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Introduction

We are all aware of how important it is for families and schools to work together, to 

communicate, to understand each other and to help one another. It is well known 

that collaboration between families and schools improves pupils’ perception of and 

attitude towards the educational process and leads to more adaptive behaviour and 

higher self-esteem, which, in turn, leads to improved academic performance. However, 

a good understanding between the two players also has positive effects on the school 

itself as well as on families (greater involvement in the education of their children, 

a greater sense of self-efficacy, increased communication with their children…). In 

short, positive effects for the whole educational community. Therefore, collaboration 

between families and schools is an important means of achieving quality education, 

but we cannot overlook the educational value of this involvement in itself, as it enables 

acquiring habits of democratic behaviour and more cooperative and social conduct, 

thus improving the human condition of all those involved in the process. 

However, such cooperation and relationships are not always as expected. Often there 

is some distancing between families and teachers, certain suspicion and distrust that 

hinder establishing a strong and sincere relationship between them. In other words, 

despite the recent emergence of certain conditions and cultural changes that are 

enhancing the slow but increasing role of families in schools, traditionally the two 

worlds have tended to keep their distance, and this historical legacy is a heavy burden 

which still weighs upon families and teachers. This situation is exacerbated when it 

comes to foreign families.

The attitude of foreign families towards education and school; the different conceptions 

of the educational process and the family-school relationship; their scarce knowledge 

of our education system and means of participation (Parents Association, School 

Council, etc.); the language difficulties; the lack of self-confidence to help their 

children with educational matters and sometimes even their own minimal level of 

education; the difficulty of reconciling work and family life… All these factors, and 

many others, pose major obstacles to the involvement and collaboration of these 

families. Moreover, there are other factors that also affect the attitude and behaviour of 

foreign families: how the school receives these families; the knowledge of the teaching 

staff regarding the cultural codes and the educational models of other countries; the 

teaching staff training in the field of intercultural education; a lack of knowledge of 

how to engage families (foreign in particular) in school life… and so on. Again, there 

are a whole series of variables (in that case, which depend on teachers’ attitudes) that 

often hamper the positive relationship between families and teachers. 
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In this context, and in view of the need to improve relations between schools and 

foreign families, a European Erasmus+ project entitled ‘Families and Schools. The 

Involvement of Foreign Families in Schools’ came into being (given rise to the 

publication of this book). This project has involved schools, education authorities and 

universities in Luxembourg, Italy and Spain. More specifically, in each country it has 

involved eight schools, one university and one education authority. These partners 

have designed and implemented, over two years, different strategies in order to 

progress in the reception of foreign families and the understanding between teachers 

and foreign families. 

These strategies, which are set out below, were designed with the cooperation of and 

thanks to the theoretical knowledge provided by Universitat de Lleida, Université 

du Luxembourg and Università Cattolica del Sacro Cuore. In addition, each country 

has enjoyed the participation of an education authority (Inspección de Educación de 

Barcelona, for Spain; Direction de l’Enseignement Fondamental, Region Differdange, 

for Luxembourg; and IIS L Einaudi, for Italy), facilitating understanding and 

connections between universities and schools, helping the latter to implement the 

innovative strategies and providing them with the necessary resources to do so. 

Thus, this book sets out the result of this hard work carried out in twenty-four 

primary schools (eight schools in each of the above-mentioned countries), which 

have dedicated time and effort to implementing, evaluating and redesigning different 

strategies devised to enhance the relationship between foreign families and teachers. 

The strategies we have planned come under three broad scopes of action. The first 

block includes actions to improve the reception and integration of foreign families. 

Here, above all, we have worked principally taking into account newly arrived families, 

though without forgetting all those families that have lived in our country for some 

time but have not managed to feel they belong to the educational community. The 

second block is dedicated to the communication between families and schools. In this 

regard, we have designed actions to facilitate the understanding of messages by foreign 

families, as well as actions to establish more constant and effective communication 

channels. The third and final block focuses on parental participation in schools. 

Specifically, these macro strategies are the following:

Block 1: Reception of migrant families and their integration.

• Innovation 1. Improving information materials for receiving families.

• Innovation 2. Improving the reception of migrant families: creating a shared and/

or improved procedure. 



Foreign Families and schools innovative strategies15

• Innovation 3. Linking families inside schools to facilitate integration, information 

and communication with foreign families.

Block 2: Improving family-school communication.

• Innovation 4. Pictures and/or translations.

• Innovation 5. Any other action regarding communication and connection between 

families and schools.

Block 3: Parental involvement.

• Innovation 6. Enhancing activities to improve parental involvement, focusing on 

migrant families, at school.

