this research.

First, concerning the theoretical framework, the reader has to bear in mind that
the inspiration to develop the intensive organizational proposal comes from a political
and linguistic context which is not the same as ours although it has quite similarities.
Quebec and Catalonia are two special regions in which language and educaion ar

fundamental bases of their culture and history.

However, their educational programs are not similar and, concerning foreign
languages, their standpoistdiffer. That is why whereas in Catalonia there is an
integrated program for languagesCatalan, Sgnish and the foreign ones in Quebec
there is a special program for English as Second Languhigh is characterised by

having its own competencies, contents and goals.

In the same way, even if both regions consider English as a second language, the
willing to increase English language presence in daily life and school is diffieredinis
document | expose why the Quebec region has been reluctant to increase English
language teaching in Elementary schools, whereas in Catalonia the presence df Englis

language has not been such a concern.

Following the section, the reader discovers that, due to a society's necessity and
pressure, the Quebecer government decidestd by increasing the presence of English
language instruction in Elementary schooliring this last decade, the region has been
following and studying the effects of the changes made and it has positively reported

the benefits for children and new generatiomsmeans of English language acquisition.
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Nevertheless, in order to improveral communication in English and getting
inspiration from the intensive exposure to French language experiences carried out in
some Montreagr schools the Quebecer government decides to allow the schools'
commissions to organize thé'@rade scholar yean order to expose children to English
language during an intensive period of tinfeeveral studies are carried o(Anstett,
Sauvain and others, 2014; CEPEP, 2014; German, Lightbow and others, 2004; Mufioz,
2012; Spada and Lightbow, 1989 and 1984Jemonstrate the efficacy and the benefits

of this method.

Currently, this organizational model is being implemented in many Quebecer
schools but there is still a lot of research to do in order to better design the Intensive
English programs to develop in teehools and to better prepare and instruct the future

English teachers.

However, fruit of my own experience in the Quebec region and the discovery of
this type of ESL organizational model, | decide to investigate if it would be possible to
adjust the IBL organizational model to the Catalan curriculum. This is why the Catalan

context and curriculum are analysed and compared to the Quebecer. ones

The result of this study is positive. It is possible to adjust the IESL organizational
program to the Catala curriculum. In fact, in the Methodology pastsection 4- |
expose and explain how it is possible and | clarify some practical and conceptual aspects
of the proposalFinally, m order to verify the proposal's viability in an objective way and
to exposeto the reader the positive and negative points of the design, | ask for two
different critic points of view which come from the more practical educational sphere
the school- and the more theoretical one the professional research field This
information is organized and exposed by an analytical tool called SW@&Tverification
methodology gives authentic grounds to the proposal for both positive and negative

aspects of it.

Having this said, what is left to expose is a brief critical cefia about the
proposal made and its potentialities.
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I honestlyacknowledgehe proposal made in this document a way to dranted
considerationin order to improve and foster motivation towards learning and improving
foreign languages in childreAfter having received the comments and evaluations from
professionals in the educational and research spheres, the feeling | have is that it could
be possible to implement in Elementary schools if Government's support is present in

means of human and matetisesources.

Besides, the issues treated in this research are still being studied and currently
taken into consideration when planning new strategies to improve foreign languages
learning. Catalonia is a regionathis concerned about education researdts many
"evaluation notebooks'regardingdifferent aspects of the Catalan educational system
show the Government's concern. Specifically, there is ohthis notebookswhich is
entirely devoted to thestudy and reflection upon the&nowledge of languagem
Catalonia CSASE2006). This document explicitly states the necessity to keep on doing
research on the organizational and methodological field in order to improve English
language acquisition and skills' development. The document reports the need to
reinforce written and oral expression in Elementary students (CSASE, 2006: 37) and to
look for more effective wayto guarantee that chilcen are exposed to a beneficial and

positivelanguage learning process.

All in all, even if this document only preserd timid attempt to reconsider how
the Elementary 5th year can herwiseorganized in order to try to improve English
language learning| personally believe that this idea can have a positive further
implication when redesigning the Catalan elemegtarograms- if it happens in the
future - and it can also expand horizons in the Catalan educational systémour of

foreign languages' learning improvement.

As | have stated at the beginning of this study, my intention is to look for the best
way to get children engaged in learning English, French or any language and,
consequently, to contribute to the Catalan educational system's quality improvement

and, thus,our society's life prosperity. Thisasotherfirst step towardghis aim.
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6.2.Personal upcomigand further research issues

This last seatin is fruit of various dilemmaspstaclesor ideasthat | have had to
faceor put apartduring the development of this researchwould like to expose to the

readerthe most relevant ones,azh of whomisrelated to a further research issue.

