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This study aims to contribute to the limited literature on language policy in research, where the increas- 

ing domination of English has raised concern about the displacement of other languages. The present 

ethnographic (multiple) case study tackles this issue from the context of Catalan higher education, whose 

institutions find themselves in the conundrum of being called to support local language/s and at the same 

time to embrace the preeminent international language: English. Multiple types of data have been col- 

lected from two university research groups, and analyzed through thematic and content analysis as well 

as through critical discourse analysis. Results suggest that the lack of specific strategies regarding lan- 

guage use in research may result in the imposition of English and in the displacement of local languages. 

Yet, Catalan institutions’ semi-peripheral position in the global academia, with less pressure than the 

center, might afford opportunities for alternative practices that might challenge dominant tendencies. 

© 2022 The Author(s). Published by Elsevier Inc. 
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. Introduction 

Globalization seems to have influenced European higher educa- 

ion (HE) in the sense of pushing universities towards a process 

nown as ‘internationalization’. It has been defined as ‘‘the pro- 

ess of integrating an international, intercultural or global dimen- 

ion into the purpose, functions or delivery of higher education at 

he institutional and national levels’’ ( Knight, 2008 : 21). In HE, this 

rocess typically consists in implementing measures like fostering 

he international mobility of students and staff, and increasing the 

resence of English in courses and official documents, in order to 

ttract overseas students. 

Within Europe, a case in point is that the structural conver- 

ence of national HE systems is intended. At the same time, of- 

cial documents advise national governments to take "full respect 

f the diversity of cultures, languages, national education systems 

nd of university autonomy" ( Huisman & Van Vught, 2009 : 21–

2), without offering the clue as to how to accomplish what these 

uthors call an "organized diversity". Euphemisms and marketing 

hetorics are common in official documents of the European Union 

EU), which make reference to “a Europe of knowledge”, “respect 

f the diversity of cultures, languages, national education systems”, 

the challenges of the new millennium” or “the building of the EU 
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nowledge society” (e.g. Bologna Declaration of 1999 and the Lis- 

on Strategy of 20 0 0). But the extent to which the European di- 

ension should be integrated into the institutional level remains 

nclear ( Callan, 1998 ). 

Regarding research, the EU intends to stimulate cooperation 

mong scientific and technological institutions within Europe 

hrough several measures contained in the European research area 

ERA). The ERA, defined by the European Comission as "[a] Euro- 

ean area of free circulation of researchers, knowledge and tech- 

ology" and "[a] unified area, open to the world, based on the in- 

ernal market" ( (EC, 2016 : 3), is a policy that aims to promote the

nterconnection of national research systems within Europe and a 

uropean "market" for researchers, in order to increase the com- 

etitiveness of European research. 

The importance of the research dimension in the internation- 

lization of HE lies in the consideration of research success as 

he primary measure of academic career advancement, which can 

e found in most countries in Europe. Consequently, interna- 

ional ranking schemes and global markets for researchers, re- 

earch training and research products have become significant 

easures of HE institutions’ competitiveness and quality; and suc- 

ess is measured through publications in high-impact journals 

ith international reach ( Reichert, 2009 ), mostly published in En- 

lish ( Englander & Uzuner-Smith, 2013 ). In terms of language, a 

rend in Europe is that policymakers opt to change curricula from 

ocal languages to English, which generates language constraints, 
under the CC BY-NC-ND license 
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s well culture- and politics-related controversies ( Kerklaan et al., 

008 ). 

. Language policy in Catalan HE 

The current study is framed within the context of Catalan HE, 

hose institutions are increasingly called to meet the requirements 

f internationalization. Catalonia, with a population of 7.7 M (in 

021), is an autonomous region of Spain (with a population of 

7.4 M in 2021). Its official languages are Spanish (the official 

anguage in all Spain), Catalan (the historical or ‘own’ language 

f Catalonia), and, since 2010, Aranese Occitan (the historical or 

own’ language of the Aran Valley, a region in the Catalan Pyre- 

ees with a population of 10,175 in 2020). Catalonia has seven 

tate universities and a privately managed online university offer- 

ng public service, with a total of 258,576 students overall, 20,781 

eaching and research staff and 923 consolidated research groups 

year 2012–13) ( ACUP, 2021 ). In terms of language use, these insti- 

utions have reflected the process of internationalization through 

anguage policy plans that deal with the dilemma of supporting 

he local language/s and at the same time embracing multilin- 

ualism and expressly the preeminent international language: En- 

lish. This dilemma has been widely described in the literature (i.e. 

ots, 2008 ; Cots et al., 2013 ; Gallego-Balsà et al., 2022 ). 

In Catalonia, university internationalization policies are regu- 

ated by the Law 1/2003, of February 19, of universities of Catalo- 

ia. The main aim of this law is "to contribute to the construction 

f a deeply universalist university system and, in particular, Euro- 

eanist" (our translation) . 1 With reference to internationalization 

nd language, the Law states: 

Internationalization and mobility must be compatible with the 

aintenance of the presence of the cultural characteristics of Cat- 

lonia in the university and, in particular, of its language, which 

s also the language of Catalan universities. Any culture’s language 

eeds to be alive and strong in higher education… (our transla- 

ion) 2 

This goes in line with one of the ’objectives of the Catalan uni- 

ersity system’, as stated by the Law, that is, "[t]he incorporation 

f the Catalan language into all areas of knowledge and contribu- 

ion to the process of normalizing the scientific, cultural and social 

se of Catalan" (our translation). 3 

Catalan universities have autonomy as regards their language 

olicy (language use in internal and external official communica- 

ion). This is regulated through individual charters of each insti- 

ution. According to the latest major survey on language use in 

atalonia ( Direcció General de Política Lingüística, 2019 ), Catalan 

s the usual language for communication of 36.1% of the popu- 

ation, Spanish of 48.6%, both languages of 7.4% and other lan- 

uages of the rest of the Catalan population. Aranese does not 

each 0.1% of the population. In HE, Catalan is the main language 

sed, and it is favoured in HE institutions’ administrative and edu- 

ational activities. Most university courses in Catalan state univer- 

ities are offered in this language. In the academic year 2018–19, 

9,128 courses were offered in Catalan, 7,775 in Spanish, and 6,999 

n English. The number of courses offered in Catalan that year in- 

reased by 1,283 with respect to the previous year, those offered 

n Spanish by 942, and those in English by 520 ( Generalitat de 

atalunya, 2021 ). The use and protection of Catalan is a concern in 

hese institutions, but any student or citizen has the right to use 
1 Catalunya. Llei 1/2003, de 19 de febrer, d’universitats de Catalunya. DOGC 3826 

20.2.2003: 3326. 
2 Catalunya. Llei 1/2003, de 19 de febrer, d’universitats de Catalunya. DOGC 3826 

20.2.2003: 3327. 
3 Catalunya. Llei 1/2003, de 19 de febrer, d’universitats de Catalunya. DOGC 3826 

20.2.2003: 3328. 

b

e

p

2 
ny of the official languages of Catalonia. And English is increas- 

ngly being introduced as the third language in the ‘multilingual’ 

odel of Catalan universities ( Soler & Gallego-Balsà, 2019 ). 

The current study focuses on two cases from one of the Cata- 

an state universities. In the researched university, language pol- 

cy is regulated by two documents. The first proposes “the func- 

ional distribution of languages so that necessary multilingualism 

an be combined with the ‘normalization’ of Catalan” and the pro- 

otion of English “as a lingua franca of the international scientific 

ommunity” ( Operational Plan for Multilingualism) . And the second 

entions Catalan, Spanish and English as the languages permitted 

or the writing of PhD dissertations, and less prominently, French 

nd “the usual languages used in scientific writing in the field 

f knowledge” ( Academic Regulations on Doctoral Courses ). In this 

nstitution there are no explicit norms as regards what language 

hould be used with administrative staff besides the preference 

iven to the Catalan language in Catalonia, and the right of all 

itizens to use any of the official languages in Catalonia (i.e. Law 

/1998, of January 7th [DOGC 2553, 9th, and BOE 36, February 

1th], of language policy 4 ). 