• Innovation 7. Enhancing activities to improve parental involvement, focusing on 

migrant families, at home. 

As you will appreciate (in the introduction to each chapter), the migratory context 

of each country participating in the project is different, as are the kinds and degrees 

of family involvement (families in general, and foreign families in particular) within 

educational institutions. We should add to this diversity the linguistic peculiarities of 

each territory (Brescia, Luxembourg and Catalonia), which renders the context of our 

work even more plural, richer and more diversified. 

Hence, different strategies have been designed, implemented and evaluated, adapting 

them to the reality of each country. Furthermore, within every country, each school 

has implemented the different strategies introducing innovation to each local area 

and adapting it according to the particularities of each educational community: the 

number of students of foreign origin, their country of origin or the characteristics of 

the school and its pedagogical philosophy. However, the macro strategies mentioned 

above have served as a framework for each region and school to develop its own 

particular plan of action and improvement. The result, therefore, is a set of strategies 

for each region, that aim to achieve the same common goals (ultimately to cover the 

same needs). 

For this reason, in order to contextualize the strategies carried out, this book is 

structured into three chapters, one devoted to each country. The format is the same 

for each chapter:
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1. There is an introduction which will enable the reader to have a picture of the 

general context and to better understand how and why these strategies are 

implemented. It includes a description of the context of migration and degree of 

the family engagement in the country’s schools and a more specific description of 

the local schools participating in the project.

2. Accounts of new strategies concerning the reception of families from abroad and 

their integration.

3. Accounts of innovations in family-school communication. 

4. Accounts of innovations in family involvement at home and at school. 

Finally, we wish to highlight that this book does not deal with major theories, as it is 

written from the grassroots, from experiences learned in the classroom by teachers 

and management teams. It is a book that pools the voices of the twenty-four schools 

in the form of brief accounts describing how everything took place over the months. 

Some stories reflect the personal views and opinions of those who have lived the 

experience first-hand; some stories are written in an objective, descriptive style; and 

some stories use rather literary narrative to materialize the reality experienced. As you 

will see, every story differs in form and in content. But it is precisely this diversity that 

provides this book with its strength and value. It is not intended as an academic book, 

nor as a manual to improve the involvement of foreign families, but it aims rather to 

offer a bunch of ideas to improve the integration and involvement of foreign families 

in schools. In this regard, it should be read as a series of short stories. That’s all. Enjoy 

reading it and read it with an open mind. Doubtless many strategies do not perfectly 

match your own little educational world, but we are convinced that they might serve 

as inspiration to devise your own proposals so as to improve the collaboration and the 

involvement of foreign families in your school. 



Innovative strategies  

in CATALONIA (SPAIN)
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Introduction

Mònica Macià* and Francesca Burriel**
*University of Lleida
**Inpsection of Education (Catalonia) 

General context: immigration and family involvement in Spain and Catalonia

Human migrations are historically identified in a given territory. They are population 

movements whose causes and consequences intensely affect the lives of individuals, 

and in the medium and long term also reach families, structured groups, communities 

and entire populations.

The causes of migration provoke personal and family decisions of high personal and 

collective impact. They may be motivated by economic needs (displacement due to 

agricultural disasters, famine, changes in production, social imbalances) or by socio-

cultural dynamics (expansion of empires, merging of kingdoms and populations, 

invasion, war or territorial appropriation, ideological or religious asylum, etc.). The 

consequences affect both sending and receiving populations, and involve cross-

culturation, usually asymmetrical, and often subject to the political tensions of 

unequal groups in military power, economic capacity or socio-cultural dynamism, 

among other social parameters.

For centuries the Iberian Peninsula has been a crossroads between people from the 

African continent to the south and the Eurasian continent to the north. The historian 

Jaume Vicens Vives (1952) gave special importance to the western coasts of the 

peninsula, an area of contact between the merchant peoples who sailed from the 

Mediterranean and the transhumant peoples, livestock farmers who conquered their 

agricultural areas in the interior of the peninsula. At this cultural crossroads, enriched 

by the plurality of ideas and ways of life, the peninsula has been consolidated over 

the centuries as a melting pot of diversity and a stage for dynamic, often culturally 

complex migrations and encounters.

Migrations are not new to this territory, and are linked to the construction and 

dissolution of societies, kingdoms and empires. Over the last four thousand years, 

Mycenaean, Celtic, Iberian, Greek, Phoenician, Roman, Arab, Venetian and Florentine 

peoples have occupied the peninsula at some point. From here, adventurers and 
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entire families marched to Europe, Africa or America. One hundred years ago, Spain 

was a country of emigrants to former colonies, who were looking across the borders 

for a healthier economic reality than that of the metropolis. If the first half of the 

20th century brought about notorious internal migrations linked to the Civil War, the 

second half was marked by labour migration to European countries and highlighted 

the need to learn languages, adapt to social change and live together with other 

cultures. 