The firstone is related to the reality that | met when | was in Quebec. As |
mention at the beginning of this researchhad an erroneous previous idea of the
region’'s linguistic realityComing across with the fact that, due to the political linguistic
contexts of Catalonia and Quebec, English language was differently considered and
regarded, | found myself concerned about the importance of analysing the real political
and linguistic cotext to better understand the presence and role of languages and the

educational system.

The nextpoint is a reflection that has been settling inside of my professional and
personal point of view about teaching languages. This is that the main goalkof th
teachers is to gain and maintain children's motivation towards second language
learning. This is the key factor which fosters language learning and acquisition.
Consequently, it would be really interesting to keep on doing research on the best
methodologes to implement the intensive exposure experiences in order to get the

students engaged in the activities and in their learning process.

The third conclusion is an obstacle and a reality that is hindering the
implementation of Intensive English experiences in Quebec and that would certainly be
a problem when trying to implement the adjustment's proposal. This is the lack of
prepared and spaalised teachers to cope with the experience's demands and to take
on responsibility for the students' second language learning and improvement process.
Consequently, more research should be done on how to instruct future teachers to
efficiently deal withsociety's demands and IESL [intensive English second language]

experiences.
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Finally, developing this research has reasserted me some personal and
professional conceptions related to Education and Second language teaching. These can
be summarized in thalea thatthe development, learning and research processes need
to be evaluated in order to improve and guide the induals to accomplish their goals.

In my personal case, | have tried to apply this idea in this study, expounded it to be

assessed, analgd and commented by professional external points of view.

Nevertheless, | have realised that, regarding the intensive English experiences in
Primary Education, there is still a long way to go over in meansesdarch on
evaluation models, activities anchethods in coherence with the comfacy based

educational model.

To concludeall that is left is for me to say thdtconsider this research to be
realistic and inspiring. | wish | will have the opportunity to keep on doing research
one or some of he aspects exposedbove In any case, | can proudiyate that the
proposal designed in this document has been consciously thought and it is meant to be

a reality in the Catalan schools someday.
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ANNEX

1. Quebec's English Program. Cycle 2 and 3

Introduction

For most young Quebelary, lsarming Englah provides an
PPNy 10 (DTIURKAN Wit Deople Of an0ther lan-
guage and Culture 1t i #lso & necessity given Quibecs
geographical location, the presence of an English com-
munity and the accessibiny of Englah media and cultur-
ol prodects W eaming & second lenguage. Students
beoaden thewr horizons and gan & new appreciation for
™e nchness of warng nguages.

The lementary English a3 o Second Language E5L) pro-
gram loiows in the footuteps of the previoes program n
terms. of the priocity given % communication. in fact, onl
nteacton § the comerstone of this program, in which
e studests uie [nglad n al dasuoom stuaton n the
st decad, resaarch on the communcative appeoach
Aas hown that when students are made sware of the
strictore of the target language, the speed at which they
Secome shiled communcatons & greatly scoslemated The
€50 progeam wies ths add toasl refnement of the com-
muncative approach o account. Momsover, the ESL
PrOGram mgrats |Atenng, Weaking, madng and wit-
g, Dat it does 50 i the hght of the latest develcpments

English as a Second Language’

™ nguage acquation, (ogntve prychology and soosl
COMSICIvm | 5 essential that students speal and are
wokes © only @ Engiah from day one

The program sims ot developing the compenencies
deemed exsertial for students in Quiec schooks i the
7132 ceetury and requires the mobiigancn of knowledge
soch it huncrona! Wnguage, compensatony and leamng
strategeey, and e of resounes These comprtences are
To interact ovally in Englshy, To reimest snderstanding of
cral g wnitton teats, and To weite Sexts Thevedore, ESL
learnng requenes a nch and stemulating Inguat and (ub-
tural pawronment where £ngian 5 the language of com-
muncaton Srve the student ane leaming 10 COmmuny-
cate in Englsh within & caswoom commenty of speak-
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The three competencies are developed in synergy, they
are worked on in an integrated manner to allow students
to acquire the most meaningful learning possible To
interact orally in English is at the heart of ESL leaming
and is present when developing the other two compe-
tencies When students reinvest understanding of oral
and written texts, they explore various types of texts and
perform tasks by making use of the other two compe-
tencies. When students write texts, they express them-
selves for an intended audience and deliver a personal-
ized product. Learning To reinvest understanding of oral
and written texts, and To write texts leads to numerous
opportunities for oral interaction,