Apart from the official and explicit language management, 

ons Parera (2015) identifies two strong factors that condition 

anguage use in Catalan HE. On the one hand, Spanish central- 

zed institutions and systems –like scholarship and funding sys- 

em, Spanish centralized professional careers, etc.– favor the use 

f the Spanish language. On the other hand, the promotion of Eu- 

opean and international engagement of researchers –also through 

nternational conferences and transnational research projects– by 

he Catalan government fosters the use of English. Furthermore, 

esearchers’ qualification system in Spain is mainly based on ci- 

ation index impact factors, which again favours research written 

n English ( Kancewicz-Hoffman & Pölönen, 2020 ; Kulczycki et al., 

020 ). The number of doctoral dissertations written in Catalan in 

atalonia –25% in 2012 and 23,47% in 2020– is steadily decreas- 

ng, despite the Catalan governments’ line of financial support for 

his type of works, while those written in Spanish stay stable and 

hose written in English are increasing ( Massaguer-Comes et al., 

021 ; Pons Parera, 2015 ). The Catalan government also supports 

ome Catalan scientific publications; and Catalan universities sup- 

ort publications written in this language by means of their own 

ublishing services. Despite this, private publishers are more prone 

o works written in Spanish in pursuit of wider markets of Spain 

nd Latin America ( Pons Parera, 2015 ). 

. The language/s of science 

Research on language policy in scientific teams is very scarce. 

ost studies on language use in research focus on formal sci- 

ntific communication, like publications and other scholarly dis- 

eminations. Concerning language use in science, English has 

een pointed at as the prevailing language worldwide, which 

as raised concern about the (lack of) use of other languages 

 Ammon, 2001 ; Dubova et al., 2020 ). There is extensive literature 

n the predominant use of English for scientific publication (i.e. 

erguson, 2007 ; Tardy, 20 04 ; Wood, 20 01 ). Reasons for the use of

nglish by non-English-L1 researchers are the pursuit of prestige, 

f an international specialist audience and of a broader reader- 

hip ( Englander, 2009 ). In this area, differences have been reported 

etween scientific fields and countries. The natural sciences have 

een found to be more English monolingual while the social sci- 

nces and the humanities tend to be more multilingual, and re- 
4 Llei 1/1998, de 7 de gener (DOGC 2553, del 9, i BOE 36, d’11 de febrer), de 

olítica lingüística 
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earchers in Western and Nordic European countries publish more 

n English than those in Central and Eastern Europe ( Medgyes & 

aplan, 1992 ; Ochsner et al., 2020 ). Kancewicz-Hoffman & Pölö- 

en (2020) point at three causes for such differences: the scholarly 

radition, the size of the local language audience and the criteria 

or scientific evaluation and funding allocation. Concerns regard- 

ng the domination of English in science include the infringement 

f non-English speakers’ linguistic rights, their unequal opportuni- 

ies vis-à-vis English L1 speakers, the potential disappearance from 

cience of other languages ( Ammon, 2001 ) and the underdevel- 

pment of the scientific variety in languages other than English 

 Gunnarsson, 2001 ). 

With reference to the politics behind the use of English 

s the global lingua franca for academic texts, and based on 

allerstein’s (2004) ’world systems theory’, Bennett (2014) dis- 

inguishes three zones of behavior in academia (center, semi- 

eriphery and periphery) (see also Santos, 1985 , on this idea). 

hese vary in the amount and quality of available resources, in 

restige, in the strength of the meritocratic or ’publish or per- 

sh’ (see Nygaard, 2015 ) culture, and in the hegemony of En- 

lish, among other aspects. In this context, semi-peripheral institu- 

ions act as mediators filtering knowledge, models and techniques 

rom center institutions and making them available for periph- 

ral ones. In terms of language, semi-peripheral nodes are also 

sually language brokers between English and other languages. 

he tendency is for the semi-periphery to approach the ’neces- 

ary’ center –which is source of funding and collaborations– and 

o enrich it with new inputs. This is only possible whenever the 

isdain for peripheral elements, typical of semi-peripheral actors 

 Bennett, 2014 ), is overcome. Despite being in an underprivileged 

osition compared to center players, the semi-periphery –as in the 

ase of Spain (and Catalonia)–, as a ’contact zone’ with less pres- 

ure than the center, may afford also opportunities for alternative 

ractices and in-between positions which might challenge domi- 

ant tendencies. Spain is thus the ’middle class’ in the global aca- 

emic context; in a position where national policies that follow 

enter norms and trends are being imposed on universities, for 

nstance in the form of national research evaluation frameworks 

 Burgess, 2014 ), but also where alternatives may arise and have 

till some room to be accomplished. 

Few studies have looked at language use beyond researchers’ 

ublishing practices. After observation of specific interactions 

mong researchers working in Europe, in diverse types of groups, 

ith diverse purposes and from diverse fields, Mondada (2005) as- 

erts that the use of English as a lingua franca is neither the only 

trategy adopted by researchers in their interactions, nor even the 

ost widespread one. Instead, multiple languages are diversely 

sed by researchers even within one same communication ses- 

ion, responding to their local accommodation to the contingen- 

ies of the particular interaction. Also looking at researchers’ lan- 

uage use, Melo-Pfeifer (2020 : 308) accounts for researchers’ re- 

orted “complex multilingual practices”. The languages chosen ap- 

eared to depend on different factors, like the researcher’s linguis- 

ic repertoire (including her proficiency in the different languages), 

er intentions, her target audience, her research field, her language 

deologies and her beliefs about the advantages of using each lan- 

uage. Also remarkable is the fact that Melo-Pfeifer’s (2020) partic- 

pants were language teacher educators and had knowledge of at 

east one Romance language. This research suggests that “the pro- 

uction of science is more plurilingual than the dissemination of 

ts results” ( Melo-Pfeifer’s, 2020 : 309). But more research is needed 

n the specificities of such multilingualism and the intervening 

actors. 

Within the Catalan context, Vila et al. (2012) explore language 

ractices in a Catalan university research center: The Scientific Park 

f Barcelona. The study concludes that (a) Spanish and Catalan 
3 
re predominant within the Scientific Park; (b) plurilingual prac- 

ices (Spanish, Catalan, English) are usual; (c) these languages have 

lightly different uses: Catalan for internal communication, insti- 

utional communication and administrative transactions, and ex- 

ernal communication with locals, English as an international lan- 

uage for external communication within the scientific domain, 

nd Spanish has a hybrid use, sharing some traits with each of 

he other two languages –it is used for some external communica- 

ions, especially within Spain, and internal communications, espe- 

ially with foreign researchers, who tend to learn Spanish probably 

ue to the scarce presence of English in the Catalan society–; and 

d) English is the preeminent lingua franca in conferences, even in 

ational ones, and in written scientific papers. 

Given the commonalities with this research, studies on lan- 

uage policy in the workplace, and specifically in interna- 

ional(ized) organizations, should also be considered. These studies 

hare some traits with the current work, such as their focus on a 

orkplace setting and their exploration of an ambiguous sociolin- 

uistic context, in which two types of policies clash: those favour- 

ng the use and protection of local languages and those fostering 

he use of linguae francae, especially English. In such research, En- 

lish has been pointed at as the chief default language in interna- 

ional business ( Angouri, 2013 ; Angouri & Miglbauer, 2014 ). But it 

s not necessarily the only language used in the workplace. Within 

he Spanish context, van der Worp et al. (2016) found that the 

nternationalization of Basque corporations entailed an increased 

se of English for external communication, while ad-hoc solutions 

ere found for other languages due to the lack of specific poli- 

ies in this regard. This circumstance resulted in the prevalence of 

panish and the restricted use of Basque in internal communica- 

ion. 