In the 1960s, Spain also began to receive a seasonal foreign population, mostly in 

summer, which was a turning point in the social, political and economic life of the 

territory. But at that time, migratory movements of settlement continued to be mainly 

internal: from the south to the north of the country, and from rural areas to urban 

centres. School planning for public schools multiplied in the cities, and teacher training 

became a major issue, accompanied by state education reforms to extend compulsory 

education from 12 to 16 years of age. School for everyone, everyone’s school. Little 

by little, the presence of families in schools became more visible and they were able to 

vote, entering the School Councils and parents’ associations.

In the midst of the long process of joining the European Union, the change of century 

and millennium brought a reversal of the migratory trend in Spain, and with the 21st 

century came sudden immigration from other countries by people that were coming 

to stay. At the end of the 1990s the migratory boom towards the peninsula had begun, 

and it continued to grow until the economic crisis of 2008. In figures: in 1992 there 

were 393,100 foreign residents in Spain; in 1998, 719,647 and in 2008, 4,473,499. 

On 31st December 2018 the figure was already 5,424,781. We can therefore speak of 

a recent migratory movement that has stabilised in recent years, and which requires 

services associated with the incorporation of different cultures, different languages and 

diversified expectations. These characteristics must be borne in mind when designing 

actions aimed at inclusion, welcoming foreign families, and social equity, since today 

we are dealing with second generations of families in schools who have adapted to the 

reality of the context and the future expectations of the society that welcomed them. 

Another fact to consider is Catalonia’s position within the national panorama. In 

January 2019, Catalonia comprised 22.9% of the entire immigrant population 

of Spain, exceeding the Spanish average by 10.1% (Domingo and Bernad, 2019). 

Moreover, Catalonia has registered more than 180 different nationalities in its schools, 

so to quantity we must also add diversity. These data are essential for the development 

of educational strategies aimed at the integration into Catalonia of families from the 

Maghreb (2.8% of the Catalan population), Romania (1.3%), China (0.7%) or Pakistan 

(0.6%), which together with the group of nationalities from Latin America (3.3%) 
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represent 14.2% of the population in Catalonia (Secretariat d’Igualtat, Migracions i 

Ciutadania, 2017). 

Faced with this panorama, the institutions have developed multiple laws, plans 

and programmes to meet the needs of the foreign population staying in Catalonia, 

implementing contextual strategies to attend and accompany the newly arrived 

students and their families in the schools. There is no doubt that the schools have done 

an excellent job in adapting to a situation that came about quickly and that changed 

the educational landscape in just a few years. After the first reactive responses, the 

education system in Catalonia focused on proactive structural and pedagogical changes, 

as well as on the legislative processes of school autonomy (Catalan Education Act, 

2009) that have allowed a curricular, methodological and organisational evolution 

towards personalised areas of competence. 

It has been a very novel process that has provoked constant pedagogical reflection, 

forcing the improvement of the educational system throughout the country. The 

changes in student typology have been very diverse over the years, as the waves of 

migration have varied, and this has facilitated pedagogical reflection on the purpose of 

the school itself as a universal public service, and has forced families and institutions to 

rethink education. This leads us to a first conclusion: the changes produced by specific 

causes necessitate overall adjustments, which in turn result in the improvement of the 

entire educational community.

Today our schools are diverse, inclusive and intercultural. Both native and migrant 

pupils learn cooperatively in a convivial atmosphere based on values of respect and 

empathy, and have at their disposal various resources to promote full equality of 

opportunity: the Reception Rooms, the LIC (Language, Interculturality and Social 

Cohesion) coordinating teachers, the Pedagogical Advice Team (EAP), the coordinators 

of the schools’ Diversity Committee, and the Integrated Educational Services, to name 

but a few. However, there are still inequalities to be improved and new needs to be 

addressed, and that is why we must continue working in our search for solutions: 

designing strategies; implementing new pedagogies; evaluating our actions. 

The involvement of families, and especially foreign families, is an area that needs 

action-research. Several studies (Garreta, 2008; Hernández, Gomariz, Parra and García, 

2016; Lozano, Alcaraz and Colás, 2013; Santos Rego and Lorenzo, 2009) indicate that 

the involvement of immigrant families in their children’s schools is lower than that of 

native families in all its forms: participation in the Associations of Students’ Families 

of (Garreta, 2008), attending meetings and interviews with teachers (Lozano et al, 

2013), and involvement at home or participation in activities organised by the school 
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(Hernández et al., 2016). However, these studies describe trends, and we should not 

forget that each culture and each particular family is unique and different. 