1. TO INTERACT
ORALLY IN ENGLISH
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Key Features of the Competency Evaluation Criteria
— Use of functiona! language e 0
The student takes the initiative to Sansmit - Useof strategees L
The student reacts to T esgnt SV S - Participation in exchanges e e
messages using trategies I ®0
TO INTERACT ORALLY Legend” - @ Cycle Two © Cycle Three
IN ENGLISH “W:-uﬁ:_hmonww-
The student maintains
oral interaction using
strategies
End-of-Cycle Outcomes
Cvas Two the cycle autonomously and apply some leaming strat-  sportaneous or initiated by the teachee Students make

By the end of Cycle Two, students use the functional lan-
guage they have acquired in order 1o participate in
exchanges with peers and the teacher (reacting 1 mes-
S30%4, initiating messages, maintaining interaction). The
exchanges stem from any classroom situation They are
short in duration and may be spontaneous or initiated by
the t=acher Students are able 10 correctly use the func-
tional language frequently employed in class, and their
pronunciation can be understood by an Engiish speaier
Students apply the compensatory strategies targeted for

egies with the teacher’s assistance With heip from peers
and the teachey they mate effective use of the wsual
support and ingustic resources provided

Crae Tunex

By the end of Cycle Three, students show confidence and
autonomy. they interact more spontaneously and effec-
tively (reacting 10 messages, Intiating messages, main
taining interaction). The exchanges stem from any class-
room situation and are more sustained. They may be

creative use of 3 wide range of functional anguage and
communicate personal messages more easiy They cor-
rectly use the functional language frequently employed in
class, with a pronunciation that can be understood by an
Englsh speaier They frequently use appropriate compen-
satory and learning strategies. They seek heip from peers
and not as often from the teacher They select and maske
wse of available visual support and linguistic resources

English as a Second Language E



Domaine

COMPETENCY 2 * TO REINVEST UNDERSTANDING OF ORAL AND WRITTEN TEXTS

Focus of the Competency
‘Mum(o&mncv

This competency enables elementary students to
approach, explore and make use of various types of texts
{populac, literary, information-based) in a dynamic way.
They develop appropriate strategies for effective kstening
and reading; they leam how 1o derive meaning from oral
and written texts (interaction of learner and text), and
they show their understanding in meaningful tasks (mini-
book, bookmark, sketch, poste etc ). This competency s
a valuable means for students to discover English-lan-
guage culture as they familianze themselves with a
variety of cultural products. In doing so, students make
use of various media (books brochures magazines,
videos, educational TV shows, audiocassettes, CO-ROMs,
software, Internet sites, etc) as sources of information,
entertanment and pleasure

zr).nucmms-_toT Cross-CurmicutAn CompeTENGES |

To reinvest understanding of oral and written texts, sty
dents need to identify key elements and to distinguish
between relevant and inrelevant information, thus draw-
ng upon the crosscurricular competency 7o use infor -
mation. As students reinvest their understanding in tasks,
they need to plan the steps that will lead to the fulfill.
ment of tasks, thus contributing to the development of

the cross<urricular competency To use effective work

methods Depending on the task to be performed, stu-
dents may use ICTs, thus leading to the cross-curricular
competency To use information and Communications

Technologies

autruumm

The leaming contexts for this competency require:

- various types of texts containing redundant elements:

- simple and extensively illustrated (Cycle Two)

-of appropriate complexity and illustrated (Cycle
Three)

~ themes that are familiar and interesting

- themes that meet the students’ need for information
and entertainment (Cycle Three)

- opportunities to develop appropriate compensatory
and learning strategies through use

- opportunities to interact with peers and the teacher
~ availability of resources (visual, knguistic and media)
~ help from the teacher and peers

English as a Second Language E

&mmhonu

To develop this competency students prepare to listen to
and read texts using strategies, demonstrate understand-
ing of oral and written texts using strategies, and carry
out meaningful tasks using strategies This process calls
on their Creativity, initiative and active participation. At
first, students are closely guided by the teacher When
they prepare 10 listen 10 and read texts, students use their
prior knowledge, contextual cues (title, subtitles, illustra
tions, table of contents, synopsis, etc.) and make predic-
tions about the content of texts To demonstrate under-
standing of oral and written texts, students identify key
elements, show their understanding of the overall mean-
ing, compare reality presented in texts with their own
reality, and express their appreciation of texts When stu-
dents carry out tasks in which they reinvest their under-
standing, they plan how to do it and use texts as sources
of ideas and information. As they progress through the
cycles, the level of complexity of the text 5 adjusted
according to the cognitive and knguistic development of
the leamnet. Students become more autonomous, they
seek help from their peers and not as often from the
teacher.
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Key Features of the Competency Evaluation Criteria
~ Use of strategies e e
R ~ Demonstration of understanding of key
ot elements and overall meaving ee
1. The student prepares
b b TO REINVEST
UNDERSTANDING OF ORAL
AND WRITTEN TEXTS
3. The student carries out
meaningful tasks using
strategies
End-of-Cycle Outcomes
Cras Two Cras Thnes