The current study aims to contribute to the field with in- 

epth, qualitative, longitudinal and comparative research on lin- 

uistic practices of researchers and intervening factors, as claimed 

y Melo-Pfeifer (2020) . This is the nature of the current work. The 

esearch question guiding our study is: In the context of the ongo- 

ng internationalization of HE (and of science), what language policy 

o research groups based in Catalonia abide by? It thus intends to 

hed light on these researchers’ language use in daily professional 

ractices and in both formal and informal communication. 

’Language policy’ has been variably defined in the literature. 

t might either refer to “a body of ideas, laws, regulations, rules 

nd practices intended to achieve the planned language change 

n the society, group or system” ( Kaplan & Baldauf, 1997: ix ), or 

o the combination of language ideologies and beliefs, language 

se and language management ( Spolsky, 20 04 ; 20 07 ). This latter 

onceptualization considers that all language decisions and prac- 

ices “make” language policy, and hence distinguishes among no- 

ions such as ‘national language policy’, ‘outward evidence of lan- 

uage policy’, ‘public practice’, among others (see Spolsky, 2004 ). 

onsidering that the latter is a widely used understanding of 

he concept in minority language literature (i.e. Austin & Salla- 

ank, 2011 ), this has been the acceptation used in this study. Ac- 

ordingly, a research group’s language policy will be understood 

ere, following Spolsky (2004 , 2007 ), as consisting of language 

ractices (usual patterns of language use), beliefs about language 

use) and the management or planning of language use. And the 

ingular form of the term (‘language policy’) will be used as a 

ollective term comprising a complex set of actions, documents, 

deas and discourses. Considering that Spolsky (2004) notes that 

anguage policy is present in different levels of social life, from 

maller groups, like families, to transnational speech communities, 

e deem research groups a suitable site for its examination at a 

icro level of analysis –that of individuals’ interactions–, below 

he institutional (meso) level and the inter-institutional (macro) 

evel. 
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Table 1 

The data set. 

Group A Group B 

Field notes (80 words/page) 251 pages 71 pages 

Audio recordings: 171 (6487 min.) 50 (1918 min.) 

Field audio recordings & 

informal interviews 

161 42 

Semiformal interviews 10 8 

Focus group interviews 1 1 

Field video clips 51 (1286 min.) 13 (363 min.) 

Photographs 83 30 

Collected documents and files: 610 manifold 

Emails > 500 manifold 

Paper drafts 110 –

Others manifold manifold 

(

G
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. Methodology 

This study is part of a larger project exploring the impact of 

he internationalization of HE on researchers’ daily communica- 

ion. This paper focuses on those aspects related with language 

olicy in two research groups (RGs). This is hence a (multiple) case 

tudy exploring multiple ‘bounded systems’, two RGs, in depth and 

ver a certain time lapse, through the collection of multiple data 

ources (see Stake, 1995 ). The choice of the RG as a ’case’ corre-

ponds to the significance that this construct is given in the spe- 

ific socio-cultural context of this research study: scientists in Cat- 

lonia are almost exclusively attached to a particular RG. This acts 

s a management unit to which researchers are accountable and 

rom which they receive support of diverse types (financial, mate- 

ial and human). The RG is also officially recognised by the Catalan 

overnment through its granting agency (Agència de Gestió d’Ajuts 

niversitaris i de Recerca, AGAUR), which makes triennial calls for 

esearch teams to certify their achievements in order to get fund- 

ng. This way, the RG is ’reified’ through a process of institution- 

lization and becomes an identifiable, significant unit. Exploring 

wo cases instead of only one permitted the interpretation of ob- 

erved phenomena not only through the identification of patterns, 

ut also through the contrast and comparison between both RGs 

see Stake, 2013 ). 

Both RGs studied –here ‘Group A’ and ‘Group B’– were working 

n the field of natural sciences. During the period of data collec- 

ion, one group was composed of 13–16 members and the other 

ne of 12–15 members, variably (due to the group members’ fre- 

uent turnover). Group members’ nationalities were 1 Mexican, 1 

ndian, 1–2 Chinese, 1 French, 1 Greek, 1 Cypriot, 1 Italian, 1 Span- 

sh, 1 Basque/Spanish and 5–6 Catalan/Spanish (in Group A); and 

–1 Argentinean, 2 Indian, 1 Bulgarian, 0–1 Dutch, 1 Spanish, and 

–11 Catalan/Spanish (in Group B). The ’multinationality’ of these 

Gs was a priori deemed a hint of internationalization, linked to a 

ypical academic internationalization activity like student and staff

obility ( Altbach & Knight, 2007 ). This was the main reason why 

hey were selected as cases. 

Both groups were structured hierarchically, at least formally, 

n three levels: they were led by a group leader, followed in au- 

hority by several senior researchers that were accountable to the 

roup leader, and some of which supervised the junior researchers 

ore directly. Also, among the members of this third hierarchi- 

al level –junior scientists– there seemed to be a formal hierarchy 

ied to their training rank (whether they were postdoc researchers, 

hD students, MA students or undergraduates). Group A was com- 

osed of one leader, three senior researchers, 8–9 PhD researchers, 

hree undergraduate researchers and one secretary. Group B was 

omposed of one leader, four senior researchers, two postdoc re- 

earchers, 5–6 PhD researchers, two MA researchers, one under- 

raduate researcher and one laboratory assistant. This rank dif- 

erentiation seemed to correspond to some extent with their as- 

igned workspace. In both cases, the group leaders’ working head- 

uarters was their office, while junior researchers spent most of 

heir time working at the lab bench. This feature varied among se- 

ior researchers. In Group A, one senior researcher, Cecília, had her 

ffice as her headquarters, while Hao (senior researcher) had his 

orkspace in the lab (in front of a computer), and Vince (senior 

esearcher) used to devote most of his working time to teaching 

ctivities (between the classroom, the laboratory and his office). In 

roup B, all senior researchers and the group leader were based in 

heir corresponding offices and carried out teaching activities also. 

In order to answer the research question, ethnographic re- 

earch was conducted throughout 11 months so as to observe 

he participants’ daily practices in their workplace, and with the 

im of "identif(ying) and interpret(ing) regular patterns of action 

nd talk that characterize a group of people in a social context" 
4 
 Creese, 2010 : 146). Group A was visited on 43 occasions and 

roup B was visited on 15 occasions. This imbalance of visits fol- 

owed interests related with the larger study, and was based on 

onsiderations like the dynamicity of the group (in Group A group 

eetings were held more often, whereas Group B engaged mostly 

n lab activity and less in group interactions), and the accessibility 

o data (Group A included the researcher in mailing lists, its mem- 

ers invited the researcher to different kinds of events, and the 

roup leader showed high interest in participating in the study and 

acilitating different kinds of data). Yet, the lower number of ob- 

ervations of Group B was counteracted by the triangulation of ob- 

erved events with specific questions in interviews with its mem- 

ers. In this respect, it must be noted that the observed phenom- 

na in Group B matched the declared language behavior in the in- 

erviews with its members. 15 visits of diverse lengths combined 

ith interviews were enough for the researcher to get a nuanced 

icture of Group B’s language policy. 

The data collection for the larger project comprised multiple 

echniques, like direct observation (supported by field notes), semi- 

ormal and informal interviews, audio and video recordings of 

pontaneous interactions, photographs and the collection of orig- 

nal documents (i.e. emails, paper drafts and publications). The ta- 

le below summarises the content of the database generated after 

ata collection (see Table 1 ). 

Interviews were held in different languages, depending on the 

nterviewer’s and the internviewee’s linguistic profile as well as on 

he preference of the latter. They were held in Catalan with Cata- 

an (L1) speakers and with Vince (French L1-Group A), in Spanish 

ith Spanish (L1) speakers and with Dana (Bulgarian L1-Group B), 

n Greek with Greek (L1) speakers, and in English with the other 

nterviewees. 