Other studies show that foreign families are also involved in their children’s education 

and greatly value the school and everything that happens there (Maiztegui and 

Iberrola, 2012). Moreover, many immigrant families see school as an instrument of 

integration and social promotion, and as a way for their children to have a better 

future than the one they had (Carrasco, Pàmies and Bertrán, 2009). According to 

several studies (Leiva, 2011; Maiztegui and Ibarrola, 2012), migrant families actively 

participate when schools invite them to collaborate in intercultural festivals or special 

celebrations, either by cooking a typical dish from their country or by telling stories 

in their mother tongue. They also get involved at home, helping with homework, 

providing the necessary resources and enrolling their children in other academic 

activities outside school hours (Santos Guerra and De la Rosa, 2016). 

However, there are many factors that make it difficult for these families to 

participate and cooperate with the school. On the one hand, the cultural codes and 

the way of understanding education can be different for each family, which causes 

misunderstandings and a certain amount of distance. In this sense, some families 

do not see the need for a close relationship with the teacher, they simply trust the 

professionals and come to the centre when they are explicitly called upon to do so 

(Sánchez and García, 2009). Other families are unaware of the functioning of the 

educational system in which they live (Carrasco et al., 2009), which increases their 

fears and doubts, and therefore their lack of confidence in getting involved and relating 

to the centre. The language barrier is another key factor that influences and models 

the family-school relationship (Santos Guerra and De la Rosa, 2016), as well as the 

socio-economic and socio-cultural level of families. 

The relationship between immigrant families and schools in Catalonia has improved 

over the years thanks to the work of some and the will of others, but there is still a long 

way to go. And it is in this context of wanting to take a step forward, to improve the 

relationship between foreign families and schools, to accompany them and integrate 

them into the educational community, that the Erasmus+ project and the actions we 

present in this book are set. 

Participating schools and educational administration: describing the local context 

It would seem that the international projects carried out in schools are complementary 

activities that provide a new educational space beyond the daily life of the school at 

the cost of a great effort of coordination and dedication on the part of the participants. 

However, schools that participate in this experience often find that the projects give 
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visibility to their daily efforts, provide peer training networks and contacts with other 

teachers, and bring to light good practices that would otherwise be reduced to the 

school space of the classroom. Experience shows that the tasks carried out in an 

international project have a direct impact on the classroom, the school and the life of 

the whole educational community.

The actions described throughout this chapter, which were originally aimed at the 

reception, communication and involvement of the families of newly arrived students, 

have also served in many cases to improve communication with the indigenous 

families. Contacts between teachers from different countries have also promoted 

reflections within the departments, seminars and the teaching staff of the schools 

involved. Actions to improve reception and communication practices with foreign 

families have been implemented with acceptance and effectiveness to welcome and 

communicate with local families. All this has been due to the fact that these actions 

and the whole experience of this Erasmus+ has provoked a deep reflection in the 

participating schools on the treatment and forms of relationship with the newly 

arrived families (and, also, with the families of the whole school in general). 

This Erasmus+ Project is limited to the city of Barcelona, since the sample of centres 

that have participated in the experience are located in that city. Specifically, the sample 

is made up of eight primary education centres that serve students between the ages of 

3 and 12. These eight schools are located in the neighbourhoods of Guinardó (Escola 

Heura), el Carmel (Escola Taxonera, Escola Mare de Déu de Montserrat), Clot (Escola 

Mare de Déu de Núria, Escolàpies Sant Martí) and Sant Martí de Provençals (Escola 

Rambleta del Clot and Escola Casas).

These centres represent educational organisations dedicated to the education of 

students who live mostly near the centre itself, in the neighbourhood, with their own 

profiles of families living in the urban environment of the centre. The socioeconomic 

context of the schools, as well as their ownership (some of a public nature and others 

of private ownership), characterize their different backgrounds and their current 

educational projects. The Catalan Education Service (SECAT) is made up of public 

schools (with institutional qualifications and managed by the state, municipal or 

regional civil service) and private schools (although the latter may benefit from so-

called “educational agreements”, management and financing agreements with the 

public administration, for which they receive subsidies from the public purse, known 

as “delegated payment”). This duality of management is due to the historical evolution 

of the state and municipal system of public schools, religious schools and those run by 

private lay organisations (staff, cooperatives, etc.) with the need to provide and ensure 

free educational places for all children of compulsory school age. In Barcelona, the 

number of non-fee paying educational places in state-subsidised schools is currently 
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even higher than in public schools, in an urban phenomenon that is reversed in rural 

Catalonia. 