By the end of Cyde Two, students demonstrate thewr
understanding of various types of texts Using functional
language and words drawn from texts, they identily and
briefly describe certain key elements and demonstrate
understanding of the owverall meaning. They sometimes
use contextual cues autonomously They ako apply some
leaming strategies with the help of peers and the teacher
Students reinvest their understanding by carrying out
tasks: they use texts and avadable resources as sources of
deas and information, compare raality presented i texts

with thesr own and deliver a personalized product.

By the end of Cycle Three, students demonstrate their
understanding of varicus types of texts. They frequently
use contextual cues and appropriate strategies
autonomously Using functional language and words
drawn from texts they identify and briefly describe key
elements and demonstrate understanding of the overall
meaning. Students remvest their understanding and plan
how to carry out tasks They select, organie and summa-
rize information, develop ideas and expand their range of
words and expressions using texts and awilable
resources, and express appreciation of the reality pre-
sented in texts They defiver & personalized product.

English as a Second Language E
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CoMPETENCY 3 * To WRITE TEXTS
Focus of the Competency

MeANING OF THE COMPETENCY

This competency enables elementary students to write
for purposes that are significant to them (greeting cards,
comic strips, class yearbook, Web page, e-mail, etc.).
Using models as guides and sources of inspiration, they
start expressing themselves in written English while pay-
ing attention to the quality of their writing. The aim is not
1o have students systematically leam language conven-
tions, but to apply them to the composition of texts while
having access to a variety of resources To do so, students
are Initiated to writing as a process and benefit from
teamwork and teacher assistance throughout the
process.

Goonmons 10 Cross-CurricULAR COMPETENCIES

To wnite texts, students draw upon the cross-curncular
competencies o use effective work methods, To use
information and To communicate appropriately. As stu-
dents carry out a writing task, they make effective use of
software such as visual and thematic dictionaries word
processors, and desktop publishing programs, thereby
contributing to the development of the cross-curnicular
competency o use Information and Communication

Technologies (ICT).

Domaine des langues

&mm FOR LEARNING

The learning contexts for this competency require:

- meaningful situations (purpose and intended audi-
ence)

- opportunities to develop compensatory and learning
strategies through use

~ availability of resources (explicit modeis Cycle Two,
open-ended models Cycle Three, checklists, word
banks, posters, visual and thematic dictionaries, self-
correction gnids, etc.)

~ opportunities to interact with peers and the teacher

~ help from the teacher and peers

- use of ICT

English as a Second Language E

ﬁwxomnw ProFILE

To develop this competency, students prepare to write
texts using strategies, compose texts using strategies and
revise their texts using strategies. At first, they are close-
ly guided by the teachet When they prepare to write, stu-
dents follow instructions, note ideas and organize them.
To compose a first draft, they use explicit models, func-
tional language, words, expressions and ideas drawn
from provided resources. They ask for help when experi-
encing difficulty, take risks in expressing ideas in English
and persevere in producing this first draft. To revise, they
check the task instructions and the language conventions
targeted, submit the text to peer editing, reformulate
ideas, make corrections, and produce a clean, well-pre-
sented text that takes the intended audience into
account. As they progress through the cycles, students
develop an awareness of strategies for effective writing.
They make use of open-ended models and make person-
al and appropriate use of functional language, words,
expressions and ideas found in available resources. They
become more autonomous, seeking help from their peers
and not as often from the teacher and deliver a person-
alized text taking the intended audience into account.

69



Key Features of the Competency Evaluation Criteria

~ Use of strategies e e

~ Compliance with instructions (O

1. The student prepares to write ~ Language conventions targeted for tasks @ ©
g L ~ Characteristics of final product X

3. The student revises his or her texts
using strategies
End-of-Cycle Outcomes
Creie Two Cyoie Tunee

By the end of Cycle Two, students write short, well-struc
tured texts to fulfill meaninghul goals They use some
compensatory and learning strategies supported by peers
and the teacher. Students follow an explicit model and
make use of resources provided, They produce a text that
1s pertinent to the instructions given and apply the lan
guage conventions targeted for the task, Although the
writing closely resembles the explicit model, students
deliver a personalized final product to the intended
audience.