The presence of the observer in the participants’ workplace dur- 

ng 11 months resulted in the development of a complex relation- 

hip. Participants showed awareness and bewilderment at the be- 

inning, but seemed more comfortable in later occasions, to the 

oint that the researcher was invited to out-of-work events with 

roup A members on different occasions. The observer’s linguis- 

ic profile may have brought her closer to those participants with 

hom she shared a language (e.g. the fact that she could speak 

reek may have facilitated interactions with speakers of Greek in 

roup A, while interactions with those participants who had diffi- 

ulties with English were difficult and thus scarcer). Other shared 

eatures that might have brought her closer to some participants 

ere: interest for languages, for socializing, for being observed, 

hared background, living context, habits, hobbies, and researcher 

dentity and activities, among others. The observer’s impact onto 

he data was evident in some participants’ occasional comments 

n her presence showing their concern about their use of swear- 

ords or about their inaccuracy when using English, which may 

ndicate that her presence raised those participants’ awareness of 
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heir communication practices. In contrast, being an outsider and 

aving a researcher identity herself may have aided her gain the 

articipants’ confidence for different reasons: because they could 

dentify themselves with the researcher; because she did not have 

lashing interests with theirs; and because she was not assessing 

heir performance at work. 

The analysis of the data has followed thematic and content an- 

lytical methods (see Guest et al., 2012 ; Schreier, 2012 ), as well as

ritical discourse analysis ( Wodak & Meyer, 2009 ). 

. Results 

The data analysis has revealed that in both RGs the beliefs of 

he group leaders regarding languages, determined in turn by their 

wn linguistic repertoire and experiences, may be influencing the 

haping of the management of their RG’s language policy. Yet, as 

ill be set forth here, the language practices of group members 

oth complied with and resisted such authority. In what follows, 

he language policy of each RG will be described and illustrated by 

xcerpts from the data. 

.1. Group A’s language policy 

Group A’s leader, Frank 5 (Greek L1) could speak very little 

f either Catalan or Spanish languages. He had a wide interna- 

ional experience, having worked in countries like the US, the UK 

nd Germany before Spain. He used to speak English with other 

roup members and advocated for an English-only (or mainly) rule 

ithin the RG. In the next excerpt, Frank narrates the moment in 

he past when he decided that English had to be the only language 

sed in the RG (‘everybody does it in English’), which he deems a 

olution to a ‘problem’ [excerpt 1]. 

Excerpt 1: Interview with Frank (Group A’s leader) [original 

n English] 

Researcher: You were ∗ you were saying that actually + uh + it’s 

he language that brings a special kind of thinking with it \ Right/ 

Frank: No \ It’s the reverse \ (…) It’s the thinking that is modified

f people use their own language to interpret things \ We’re maybe 

aying the same thing in different ways \ (…) But if I ∗ I give a

cientific problem to an Indian_ (…) I’m just using I would say_ 

omebody from any country \ (…) and I ask him to make an inter- 

retation in English_ or in their own language_ I’m going to get 

wo different stories \ (…) And I don’t want to mess around with 

his \ (…) Because it causes chaos_ (…) And_ I said_ okay_ every- 

ody does it in English \ And that way I solved my problem \ 
This excerpt reflects Frank’s belief that using languages other 

han English for communication in the RG would be ‘mess[ing] 

round’ and ‘caus[ing] chaos’. Frank believed that the language of 

xpression determines the way in which science is explained and 

ence using one language only in the RG facilitates comprehension. 

Regarding the use of English, in Group A Frank acted as a 

rst language editor for all group members’ written and oral texts 

imed to transcend the RG. An example can be seen in the next 

xcerpt, corresponding to the first rehearsal of Tània’s PhD defense 

excerpt 2]. 

Excerpt 2: Tània’s PhD defense rehearsal 1 (Group A) [origi- 

al in English] 

Frank: …Be careful with the English \ (…) + Uh + your thesis is 

ot called \ Your thesis is entitled \ Okay/ 

Tània: Okay \ 
Frank: So_ you are going to defend your doctoral dissertation 

ntitled [confidential] \ When you say_ you’re going to introduce_ 

ou don’t introduce your panel \ So you don’t say_ I’m going to in-

roduce you_ or I’m going to ∗ + uh + I don’t know what was the
5 All names are pseudonyms. 

s

b

5 
ther ∗ + uh + or I’m going to explain you_ (…) So_ be careful with

 uh + 

∗ with how you do it \ 
In this excerpt Frank adopts a language counsellor role and ad- 

ises Tània (Catalan L1) in terms of vocabulary and grammar in En- 

lish. For oral texts, Frank acted in practice as the highest author- 

ty and the custodian of the “correct” (scientific) English within the 

G. As a consequence, group members’ use and style in (scientific) 

nglish relied highly on the group leader’s proficiency and beliefs 

s regards what constituted linguistic adequacy. 

After Frank’s revision, written texts were sent to Tim, a Scottish 

ormer scientist who had been collaborating with Frank as a sci- 

ntific writer or proofreader for 20 years. This revision process is 

escribed by Frank in the next excerpt [excerpt 3]. 

Excerpt 3: Interview with Frank 2 (Group A’s leader) [original 

n English] 

Frank: Well_ I mean_ you see that I correct very few linguistic 

rrors \ Because if I were to correct everything_ I wouldn’t be doing 

nything else \ So_ I try and point out what I think are the most

mportant linguistic errors \ And then we have a science writer_ 

ho’s Tim_ who is a native English speaker \ Which I’ve been 

∗ I 

ean_ I’ve been working with him for the last twenty years \ So_ 

 uh + whenever I get a manuscript_ or a chapter for a thesis_ or

hatever_ I do a ∗ I go through it_ and I ∗ I correct more the con-

ent than the language_ I point out a few language things_ but I 

ormally_ I don’t worry too much about the language_ and then I 

ay_ okay_ let’s fix the content_ and then they interact with Tim 

ne on one to sort out language \ 
Note that Frank underscores the fact that Tim is a ‘native En- 

lish speaker’, as a self-evident asset, a necessary cultural capital 

 Bourdieu, 1977 ). 

All members of Group A used to write in their lab notebook 

n English (mainly) and used this language in their PhD disserta- 

ion, in scientific articles, in group meetings and in all oral pre- 

entations within the RG. Frank’s linguistic repertoire and author- 

ty determined all those language practices in which he was in- 

olved. Yet, whenever Frank was not present, other languages were 

ften used among group members, depending on the interlocu- 

ors’ linguistic repertoire. Cecília, Angus, Carol, Xènia, Tània, Ainhoa 

nd Joana often spoke Catalan with one another and with Vince 

French L1); they spoke Spanish with Mikela, Rober, Lurdes and 

le (Italian L1); Hao and Lian spoke Chinese; and Mara and Frank 

ould speak Greek with each other but did so very sporadically. 

The language policy of the RG was framed within an ambiguous 

ontext and was ambiguous itself. While the wider socio-political 

ontext of the nation-state and of the institution endorsed the 

se of Catalan and Spanish at university, the highest authority of 

he RG urged its members to use English. And in Frank’s absence, 

roup members’ language practices included other languages de- 

ending on the communicative event and on the interlocutors in- 

olved. This situation generated tensions among group members. 

n the following excerpt, Lurdes (Spanish L1), a BA researcher being 

entored by Carol (PhD researcher – Catalan L1), makes reference 

o such tensions by narrating how Navil (PhD researcher – Kan- 

ada L1) often requested the use of English in the lab [see excerpt 

]. 

Excerpt 4: Interview with Lurdes (BA researcher – Group A) 

original in Spanish] 

Lurdes: And it’s also curious this thing with conflicts and so _ 

hat there is a little_ ∗ I mean_ not conflicts ∗ (…) more likely due 

o cohabitation \ I believe \ (…) Navil is always saying_ speak En- 

lish \ (…) Because otherwise he doesn’t understand \ (…) I don’t 

hink he likes it_ you know/ Saying_ ∗ Having to say that \ You 

now/ 

In this excerpt, Lurdes (Spanish L1) shows sympathy with Navil 

ince she has experienced herself the discomfort at hearing Catalan 

eing used by other group colleagues and not understanding it. As 
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eflected in this excerpt, English was not only the legitimate lingua 

ranca in the RG but also the one that guaranteed ‘cohabitation’ in 

he laboratory and hence a matter of ethics and comradeship. Such 

egitimacy was often drawn upon by Navil to demand the use of 

nglish by his group colleagues. 