Despite the differences, all the schools participating in the project are schools with 

pre-school and primary education stages, and they share many of the challenges and 

opportunities that have become apparent during the Erasmus+ project. Moreover, 

these schools share objectives and hopes that allow them to work in a creative and 

coordinated way in international activities and exchanges such as this project. 

As part of this Erasmus+ project, we have collected evidence of educational practices 

related to the arrival and reception of new students in the eight primary education 

centres. Six of them were public schools and another two were subsidised private 

schools. The reason why the sample is limited to primary education (compulsory from 

6 to 12 years old) has also been related to the greater involvement of families in the 

schooling of the students (compared to higher education levels). The evidence shows 

that families have a much greater degree of involvement when it comes to pupils in 

primary education, since, as they are highly dependent on their families, the school-

family relationship at these ages is much more frequent, whether it is the wish of the 

school or of the families themselves, which formally or informally coincide on an 

infinite number of occasions.

This choice was the result of the excellent disposition shown by these centres in the 

presentation of the project, and the offer made by the organisation. It was the sum of 

their contributions that allowed us to gather in detail each of the experiences applied 

and which are narrated in this chapter. 

The forms of relationship with the families have emerged from the tradition of 

each centre and from the adaptations that each of them has incorporated into their 

reception routines, as a result of the migratory changes in the environment. Each 

centre has developed its own form of relationship in the desire to welcome and 

facilitate communication between the school and the family, in the best interests of 

the child. The management of the centres has contributed to this, as well as the work 

carried out by the teachers through tutorials with students and families. 

However, in order to fully understand the experiences that have taken place in the 

different schools, it is necessary to contextualise them in their environment and 

recognise their singularities, which we will try to do in the following paragraphs.

Six of the centres taking part in the project are publicly owned and two, Escolàpies 

Sant Martí and Mare de Déu de Núria, are privately owned centres. These are the 

only two schools in the sample that, in addition to students from 3 to 12 years old 
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(primary education), attend students from 12 to 16 years old (secondary education) 

as well as university preparation courses: the ‘bachillerato’, from 16 to 18 years old 

(post-compulsory stage). All other schools are public and serve students aged 3 to 12.

The number of children in each group is 25 in primary education and 30 in compulsory 

secondary education. The SARS-COVID-19 pandemic that has occurred during the 

2019-2020 and 2020-2021 school years has caused many schools to regroup their 

students into so-called “bubble groups”, with a smaller number of students per 

class, in an attempt to respond to health indications and always depending on the 

possibilities of the school in terms of available professionals, number of students and 

spaces within the school. This has produced a before and after: the families have 

responded extraordinarily, with maximum involvement, both with an interest in 

health, academic and emotional management decisions with their children, and with 

participation in unexpected management due to contagion or partial lockdown of the 

school groups.

The socio-economic situation of the schools in the sample is very varied. The 

percentage of immigrant pupils in the schools differs in terms of number and profile 

of incorporation (from another autonomous region of Spain, from another country), 

beyond the nationalities of origin. The range is from a percentage of immigration of 

approximately 20% to 65%. It must also be said that the centres with less immigration 

are either located in more socio-economically favoured areas (Guinardó) or are 

subsidised centres where the percentage of immigration is usually lower. 

The Educational Projects of each of the centres in the sample include actions and 

activities that are carried out to welcome and guide newly-arrived students from 

other countries and their families: open days, initial collective sessions for families, 

tutorials between peers (the students themselves), pairs of host students, or language 

volunteers are some of the proposals that the centres carry out in their personalised 

welcome itinerary.

Often, by focusing on improving the reception of immigrants, the educational 

community has become aware of the need to also manage the arrival of local students 

in a more welcoming way: all students are new to the school on the first day and 

all families discover the possibilities of the school and its socializing role. In carrying 

out these actions of welcome, advice and accompaniment for educational inclusion, 

the teachers have interpreted, to our understanding very correctly, that these actions 

could also serve to facilitate even more communication with the rest of the families. 

Each school has demonstrated in this experience its capacity to receive the students 

and attend to each one according to their needs. The waves of migration at the end of 
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the last century had been an enormous challenge for the education system in general, 

and especially for the schools most affected. It was precisely this challenge that paved 

the way for the creation of a culture of welcome, a tutorial plan for accompaniment, 

and a climate of inclusion in the educational ecosystem. From each challenge, useful 

strategies are learned and self-knowledge of the school organisation is increased. 