Domaine des kimgues

By the end of Cycle Three, students write a variety of well-
structured texts to fulfill meaningful goals. Supported by
poers and the teachet students make greater and more
confident use of compensatory and learning strategies.
They produce a text that is pertinent 1o the instructions
given and apply the language conventions targeted for
the task. From an open-ended model and available
resources, students deliver a personalized final product
that shows Imagination and creativity, and takes the
Intended audience into account

English as a Second Language m



,' Domaine des langues

Essential Knowledge

The study program is centred on students and their construction of knowledge, and

draws upon the following categories
FUNCTIONAL LANGUAGE

* USEFUL EXPRESSIONS

— Instructions and classroom routines (e.g. Open your binder. Let's
write the date)

~ Delay speaking (e.g. Wait a minute. I'm not ready. I'm not sure, Let's
see now. Let me think about it. Well, . . .)

~ Asking for help or clarification (e.g. Can you help me? | need some
help. | have a problem. | don't understand. Can you repeat? How
do you say . . .7 What do you mean? What's. . .7)

~ Circumiocution {e.g. Give me the big object. You know, that
red thing.)

— Identification (e.g. What's this? Thisis. ., It's. .., My nameis. . .,
Whoisit? lam/I'm . . ., There is/There's. . )

~ Capabilities (e.g. fcan. .. Ican’t.., I'mgoodat. .., I'm not good
at...Canyou...7)

— Requests for information (e. g. Where .. .? Who . . .7 What . . .7
Do you have . . .7)

— Agreement, disagreement, opinions (e.g. That's right Maybe!
Do you agree? | think . . .)

~ Permission (e.g. May /go ... ? Canihave...7?)

~ Offers of assistance, needs (e.g. Can / help you? May | . . .
Cani...?Ineed... Canyou...7)

— Warnings (e.g. Carefull Look out! Watch out! Stop!)

~ Feelings, interests, tastes, preferences (e.g. I'm happy. I'm sad. I'm
excited. | like. , ., I fove . . ., Do you like ., .? What's your
favourite . . .7 | like . . .the best. | prefer. . )

— Expressions of courtesy, social conventions and gestures: greetings,
intraducing, leave-taking, thanking, apologizing (e.g. Hi! Good
moming! So long!)

®
®
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~ Suggestions, invitations (e.g. Do you want to be my partner? Let’s. . ,
Come to my party. Do you want to work with me?)

— Expressions to make rejoinders (e.g. /t's your turn. What about you?
What do you think? Repeat what you said.)

— Expressions promoting harmonious exchanges and teamwark
(e.g. That's a good idea! You're a good partner! Well done! Wow!
Smart! You're a genjus! Way to go, team! Let’s go, gang! Great
teamwork! Not too loud! There are five minutes left. Do we have
our pencils?)

English as a Second Language
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* VOCABULARY

~ Vocabulary related to action words frequentiy used in class

~ Vocabulary related to the immediate environment {e.g. classroom,
premises, school staff, identification and description of self and others)

— Theme-related vocabulary (e.g. sports, recreation, pastimes, food,
animals, clothing, special events)

~ Personal pronouns

~ Alphabet

~ Cardinal numbers

— Ordinal numbers: first to thirty-first, last

— Colours and shapes

— Prepositions and location words (e.g. feft, right, in, on, under,
behind, in front of, beside, between)

~ Expressions of time (e.g. years, months, weeks, days of the week,
number of minutes, hours, seasons)

~ Question words (e.g. who, what, when, where, why, how many)

— Yesino questions (e.g. Do you have . ..? Do you want . . .?
Do you like . . .?)

®©® ©© © OOCOO® © ©
®@ @ © O0OOOCQOO0OO® © ©
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STRATEGIES

* COMPENSATORY

~ Delay speaking (buying time to think out a response)

~ Asking for help or clarification (requesting assistance, repetition
or precision )

~ Circumlocution (making up for the lack of a precise word or
expression)

~ Self-monitoring (questianing the pronunciation of new words
read or heard, using and selecting the appropriate strategses, checiing
and adjusting one's ongoing performance)

~ Self-evaluation (reflection on what has been learned)

~ Manning (asking oneself: What am | supposed to do7 In what order?
What resources do | need? What could | listen to or read? What should
| say or write? Mow will | say it or write it?)