The use of English was also strongly supported by a senior re- 

earcher, Cecília (Catalan L1), who believed that Catalan was use- 

ess for science and even a ‘problem’ [see excerpt 5]. 

Excerpt 5: Interview with Cecília (Senior researcher - Group 

) [original in Catalan] 

Researcher: The whole issue of Catalan_ and the revitalization_ 

ormalization of Catalan_ = You say that this cannot ∗ cannot affect 

ou \ = 

Cecília: = But it’s just that I ∗ This is of no use for me at all \ =
t’s of no use for me_ because I wasn’t normalized_ I’ve spent ten 

ears abroad_ I come here_ I say different words_ but I don’t care \ 
ecause the way I speak doesn’t bring a penny_ to me \ It doesn’t 

ring me anything \ What brings me something is what I think and 

hat I write \ And what I think and what I write I have to do it in

nglish \ Then Catalan to me what it brings me is a problem \ (…)

nce we tried to organize a Catalan course here_ for them [foreign 

roup members]_ and they told me it wasn’t necessary \ {(@) That 

his was a waste of time} \ 
For Cecília English was the only language necessary in science. 

he market-oriented perspective that Cecília adopts positions En- 

lish as the only cost-effective language. English is perceived as a 

ecessary resource for publishing, which is in turn a paramount 

apital in science. Dedicating time to learning Catalan by non- 

atalan group members would imply devoting less time to sci- 

nce, and it would be an obstacle in their career, a ‘waste of 

ime’. 

For Cecília, the key to a positive attitude on the part of group 

embers towards using English was the mixing of linguistic reper- 

oires in the RG [see excerpt 6]. 

Excerpt 6: Interview with Cecília (Senior researcher - Group 

) [original in Catalan] 

Cecília: Here we all accept to speak English \ But for example_ 

n the [foreign research institute]_the Spaniards joined the Spanish 

ommunity \ Then they did not practice English \ The Chinese_ with 

he Chinese community \ The Indians_ with the Indian community \ 
hen they created different communities_ and there certainly was 

 problem of ∗ of communication \ 
Researcher: So_ maybe_ the key somehow of the group is that 

here’s a bit of mixing_ right/ That there’s no + nst + 

∗

Cecília: It’s the mix \ 
Researcher: majority of a = nationality_ = 

Cecília: = No \ It’s the mix \ = (…) It’s the mixture \ It’s the mix-

ure \ Because if there were half Chinese_ and half Catalans_ there 

ould be only two languages \ Chinese_ and Catalan \ 
Note that when Cecília argues that the clue to the fact that all 

roup A members ‘accept speaking English’ is ‘the mixing’ of na- 

ionalities and linguistic repertoires, she does not make reference 

o the English-only rule imposed by the group leader. Once more, 

he use of languages other than English is categorized as ‘a prob- 

em’. 

Cecília’s attitudes towards languages other than English con- 

rasted with other group members’ attitudes. For example, Hao (se- 

ior researcher - Chinese L1), who had worked in different coun- 

ries, like China (his country of origin), Japan, the UK and Germany, 

efore Catalonia (Spain), declared that other languages are ‘very 

mportant’ [see excerpts 7 and 8]. 

Excerpt 7: Interview with Hao (Senior researcher – Group A) 

original in English] 

Researcher: Don’t you think that ∗ that it would be good 

∗

 eh + that English is enough to ∗ = to ∗ to ∗ to communicate/ Or

o work/ = 
6 
Hao: = No \ No \ No \ = I don’t think so \ I think lan& 

∗ + uh + for

e_ I go to different countries_ I think language is very important \ 
ven Spanish and Catalan_ now I cannot speak very well_ but I 

hink it’s very important \ (…) 

Researcher: So ∗so language can open you doors_ for instance \ 
Hao: Of course \ Can \ If suddenly you speak + uh + your na-

ive language that makes your distance very close \ You can make 

ery good friends if you work in the same field \ Yeah \ Not only

apanese_ and German_ of course \ Even if you don’t use it in your 

esearch \ But if you speak German_ then you are very easily to 

ake friends with Ger& 

∗ + uh + with Germany ∗ German \ You 

now/ 

Excerpt 8: Interview with Hao (Senior researcher – Group A) 

original in English] 

Researcher: So_ you think that language is important_ 

Hao: It’s important_ yeah_ yeah \ 
Researcher: + Ehm + why didn’t you learn Catalan/ For instance \ 

ecause you said that you 

∗ here ∗ Catalan here ∗ it’s easier to hear 

atalan than Spanish here_ 

Hao: No \ Catalan_ because for ∗ for my case I think I should 

tudy Spanish \ For example_ if I go to Madrid_ for sightseeing or 

or XXXX_ I cannot_ like my kids_ study Spanish and at the same 

ime I study Catalan \ I don’t think so \ 
While in the former excerpt, Hao emphasizes the advantages of 

earning others’ ‘native language’, like bringing people ‘very close’ 

nd making ‘very good friends’, in the latter we see how this belief 

acks the learning of Spanish rather than Catalan. Hao’s national- 

anguage ideology prevails over his perception that Catalan is more 

resent in his local social milieu. 

Similarly, Mara (Greek L1) insisted that her aim was to learn 

panish and not Catalan, arguing that the former could be of use 

n other parts of the world, like Latin America or America (meaning 

he US) [see excerpt 9]. 

Excerpt 9: Interview with Mara (PhD researcher – Group A) 

original in Greek]. 

Mara: I did not learn Catalan on my own initiative \ Because 

rom the [university’s direction] they wanted to ··· ∗ Cecília had 

ome pressure_ let’s say_ to bring a teacher to [the faculty] \ (…) 

hen everyone wanted Spanish \ Nobody wanted Catalan \ Lian_ 

avil_ me_ Who else was there/ Enough had said so ∗ enough 

uys \ And not only from our laboratory \ From ··· everywhere \ But 

o ··· ∗ since everyone wanted Spanish_ they forced us to do Cata- 

an first \ It was like {(Eng) fused lesson} \ Which was half Catalan_

alf Spanish \ (…) And they brought us a teacher \ Which was a free

ourse_ but you had to buy all the books in Catalan \ (…) And I

idn’t want to buy a Catalan book \ I wanted to buy a Spanish book \
 wanted to learn Spanish \ Catalan_ what would it help me with/ 

t least_ + uh + Latin America_ or even in America_ I don’t know_ 

XX is ∗ you can use it \ You say_ okay \ 
In this excerpt Mara represents herself and other colleagues 

s having been forced by their university to take Catalan-Spanish 

fused lessons’ although they all wanted to learn Spanish only. 

nce again, Catalan, the local language and the most limited one 

n terms of the number of speakers and geographical coverage, was 

erceived as useless and as an obstacle. 

.2. Group B’s language policy 

Group B’s leader had Catalan and Spanish as his L1s. He had 

ome international working experience, especially in the US. As re- 

ards the RG’s language management, he declared not having im- 

osed any lingua franca in the RG, and hence languages were used 

reely, depending on the linguistic repertoire of interlocutors. This 

as corroborated by Lola (Argentinian postdoc researcher), who re- 

orted using Spanish, English and Catalan for her daily professional 

ractice in the RG, depending on her interlocutor [see excerpt 10]. 
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Excerpt 10: Field notes_Observation Group B (Pages 3–4) 

original in Catalan] 

«Lola says that she finds my research interesting because she 

peaks Spanish with some, English with others, writes emails to 

ina in Catalan…»

Most members of Group B (9–11), including its leader, were 

atalan-L1 speakers and thus communicated with each other 

ainly in this language. Moreover, three non-Catalan-L1 speakers 

Lola, Dana and Charo) could understand this language but would 

peak or write back in Spanish. There were only three group mem- 

ers (Tira, Yamir and Jetta) who could not understand Catalan (nor 

panish) and hence communication with them would take place in 

nglish. Tira and Yamir would speak Tamil with each other. Multi- 

ingualism within the RG was probably eased by the group leader’s 

oose language management. In the next excerpt, in which Pere 

Group B’s leader) co-constructs with his two interviewers the RG’s 

sual language practices, his carefree stance in this regard is illus- 

rated [excerpt 11]. 