From this international project, the centres have learned to work from active listening 

with families and for families, in an international network of centres interested in 

the great challenge of humanity: to manage the educational preparation of the next 

generations. And all, without exception, have participated from the collaboration 

between the different agents involved: the professionals of the school, the families of 

the centre, and the students themselves.
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Image bank: a method to facilitate 
communication with families

Enric Roig del Amor (director) and Ricard Casanovas Jové (high school coordinator)
Mare de Déu de Núria School

An image bank was the idea we had at a meeting of teachers so that families 

who had recently arrived at the school and did not know the language would 

not be so disoriented and could integrate more easily into the education 

system of our country. At first it seemed a rather simple resource, but we got 

down to work and produced laminated images to facilitate communication. 

And the simple thing worked.

The world is changing rapidly and schools are reaping the fruits of this changing world. 

In recent years, the arrival at school of children and families from other countries has 

become increasingly common. Some arrive before the start of the school year and 

others arrive after a few days or months of classes, activities, laughter and games. 

And, in this context, it is common to find families entering a school in Catalonia for 

the first time. They have just arrived from their country or other latitudes and one of 

their priorities is to find out which school they want to enrol their children in. But 

they do not know the Catalan language, and sometimes not even Spanish, and some 

do not even understand English, the lingua franca. Therefore, communication with 

them is not easy. There are always gestures, but when you have to talk about certain 

aspects and the functioning of the school, the mime is short and sometimes even 

cumbersome. For that reason, at a meeting of all the school’s teachers, we considered 

that one possibility, at least to use during the first few days, was to create an image 

bank with messages that we could describe as universal for all families. The aim was 

for them to understand us from the first moment, since taking your son or daughter 

to a school and not understanding anything, or almost nothing, must be a difficult 

feeling for a family. With the images, we thought that it would be easier to transmit 

the questions of organisation and functioning of the school for the peace of mind of 

these families and, in general, the educational community.

With the images we can ask, for example, whether the children will stay for lunch or 

if they like school; they help us to explain when they have to bring their school smock 

and when they have to take it home; or also to comment on the need for a school 
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diary drawn up by our centre, especially if they are in the lower years, or to comment 

on what there is to eat at school so that families can better organise the menu for 

lunch. Even so, we were uneasy about how they would take it. Would they find it 

too childish? Would they take it badly? Or would they consider the initiative helpful? 

In spite of all these doubts, we got down to work and produced images that were very 

easy to interpret, not very large, and laminated. To indicate the days that the physical 

education kit is needed, we drew up a table with the days of the week as a timetable 

and inserted a picture of a child with the physical education kit on the days indicated 

for the subject. A picture of our school diary or of the smock served to indicate its 

obligatory nature. A picture of the school combined with pictures of the thumb up 

or down allowed us to ask if the families were satisfied with the school. With a photo 

of the dining room and the same image we asked if they would stay for lunch. Less 

frequently we also used emoticons of smiling and sad faces to communicate their 

mood. Using one image or another depends on each family and situation. We chose 

them thinking that they have to be effective and at the same time friendly. And families 

responded to us with the same kindness. The possibilities, of course, are many. 

For this reason, we plan to review the image bank each school year to improve the 

images we use, replace them and even enlarge them, and also to discard those that we 

think have not worked or that we have perceived in the expression of families that 

are too puerile. The intention is to start using the images, whenever possible, before 

the start of the school year. At the last start of the school year, families who did not 

understand the language were called in for a short time before the general meeting 

with all the families began, and the most important issues were explained to them 

with images. We had our doubts. How would they take it? Would they like the idea? 

The truth is that they appreciated it. No family showed any reticence, or at least it was 

not apparent. It was even fun. Also, although some families understood nothing or 

almost nothing, they stayed for the meeting with the other families and so were able 

to meet the families in their children’s class group. The illustrations and the previous 

meeting we believe helped them to understand some explanations of the group 

meeting. Or perhaps not. But, at least, we helped them not to feel lost or disoriented 

in a moment of their life full of doubts, insecurities, fears and lack of knowledge of the 

environment, favouring their integration in school, and, therefore, in society. 
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Welcome guide and feedback form: 
improving the reception of families

Maite Lafuente (director) and Victoria Vidal (head of studies)
Rambleta del Clot School

Improving the reception of foreign families is a priority for the school. For 

that reason, a group of teachers has been working on this issue in the work 

sessions we hold every fortnight with the teaching staff. The result: two key 

actions. Producing a welcome guide, with very basic and visual information, 

to explain to newly arrived families what compulsory education is, how the 

centre works and what our working methodology is. And also to draw up an 

opinion survey of the families’ assessment once they have spent a whole year 

in the reception and integration process. 