- Attention (paying attention and concentrating on the right things)

~ Use of prior knowledge (drawing on one’s background knowledge
as a source of information)

~ Predicting (foretelling based on prior knowledge, topic, task at hand,
tithe, pictures, glancing through & text)

~ Infering (making intelligent guesses based on all avalable cues such
& context, cognates, known words and expressions, visual chees,
contextual cues, intonation, patterns)

— Practice (repeating, rehearsing, regrouping, integrating and
assimilating key functional language expressions)

~ Resourcing (making use of human and material resources: word
and expression banks, graphic organizers, posters, checklists, quick
references, books, thematic and visual dicbonanes, information
technology)

~ Note-taking (writing down relevant information)

— Skimming (reading through a text quickly to get an overview of it}

~ Scanning (looking for specific information in a text)

~ Cooperation (working togethes, learming togethe helping each other)

~ Risk-taking (daring 1o speak Englsh only, experimenting with known
fanguage, attempting to integrate new language)

~ Accepting not being able to understand everything listened
to orread

LANGUAGE CONVENTIONS

* (GRAMMAR, PHONOLOGY, PUNCTUATION AND SPELLING)

~ Word order.
- simple sentence
- position of adjective (&g red book)

- Regular plurals (e g book—books)

— Articles

- Verb tenses (g imperative, present progressive, present indicative,
past, future)

— Intonation and pronunciation for the functonal language frequently
wsed in class

- Punctuation: capital letter at the beginning of a sentence, period at the
end of a sentence, question mark, commas between items in an
enumaration

~ Spellings:
- found in explicit models and resources targeted for carrying
out tasks
- found in open-ended mode’s and resources targeted for carrying
out tasks

English as a Second Language m
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TEXT COMPONENTS

~ Connecting words (e.g once upon a time, first, next, finally, and they
lived happily ever after, two years later, on my way home, and, but, if)

- Contextual cues: titles, subtitles, synopsis, key sentences, illustrations,
table of contents

- Overall meaning
- Key elements:

- person, character, animal, object, place, setting
« facts, plot, storyline, sequence of events

CULTURAL PRODUCTS

~ Texts, media, games (e.g. nursery rhymes, stories, songs, books, biographical

sketches, films, games, magazines, poems, CD-ROMs, educational TV,
Internet sites)

~ Famous people {e.g. authors, actors, astronauts, singers, athletes, visual
artists, heroes, inventors, scientists, historical characters)

~ Origin of names (e.g. family names, businesses)

- Landmarks (e.g. buildings, bridges, statues, businesses, streets, villages,
towns and cities)

~ Traditions related to celebrations and special events (e.g. birthdays,
Halloween, Christmas, Earth Day, Thanksgiving, St. Patrick’s Day)

~ Idiomatic expressions (e.g. He's on cloud nine. It's raining cats and dogs,
Break a leg. The cat’s got her tongue. That rings a bell)

Use of Information and
Communications Technologies

The following ICT can be used with:

Competency 1, 7o interact orally in English

- Use of computer with one or more partners to carry out various activities

- Use of interactive CD-ROMs, software and Internet sites to practise spoken English
- Use of a digital video camera 10 film interviews, sketches and other activities

~ Correspondence by voice e-mail

Competency 2, 7o reinvest understanding of oral and written texts

~ Use of interactive stories, encyclopedias and visual dictionaries on CD-ROMs and
DVDs

- Use of entertaining Internet sites: stories, songs, news about famous people, etc.

- Use of Internet sites for consultation, data-gathering and documentary research

~ Following instructions and procedures on the computer to carry out activities

- Production of videos

- Use of CD-ROMs, interactive software and Internet sites to consolidate and enrich
learning

Competency 3, 7o write fexts

- Use of word-processing, drawing and publishing software

- Use of reference tools on CD-ROMSs, DVDs and Internet

- Publication of information on Web pages

- Participation in discussion forums

- Correspondence by e-mail

Domame des langues E"qﬁ* as a Second m m
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2. Catalan languages program CycleRrst foreignlanguage

Primera llengua estrangera
' DIMENSIO COMUNICATIVA

Parlar | conversar

+ Partiopaco acova en ebs infercanvis arals: formulaoo de pregunies, simulacions | dilegs, en & con.
feat ge Faula | prooms 3 Faumnet,

+ Reproduccid | memantzaoo de festos breus orals com cangons, posmes | nimes, amb acompaya-
ment 'desments no verbals que ajudin 2 b comprensio de La lliengua.

+ Fartiopaoo actva en les interaccions orals emprant (2 pronunciacio, Nentonaoo, risme | expressions
orals habltuals d'us a 'auks | viorst | respectant les nommes gue regeteen [ comunicacio (foms de
parauty, 0 oe veu, gest adecuat | rols).

« Producdo de missaiges breus orals que permetin parfas sobre & vich quotidiana al centre 0 en ebs
entormes més propers de 'aksmeat tant en activitars Sdividuals com en grup,

+ Us de les estruchures propies oe & llengua estrangera en les producdons orals.

Escoltar i comprendre
« Comprensio dinstruccions (rutines, ordres, etc) simples | encacdenades d'actuacio a 'aula.