Excerpt 11: Interview with Pere (Group B’s leader) [original 

n Catalan] 

Researcher 1: Because they_ on a daily basis_ well_ They use 

nglish_ basically_ whenever they read papers_ it’s then whe& 

∗

hen they use English \ 
Pere: Yes \ Unless there’s someone in the laboratory_ =+ uh += 

Researcher 1: = Exactly \ = Then maybe to talk to Yamir_ or to 

ira_ 

Pere: Right \ 
Researcher 1: or with Jetta_ when she was there_ 

Pere: Right \ 
(…) 

Researcher 1: Beyond that_ English_ on a daily basis is not_ 

Pere: No \ 
Researcher 1: They don’t use it \ 
Pere: No \ 
Researcher 1: Okay \ 
Researcher 2: Because when they write reports_ and so_ they 

o it in their language \ (…) In the notebook \ = the lab notebook_

r so \ = 

Pere: = In their language \ = 

(…) 

Researcher 2: But Indians do it in Eng& in English \ 
Pere: In English \ Well_ I think \ 
Pere’s last words (‘Well_ I think \ ’) denote his little interest in 

he language that group members used for writing in their lab 

otebooks, which was also Pere’s general attitude as regards lan- 

uage use within the RG. As described here, Catalan was the 

efault language used by most group members ‘unless there’s 

omeone in the laboratory’ not understanding this language. In 

pecific interactions with these non-Catalan (nor Spanish) speak- 

rs and in group meetings, English was the language used. En- 

lish was also used by all group members for reading scientific 

rticles. 

Despite the general (implicit) norm of using English with non- 

atalan/Spanish speakers, there were many instances observed in 

roup meetings in which both English and Catalan were used even 

hough a non-Catalan speaker was present. Although the main pre- 

entation in group meetings was in English, in derived discussions 

atalan predominated, except for the interventions of Lola (Span- 

sh L1), Dana (Bulgarian L1 – fluent Spanish speaker), Jetta (Dutch 

1), Yamir (Tamil L1) and Tira (Tamil L1). Even projected texts in 

n-group oral presentations could be written in more than one lan- 

uage. 

Pere (group leader) himself acknowledged that code switching 

sed to happen in group meetings [see excerpt 12]. 
7

Excerpt 12: Interview with Pere (Group B’s leader) [original 

n Catalan] 

Pere: In the ∗ Well_ this is perhaps something different \ Be- 

ause in our group we sometimes start_ ∗ and then we switch 

∗

e switch into Catalan_ we switch into Spanish_ and we say_ hey_ 

et’s go back \ 
The common phenomenon of code switching was even de- 

cribed by some group members as a ‘linguistic mess’. Despite 

he effort s made by group members to use English whenever this 

as the only common language for all interlocutors, Catalan was 

o present in the RG’s daily communication that the two Indian 

embers of the group, Tira and Yamir, regretted not having taken 

 Catalan language course since their arrival in the RG [see excerpt 

3]. 

Excerpt 13: Interview with Tira and Yamir (PhD researcher –

roup B) [original in English] 

Researcher: So_ what piece of advice would you give to some- 

ne who has just arrived in [the city] and in the lab_ like for in-

tance_ like you/ @@@ I don’t know_ to make things easier_ or_ 

Yamir: Better to go for some courses \ Language course \ 
Researcher: Language course/ Do you think it’s important/ 

Yamir: It’s important \ (…) And I think they can enjoy a lot 

ore \ (…) Yeah \ I enjoyed a lot here \ But if I would have known

he language_ I would have enjoyed more than this \ 
(…) 

Tira: Yeah \ Because by the beginning_ I didn’t know that this 

s that much important to have a ·· language for the communica- 

ion_ but the time I was_ like I came to lab_ and going home_ I

idn’t interact much with the people \ But if I learnt the language 

efore_ no/ It would be more im& + uh + like_ useful for me \ (…)

ometimes also when they ∗ when we have a meeting_ they use 

o discuss in the Catalan \ Or if it is very serious_ it comes auto-

atically \ And it’s common for everyone \ 
(…) 

Researcher: …and so_ first piece of advice_ take a language 

ourse \ In Catalan/ Or Spanish/ 

Yamir: Catalan is more important \ 
For Yamir and Tira, competence in Catalan gives access to the 

ocal community and consequently to opportunities to ‘enjoy’ their 

tay in Catalonia ‘more’. The presence of Catalan in their environ- 

ent seemed to have raised their awareness of this language and 

ncreased the importance they assigned to it. Despite the flexibility 

oncerning language choice in the RG, Pere deemed English ‘funda- 

ental’ in science given that the scientific publications necessary 

n their profession are ‘in English’ [see excerpt 14]. 

Excerpt 14: Interview with Pere (Group B’s leader) [original 

n Catalan] 

Researcher 2: And hence_ if I want to be your doctoral student_ 

nd I come_ for example_ but I have no idea of English \ You will

ccept me anyway if you see that I_ ∗ if I have a good record \ 
(…) 

Pere: Well ∗ then we’ll be in that situation_ I’ll tell her_ listen_ 

evote a few hours a week to English learning \ (…) It’s fundamen- 

al \ 
Researcher 1: But they don’t use it that much at first \ Only 

hen they go to conferences_ 

Pere: Yes \ No \ No \ Sure \ But ∗ but ∗ the ∗ the first & the ∗ the

the ∗ first reading they will do will be of a {(Eng) paper} in En- 

lish \ And th& the ∗ and the articles that you will give them_ even

hough you can explain those to them_ you will give them what 

ou have published and it’s English \ Therefore_ 

In contrast with scientific articles, in Group B PhD dis- 

ertations were ‘usually’ written ‘in Catalan’. Only a minority 

f researchers who wanted to opt for the ‘European doctor- 
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6 would write their dissertation in English [see 

xcerpt 15]. 

Excerpt 15: Interview with Pere (Group B’s leader) [original 

n Catalan] 

Researcher 1: And the thesis_ in contrast_ They are the ones 

ho write it_ right/ 

Pere: + Uh + Yes \ Yes \ Yes \ It has ∗ I mean_ they have to do so \ 
Researcher 1: And do they do it in English/ Or do they do it in

atalan/ 

Pere: + Uh ···+ well_ usually_ Catalan_ and some in English \ 
Researcher 1: + Oh + but they are not forced to do it in English \
Pere: No \ Unless they want the ∗ this European doctorate_ and 

∗

hat at least the thesis must be written in English_ and part of the 

resentation must be done in English_ because you are supposed 

o bring someone from outside who does not speak Catalan \ Nor 

panish \ 
Researcher 1: But this option does not predominate \ 
Pere: It doesn’t \ It doesn’t \ 
It is worth noting that, in the case of Group B, scientific article 

rafts were also reviewed by other group members, sometimes in 

 triple revision system. For example, a PhD researcher would send 

he draft to her immediate supervisor, then to the group leader, 

nd finally to a scientific writer, Audrey, who was from the US, for 

he last linguistic revision. 