“Reflect to move forward”. This is the name we give to the training sessions that we 

organize every two weeks in our centre for all the teachers of the school. We form 

research groups and each group focuses on a topic of interest to the school and the 

teaching staff. The objective: to reflect on and improve the teaching performance. 

There are many topics that we address; last year, in the 2019-2020 academic year, 

one of the issues we considered working on was “the reception and integration of 

foreign families”, because we want families, all of them, to feel an essential part of our 

educational community. And because we know that achieving this depends largely on 

the actions of our teaching team. So we asked ourselves different questions: 

What are the needs of the newly arrived families and should we draw up a welcome guide for 

these families? If so, what form should this guide take, and when should we make it known to 

the families? How do we deal with language differences?

Faced with these questions, we decided to undertake 5 major actions: 1. To draw 

up a welcome guide; 2. To draw up a survey to collect the opinions of the 

newly arrived families on the welcome process. 3. Improve the sponsorship 

of newly arrived families; 4. Promote other cultures; and 5. Improve family-school 

communication. In this text we will focus on the first two actions. 
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The welcome guide

The welcome guide contains basic and general information, in Catalan, that a foreign 

family should receive when they first arrive at the school. It is a document with very 

visual information (it contains many images and some key words), concrete, practical 

and easy to decode for all families. 

The objective 

That newly arrived foreign families understand the general functioning of the school 

and we can improve the welcome we offer them. 

The action

The first thing we decided on was the content of the guide. Compulsory schooling; 

mixed schooling; free schooling; school expenses (for what? material, excursions and 

camps); language of the school; Association of Students’ Families (AFA); canteen 

service; school timetable; school calendar; necessary material; areas of knowledge and 

learning; methodologies; and communication with families. These were the topics we 

considered essential. Obviously we would have liked to include much more information 

because we have many things to share and we want families to know about the school 

and our work. But we consider it important to rationalise the information and in the 

first meeting only give them the essential details. There will be time, in later meetings, 

to explain to them how the areas work, which teachers their children have, how a 

school day is organised, and so on. 

The second question we worked on was when we should make this guide available 

to families. We decided to do this at the time of enrolment, the first contact between 

the family and the school. With the pandemic, and the registration of new students 

online, this option was cancelled. Now it will be the tutor teacher who will make this 

guide known to the foreign families in their first interview with them. 

The guide is presented below:
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GUIA D'ACOLLIMENT FAMÍLIES ESTRANGERES
2020-2021

                                EESSCCOOLLAARRIITTAATT  OOBBLLIIGGAATTÒÒRRIIAA  

   3-5 anys  

3

6-12anys 

BBEENNVVIINNGGUUTTSS//DDEESS  aa  RRAAMMBBLLEETTAA 
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            EESSCCOOLLAARRIITTAATT  MMIIXXTTAA    

 
              DESPESA ESCOLAR

MMUUSSEEUU CCOOLLÒÒNNIIEESS

MMAATTEERRIIAALL

  
              ESCOLARITAT  GRATUITA 
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CATALÀ

           LLAA  LLLLEENNGGUUAA  DDEE  LL’’EESSCCOOLLAA  

enllaç web menjador

PREU: 

6,30€
                                                                            

                 SERVEI DE MENJADOR

 PARES I MARES

enllaç web AFA

LL’’AAFFAA
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Posar fotos reals de l’esntrada i sortida                                               

             HHOORRAARRII  DDEE  LL’’EESSCCOOLLAA  

RRAAMMBBLLEETTAA

9:00 15:00 12:30 16:30

ENTER

   EXIT

                                                                            

                    MMAATTEERRIIAALL  PPAARRVVUULLAARRII    
33--55  aannyyss

                                                                        

            CCAALLEENNDDAARRII  EESSCCOOLLAARR
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DDEESSCCOOBBEERRTTAA  DD’’UUNN  
MMAATTEEIIXX  II  DDEELLSS  AALLTTRREESS

DDEESSCCOOBBEERRTTAA  DDEE  
LL’’EENNTTOORRNN

                                    ÀÀRREEEESS  DDEE  CCOONNEEIIXXEEMMEENNTT

CCOOMMUUNNIICCAACCIIÓÓ  II  
LLLLEENNGGUUAATTGGEESS

                                                                      

                                                 

                                                                                          

 MMAATTEERRIIAALL  PPRRIIMMÀÀRRIIAA  

                                                                      

                                                 