» Comprensio de missalges quotidians d'intercanvi social: saludar, acomiadar-se...; missatges dus
frequent a aula; 1z data, & lemps (aimosfric | Fhora), 'assistencia; informacions personals sobre
gustos, habilitats, sentiments, caracteristiques fisiques, rutines, entre alires.

= Isentidcacio del Riic bésic g'un tema espacilic ami ajul d'#kusirations o sense.

« Auticio | comprensia global o textos orals de tipologla diversa, en diferents suports | formass (dia-
ieq, redat, descripaa) | amd un grau de dificutial adequat a3l nivell

« Us guiat d'estratégies de comprensio: anticipacio del contingut, formulacio d'hipotesis, verificaca,
identificaci de parautes clau.

« Comprensio de texios de ipologia diversa procedents de miltjans diversos | en diferents formals per
accedir a una determinaca informacio | aprendre.

» Respacte | estorg gatenclo, comprensid | valorackd per ks Intervencions arals dels altres.

Uegir i comprendre

= Comprensio o2 texios senzills en suport paper | digital | oe tematica vareda per copsar el sentit gene-
ral | estreure’n infarmacid per a la reditzacio de tasguess conoretes o com a gaudiment oe & leciura.

= LMilitzaclo de tecniques de kectura apreses en les llengues d aprenentatge del centre que apusn a la
comprensio del teat | que permetin 3 seduccld del significat dels mats | expressions (pradiccio,
SUpOSKio).

» Utiiezacio de diccionaris Busirats en format paper § digital per comprendre el significat oel lxic nou.

= Interss per 13 kectura de textos com & font ¢'nfomacio | de plaer.

« Us dels recursos de ia biblioteca d'aula | escola com a tont d'informacio § de plaer



Escriure
» Producchd oe mitssatnes brews relacionass amb skuacions de la vida quotidiana, @ partir dels modess
redallals a laula.

« Esoriptura oe textos breus seguint madedss treballats a I'auta amb una finalital comunicativa, utilit-
Zant, quan calgul, s recursos que ofereleen les TIC o d'altres llenguatges.

» Produccio de testas a partir de models | incorporant expressions | frases senziles coneguaes | fre-
ballades oralment per iransmetre informacions reflevants relacionades amb eis temes de tredall.

* Aprofitament de kes IBcniques | recursos o8 produccio escrita apreses o les altres Bengoes del cen-
fre per 2 |a produccio de festos.

« Us de ks estruciures propess de 1a llengua esirangens en les producclons escrites.

* Interes per |3 bona presentacio | edichd dels textos prooults.

Coneixements del funcionament de [a llengua i del seu aprenentatge

« Reconeberment 1 Qs de Bic, formes | estructures basigues propies de la llengua estrangera, prévia-
ment Wilitzaces,

« Associacio oe grafia, pronunciacio | significal a partl de models esores | expressions orals. Us intul-
1lu de la descodificacid.

« Us chabilitals | estratégies per aprendre nou iic, espressions | esructures (repelicio, memoritzackd,
associaco, utllitzaclo ce suparts muktimedia) de forma individusl, perd tambe en grup.

« Us de recursos TIC amb suports multimeia per al treball de vocabulan basic | d'amphacio i d'es-
fructures Binguistiques de la llengus estrangera.

» Us 0e recursos que ajudin a Faprenentate de la Bengua (memaoritzacio, redtacio, assocada de mots)
I reflexsd sobre & peopl aprenentalge, especialment per captar efs petils avengos que S'assokelen.

= Valorackd | confianca en la propia capacilat per aprenare una llengua estrangera com a instrument
per a la realitzaclo de tasques, com a elna d'aprenentalge | & acoés al conslxament | com a llengua

de comunicacio dins | fora de 'aula.



DIMENSIO PLURILINGUE I INTERCULTURAL

Llengua catalana, castellana | primera llengua estrangera
= Valorackd de Iz Hengua com a instrument de comunicacid, d'aprenentatge | o'aproddmacio a d'altres
culiures | obertura a la aversitat de llengaes | cultures oel mon.

= Valoracid oe la llengua | cultura catalanes, & partir del coneteement | valoracio dalires llengues i cul
iures presents a l'aula.

« Valoracio de conelxer alires Bengues gue |2 propla per poder comunicar-s2 amb més gent, buscar
informacio a internel, leglr textos.

= Valoraclo de la propla identitat Bnguistica | de ka riguesa que representa poder parlar més d'una
Bengua.