. Discussion 

The data analysis has revealed that both RGs had a differently 

riented language management. Such management was highly in- 

uenced in turn by the group leaders’ linguistic repertoire and 

eliefs. Group A’s language management corresponded with a 

arket-oriented stance or “utilitarian view” ( López-Navarro et al., 

015 : 964) seeking international competitiveness. This language 

anagement embraced the supremacy of English as the language 

f science, irrespective of university or national policies claiming 

or the protection of local languages. Using English was perceived 

y group leaders as the most efficient strategy, for it facilitated ac- 

ess to a broader market of funding agents and of audiences, con- 

istent with Duszak & Lewkowicz (2008) and Englander (2009) . 

In contrast, Group B’s language policy was characterized by a 

atalan-English ‘diglossia’ ( Ferguson, 1959 ). Its management con- 

isted in an in-group ‘laissez-faire’ norm combined with an out- 

roup communication in English. Ferguson (2007 : 7) cautions 

s about the risk of “an incipient global diglossia” as regards 

he prevalent use of English for scientific communication. The 

ame term has been used by other authors (i.e. Calaresu, 2011 ; 

unnarsson, 2001 ; Ljosland, 2007 ) with reference to the different 

oles and prestige of English and other languages in different Eu- 

opean contexts. 

Without group members’ explicit awareness, and without the 

niversity’s implication or support, the RG’s language management 

ased on a ‘laissez-faire’ norm facilitated the coincidence of its lan- 

uage practices with the scenario drawn by the Catalan Law (Law 

/2003, of February 19, of universities of Catalonia), which urges 

or an international university where the “language” “of Catalonia”

meaning Catalan – be present. Group B’s stance was based on 
6 The ‘European doctorate’ is a distinction granted by the European Union (EU) to 

octoral researchers that have fulfilled certain requirements, of which some involve 

anguage: A part of the doctoral dissertation must be written in an official language 

f the EU other than the official languages of Spain; two experts from a higher ed- 

cation institution from a member state of the EU other than Spain must evaluate 

he dissertation (and they must hence be able to read it in its original language); 

he examination panel of the PhD defence must contain at least one expert belong- 

ng to a HE institution from a member state of the EU other than Spain (who must 

nderstand the language used in the defence). Real Decreto 56/2005, de 21 de en- 

ro, por el que se regulan los estudios universitarios oficiales de Posgrado (Art. 14). 

ttps://www.boe.es/buscar/doc.php?id=BOE- A- 2005- 1256 
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ts contribution, anchored in the local context, to an international 

cientific field that to its members seemed to be alien and remote. 

he international dimension seemed not to be present in Group 

’s daily communication but to penetrate that local dimension in 

ew specific instances. This is consistent with the dominant dis- 

ourses coming from the EU and European national governments 

hat recurrently underscore a (European) locality distinct from the 

lobal field or “market”, like those intending to promote the Euro- 

ean Research Area (i.e. EC, 2016 ; MEC, 2012 ). This fragmentation 

f the scientific space into different spaces (international, European 

nd national) suggests the need for RGs to adopt different strate- 

ies (and to use different languages) in each space, which might 

ecome an added burden to their daily practices. 

The English-only rule enforced in Group A fostered nation-state 

anguage ideologies of foreign group members and consequently 

avored the learning of Spanish, whereas the ‘laissez-faire’ norm 

n Group B raised minority language ideologies and triggered the 

ill to learn Catalan by foreign group members. The greater pres- 

nce of Catalan in Group B, legitimized also by its use by the group 

eader and other senior members, seems to have acted as a bet- 

er facilitator of positive attitudes towards this language than the 

ower presence of this language in Group A, combined with the 

isdain of the group leader and senior researchers towards it, and 

ith its perceived imposition by the institution. 

Despite their specificities, though, both RGs coincided in two 

spects: in the use of English in productions targeting out-group 

udiences (i.e. in the reading and writing of scientific papers, and 

n oral presentations in conferences), aligning with the view that 

nternational communication, success in science and the use of En- 

lish are interwoven ( Alastrué & Pérez-Llantada, 2015 ), as well as 

n their reliance on an ‘English native’ as a proofreader to look 

ver their written outcomes. Indeed, this is a widespread practice 

mong (semi-)peripheral researchers ( Duszak & Lewkowicz, 2008 ; 

entola & Mauranen, 1991 ). Yet, it is a debated issue in the lit- 

rature, having its supporters, who claim for the need to accom- 

odate to the native ideal in order to avoid comprehension prob- 

ems ( Barbour, 2002 ), and its detractors, who defend the legitimacy 

o contribute to an international English from all linguistic per- 

pectives ( Ammon, 20 0 0 ). Researchers may not however be able 

o choose freely either of the two positions, because their practice 

s contingent upon journal editors’ and reviewers’ criteria. In this 

ine, the group leaders’ decision to rely on a ‘native’ might be due 

o different possible reasons. It might arise from their own linguis- 

ic ideologies –in line with Bardi & Muresan’s (2014) participants: 

omanian researchers who believe that English native researchers 

an achieve higher linguistic refinement in their publications. It 

ight stem from their ignorance of research demonstrating that 

ativeness is not favored by journal editors ( Flowerdew, 2001 ). Or 

t might be due to their own past “experiences of marginalization”

 Minakova & Canagarajah, 2020 : 12) in the academia –whereby 

hey might have experienced English as a barrier to access cer- 

ain academic networks, or they might even have received negative 

omments about their English language proficiency (i.e. by journal 

eviewers). 

In both cases studied, the RG’s language management had both 

ositive and negative effects on the practices of group members, 

ike contributing to the development of their foreign language 

kills or generating tensions when the local language was used. 

articipants had to choose individually whether or not to ad- 

ere to a stance focused on an international ‘frame of reference’ 

 Allport, 1940 ), so that they are focused on and ready for their 

rospective international mobility – very common for researchers 

 Bernstein et al., 2014 ). Yet, they might be urged to do so by their

G’s language management, as was the case in Group A. 

Concerning the languages used in each RG and their roles, our 

ndings resonate with, but at the same time differ slightly from, 

https://www.boe.es/buscar/doc.php?id=BOE-A-2005-1256
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ila et al.’s (2012) findings. The domination of Spanish and Cata- 

an in interpersonal communication within the Scientific Park of 

arcelona coincides with Group B’s language practice (except for 

he prevalence of Catalan in Group B) but not with that of Group A, 

here English predominated. The relevance of the proportions of 

peakers of each language as a determining factor of the languages 

sed has been suggested by Bretxa et al. (2016) . But in Group A 

ther determining factors could be inferred from the data, such as 

he RG’s language management and researchers’ adopted frame of 

eference. 

The role of English as the language for international communi- 

ation, that is, being used in conferences and written publications 

 Vila et al., 2012 ), is also consistent with findings in the current

tudy, for both RGs. With reference to Spanish, although some re- 

earchers of foreign origin preferred to learn Spanish rather than 

atalan, coinciding with Vila et al.’s (2012) findings, the predomi- 

ance of English in Group A and of Catalan in Group B may have

iscouraged some others to learn neither Catalan nor Spanish and 

ncouraged them to stick to English (although in the end Tira and 

amir regretted not having learnt Catalan). Our findings also align 

ith the multilingual practices identified by Mondada (2005) and 

elo-Pfeifer (2020) , as well as by research on multilingual prac- 

ices in the workplace ( Angouri & Miglbauer, 2014 ), but it is worth

oting that different languages are attributed different roles and 

restige within the RG. Also, Group A’s language policy demon- 

trates that English is penetrating domains and roles previously 

ominated by other (local) languages (like in-group emailing and 

pontaneous interactions in the laboratory), thus resulting in ‘do- 

ain loss’ by these local languages ( see Haberland, 2005 ). 

Within an institutional context cluttered with ambiguities and 

ontradictions as regards how the Europeanization and the inter- 

ationalization of research should be undertaken, and neglecting 

eld actions and instructions on how these can match the preser- 

ation of local languages like Catalan, the RGs studied found them- 

elves in an undetermined space, between locality and internation- 

lity. They had to implement themselves improvised strategies to 

eal with that position. Despite the Catalan Law’s (Law 1/2003, of 

ebruary 19, of universities of Catalonia) claim for “well-defined 

olicies and strategies” concerning the quality of research and stu- 

ent mobility in the context of the internationalization of univer- 

ity, there was an evident lack of guidelines and training for prac- 

itioners in this respect. This urged group leaders to take on a lan- 

uage policymaker role (being in charge of the language manage- 

ent of the RG), while they were ignorant of the actions that could 

otentially entail “excellence” and “success” in this respect. Gen- 

ral university actions like offering free Catalan language courses 

or foreign students have proved inadequate for the ‘international’ 

esearchers in this study. Apart from Lola (Spanish L1-Group B), 

ho had learnt some Catalan to communicate with a Catalan col- 

eague, and Vince (French L1-Group A), who was fluent in Cata- 

an and used it in his university lectures, other foreign researchers 

id not perceive Catalan as rewarding nor necessary in their ca- 

eer, and most of them deemed it an added obstacle in their way 

owards success in science. Even those foreign researchers who de- 

lared that Catalan was important (Hao, Tira and Yamir) did not 

ngage themselves in learning the language. 

Moreover, participants seemed alien to any potential politi- 

al or cultural implications of their language practices. The claim 

hat the internationalization of HE in Spain emanates from an 

underdeveloped planning’ ( Rumbley, 2012 ) becomes here evi- 

ent as regards language policy at postgraduate levels. As in 

ortensen (2014) , the two RGs followed a ‘local de facto language 

olicy’. Yet, in this case, apart from the two levels of language 

olicy identified by this author: ‘from above’ –corresponding with 

polsky’s (2004) management– and ‘from below’ –corresponding 

ith language practices –, two more levels or intervening forces 
9 
an be distinguished. Between the practitioners’ practices and the 

nstitutional management (of the university and of regional and 

ational governments), there is a middle-level de facto manage- 

ent that has proven very influential on researchers’ daily lan- 

uage practices: the management of the group leader. Also, the 

mposition of English as the unquestionable language of out-group 

ommunication denotes the existence of a fourth level of language 

anagement, parallel to and more powerful than the institutional 

ne, that is the language management of globalization, which im- 

oses English as the lingua franca of global science ( Tardy, 2004 ). 

Our findings support the thesis that in a context in which 

nglish is the dominant global language, incentivizing interna- 

ional communication (i.e. in international conferences, interna- 

ional projects, etc.), far from being ideologically neutral, may im- 

ly incentivizing the use of English. This is evidenced in the two 

ases studied, in which other languages were relegated to in- 

ormal internal communication (mainly orally or through email), 

nd in the case of the internationally-oriented RG, Group A, their 

se was very limited. The international dimension was thus in- 

egrated in the local language policy. Furthermore, the trend of 

nternational mobility may encourage researchers’ most efficient 

anguage learning strategy, which we have named the capitaliza- 

ion of language learning . According to it, they may intend to cap- 

talize their language learning effort s by learning the language 

ith the largest number of speakers or most geographically spread 

mong those languages found in their (imagined) environment. 

e underscore the notion of it being ‘imagined’ since it might 

ot correspond with the actual sociolinguistic environment but to 

heir perception of it mediated by their ideologies. Accordingly, 

esearchers may take the nation-state in which they are work- 

ng as a “frame of reference” ( Allport, 1940 ) and learn its offi- 

ial national language despite having other (regional) languages 

ore present in their immediate milieu. These findings coincide 

ith Flubacher et al.’s (2018) ) argument that people’s linguistic de- 

isions are strongly influenced by their life projects such as job 

eeking. Language learning and use may thus be the result of 

esearchers’ strategy of identity construction and capital acquisi- 

ion whereby whatever is not convertible into other types of cap- 

tal (see Bourdieu, 1977 ) is not valuable nor worth investing in. 

nd considering the current dynamics of the internationalization 

f HE and of science, the future of minority languages appears to 

e jeopardized. If the international frame of reference is imposed 

n all scientific fields, researchers’ international mobility increases 

nd these phenomena go hand in hand with the improvement of 

nglish language skills by university students and consequently by 

uture researchers, English may become the only language of scien- 

ific practice, and only majority and national languages (i.e. Span- 

sh rather than Catalan or Aranese Occitan) may be learnt by inter- 

ational researchers to be used in non-scientific communication. 

. Conclusion 

In line with the literature, our findings suggest that the lack of 

pecific policies, of strategies and of actions regarding the transi- 

ion towards an international university results in the imposition 

f the English language in HE. Consequently, peripheral and semi- 

eripheral regions might have their languages displaced. In this re- 

ard, specific long-term strategies are needed from policymakers in 

eripheral and semi-peripheral HE institutions, who should decide 

ctively and purposely what the role of each language should be, 

s well as the design of concrete actions to achieve the desired 

oals. 

In the case of the RGs studied, the university’s language man- 

gement was very limited and superficial, and seemed to have 

een developed regardless of the actual language practices of its 

esearchers. This could be avoided with proper guidelines and sup- 
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ort, as well as with an informed language management that con- 

iders the practitioners’ needs and beliefs (i.e. if publishing in En- 

lish results in greater impact, it may be preferred; if Catalan is not 

erceived as an asset but as a burden, it may be disdained, what- 

ver language policy documents state). Also, strategies and planned 

ractices that lead this transition are required so that the respon- 

ibility is not given to group leaders and researchers themselves, 

ho are not language specialists nor are they trained accordingly. 

or instance, the creation of the position of the internationalization 

xpert, acting in the level in-between the institution’s management 

nd researchers’ practices could potentially solve some tensions by 

etermining the role of languages other than English in the RG. 

lso, training and guiding group leaders on these issues could have 

ositive outcomes. Concentrating effort s on these mid-level agents 

ay be an effective strategy given the relevance and high impact 

f these agents in the definition of legitimacy and authority in the 

aily practices of researchers. 

At the same time, the practices carried out by the institution in 

hich the RGs were based with the aim to promote Catalan, like 

he imposition of Catalan language lessons together with Spanish 

essons, proved to be inadequate and even potentially counter- 

roductive, and should be reconsidered. Soler and Gallego-Balsà

2019) suggest that actions intended to promote positive atti- 

udes towards Catalan are required instead of actions imposing 

he learning of the language to newcomers. According to our 

ndings, two such actions may be: increasing the presence of 

he minority language in practitioners’ environment and hence 

heir exposure to it in the context of the practice of research, 

nd rousing positive attitudes and thus favorable discourses to- 

ards this language by group leaders. The competitive nature of 

esearchers’ practice confers high relevance to the indicators that 

easure success in science as determining also language choice 

 Kancewicz-Hoffman & Pölönen, 2020 ). Concerning two paramount 

ndicators, publications and dissemination activities, measures 

ave been proposed in the literature to foster the use of languages 

ther than English. Measures affecting the language of publications 

re (1) valuing publications’ content more than journal metrics, 

2) giving higher value to publications in languages other than 

nglish in national project evaluations ( Kulczycki et al., 2020 ), and 

3) avoiding commercial indexing services (like Web of Science 

y Clarivate Analytics and Elsevier’s Scopus) to evaluate research 

 Sivertsen, 2016 ). Initiatives that support multiple languages for 

esearch dissemination are: the European Reference Index for the 

umanities (ERIH PLUS) ( Norwegian Directorate for Higher Educa- 

ion & Skills, 2014 ), the Open Access in the ERA through scholarly 

ommunication ( OPERAS, 2017 ) and the Helsinki Initiative on 

ultilingualism in Scholarly Communication (2019) . These should 

e considered by semi-peripheral HE institutions that are truly 

ommitted to multilingualism. 
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Transcription conventions 

@ Laughter & Unfinished word 

· Lengthening ∗ Reformulation 

/ Rising pitch movement (…) Omissions 

\ Falling pitch movement (Eng) Words in English 

_ Level pitch movement [] Added information 

{} Limits of clause affected = Overlapped utterance 

+ Sound limit X Unintelligible utterances, 

approximating syllable 
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