« Actitud positiva d'interss | de conflanga davant e & diversitat de Bengues | cullures,

= Acceptacid positiva oe Ialire, del diferent, de 13 diversizat linguistica | cultural | actitud receptiva cap
a persones que parken alires llengues | tenen alires cultures diferents | interés a comgrendre-les.

= Actitug critica davant estereolins linguisiics | audiavisuals que reflecielien prejudicis racistes, clas-
sistes 0 sadsies.

« Us d'un llerguatge no discriminator | respectuds amd les diferéncies.
» Consclencia que hi ha families al si de les quals es parlen diverses llengues.

» Consciencia positiva | conelsement de ka varietat inguistica (Bengues diferents o varketal 'una mateha
Sengua) exislent en & context sockat | escolar, a partir de persones coneguades, anuncs, Cangons.
ldentiicacio de semblances | diferancles.

« Conelxement a'algunes llengues 'Espanya | valorackd positiva de la riquesa que suposa aquesia
diversitat.

» Consfvement cel fet que al mon hi ha Bengues molt diverses | gue cads fengua 1€ diferents regles.
» Congdxament que hi ha escripiures diferents | que un malelx afabet pot servir per a 'escripiura de
diterents Bengues.

* Interes | motivacio ps conebrement ol funcicnament de distintes llengues | comparardes per obser-
var semblances | diferancies.

* Recerca, percepcia | andisi de la reditat muntilingie | pluricultural de les families | 'entam de Falum-

nat (3 partir e persones conegquoes, anuncis, Cangons, abjectes, documents, rétols d'establiments)
identificant semblances i diferéncies.
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« jdenlificacid en produccions de diferents llengues romaniques (o d'altres Benguss) de paraules
que s'assemblen, amiscant-se a trobar el significat usant estratégees de comprensio (hipotesis,
infesencies).

» Corefxement dalgunes semblances | diferéncies en els costums quotidians | os de ks formes Dasi-
ques de redacio soclal als pasos on s parla la lliengua estrangera i 3l nosire.

= joentifcacio de paraules de llengles dferents que s'assemdlen | de la relacio amb e seu significat,

« Percepcid de ks dificullats de comunicacio amibl persones que paren altres bengues | plantejament
de possibles solucions verbals | no verbals per resoldre fes sltuacions.

* ltentfcacio dels comportaments | rituals (sobrefol soctals, com les salutacions | els comiats) que
SON caraciensiics de la liengua estrangera.

» Us de 1a llengua estrangera per expressar | mandiestar sentiments | acclons en situacions daula.

« Valaracio positiva de i2s aiferents activitats culiurals | Inguistioues o centre en gue s'utilitza la Ben-
Qua estrangera | participacsd activa en aguestes.

= Valorackd de kes produccions iradiclonals i actuals (rimes, cancons, contes, lextos breus) oe ia Ben-
Qua estrangera.

« Actitud pasitiva ginterds | de confianca davant de I'aprenentalge de Rengues esirangeres per conik
xer alires Bengues | culiures.

Primera llengua estrangera
= Captar el missatge globad | especilic de es produccions | interaccions orals mes habituals gue es
produeicen & l'asta
= Captar e sentit global de missalges orals | esarits sobre temes familiars, coneguts | d'interss,
= Emprar 12 llengua esrangera en situacions propies o'aula.
= Produir textos orals saguint un model | atenent a la pronunciach, ritme, entonacio per explicar fels.

| conteples redacionals ami ell mateis, el mon que l'envolla o per transmelre informacio d'altres -
&rees oumculars,

-mwmmwsmsammlmwmmm_

= Escriure frases | lexios curts significatius en situacions guotidianss | escolars a partir e models amb
una finalieal determinaca | amb un format establert, tant en suport paper com dagital.

= Usar algunes esiralégies per aprendre a aprendre, com demanar acariments, comunicar amb ges-
1068, wilitzar dicclonaris IHUsSIrats | idensificar alguns aspectes persaonals que gudin a aprenare millorn.

= Mosirar un cert graa d'autonomia a I'ora de resokdre les stuacions d'aprenentatge.

= Consiver § valorar 1a diversiial inguistica (entre llengles tiferents o dintre d'une maleixa Bengua) i
asiural ge l'encorn, amb actitud o respecia Gap a kes persones que parien altres lengles i tlanir inte-
rés a comgrendreses,

= \Valorar 3 llengua estrangera com & Instrument ge comunicacio | participar amb interés en les actl-
witals en que s'usa 3 Bengua estrangera.

= Compearar prosuccions de diferents llengues per trabar-hi semblances | diferéncies.

= Tenir una actitud arilica cap ais estereotips linguistics que reflecteixan prejudicis racistes, classistes
O sexlstes,

77



3. Catalan languages program CycleRrst foreign language

78