                                                                      EDUCACIÓ FÍSICA
                    

                   MMAATTEERRIIAALL  PPRRIIMMÀÀRRIIAA  

44tt,,  55èè  ii  66èè

66--1122  aannyyss
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                 ÀÀRREEEESS  
DD’’AAPPRREENNEENNTTAATTGGEE  

               LLENGUA
           CATALANA

             LLENGUA
           CASTELLANA

                  ENGLISH                         EDUCACIÓ 
                      FÍSICA  

               CONEIXEMENT   
                 DEL MEDI

               MATEMÀTIQUES
      

                VALORS

              PLÀSTICA

                MÚSICA

PPRRIIMMÀÀRRIIAA::  66--1122  aannyyss

                                 TUTOR/A                                                              ESCOLA                

                                           ESCOLA

                                                 
                                                                                                  TUTOR/A-FILL/A                         
                        FAMÍLIES DELEGADES

                  CCOOMMUUNNIICCAACCIIÓÓ  FFAAMMÍÍLLIIEESS  

ROTLLANA ESPIRALS

                    MMEETTOODDOOLLOOGGIIEESS
PPRRIIMMÀÀRRIIAA::  55--1122  aannyyss

PROPOSTES TALLERS
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https://treballiaferssocials.gencat.cat/ca/ambits_tematics/immigracio/acollida/holafamilia/catala/#bloc2

ccaattaallàà,,  ccaasstteellllàà,,  aannggllèèss,,  ffrraannccééss,,  uurrddúú,,  aammaazziigghh,,  ddaarriijjaa,,  ppaannjjaabbii,,  xxiinnèèss
http://dps.gencat.cat/WebAcollida/AppJava/ca/Seleccio_idioma.jsp.html

https://treballiaferssocials.gencat.cat/ca/ambits_tematics/immigracio/acollida/dvd_dacollida/educacio/

  ccaattaallàà,,  ccaasstteellllàà,,  aannggllèèss,,  ffrraannccééss,,  ààrraabb,,  uurrddúú,,  aammaazziigghh,,  xxiinnèèss,,  rroommaannèèss,,  rruuss                                                                                                
http://ensenyament.gencat.cat/ca/actualitat/escolasegura/recursos/documentacio-families-escola/doc
uments-altres-idiomes/

aalleemmaannyy,,  aannggllèèss,,  ààrraabb,,  aarraannèèss,,  bbúúllggaarr,,  ccaasstteellllàà,,  ffrraannccèèss,,  iittaalliiàà,,  ppoolloonnèèss,,  ppoorrttuugguuèèss,,  rroommaannèèss  rroommaanníí,,  rruuss,,  ttaaggaall,,  
uuccrraaïïnnèèss,,  uurrddúú,,  wwòòllooff,,  xxiinnèèss

                                           

                                                 
                                                                                                                          
                        

                  AADDRREECCEESS  DD’’IINNTTEERRÈÈSS  

20

The survey form for collecting the opinion of newly arrived families on the reception 
process

New families arrive at the school. We introduce ourselves; we give them the welcome 

guide; we call them to other meetings; we try to give them a hand so that they feel 

supported and understood. But...are we getting it right? In response to this question, 

the idea arose of drawing up a form to gather the opinions of those foreign families 

who had already experienced the adaptation process before. 
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The objective 

To find out the opinions of the families, to give them a voice, and to improve the 

welcome we give based on their assessments and ideas.

The action

We prepared a simple form with direct questions: What information had been most 

useful to them? Who had helped them the most? What would they have liked to find out? The 

teacher-tutor of each class group passes the form to those families who have already 

experienced the adaptation process (in the first individual interview of the course 

following their arrival). That way the teacher can act as a guide, helping them to 

understand the questions and express themselves in their answers. We are interested 

in knowing their voice and opinions; and to do this we use the channel they value 

most: direct face-to-face communication. We also think that this action not only helps 

the school to establish which resources to continue using and which strategies to 

modify or improve, but is also a way of empowering families; of making them feel 

part of the community; of making them see that their opinions count, very much, in 

the school. 
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The first year of the delegate families:  
an account of our first steps 

Jaime de Lamo (director) and Emma Brújula (pedagogical director)
Escolàpies Sant Martí School 

In the 2019-2020 academic year, we set in motion the figure of the class delegate 

families. The delegate family is the reference point for the rest of the families 

and acts as a spokesperson for their concerns, doubts and comments. Also, 

in our school, the delegate family is responsible for welcoming, helping and 

accompanying foreign families who arrive at the school. In this text we 

explain the process we follow in the implementation of this figure, as well as 

their functions and rights. 

Last year (2019-2020) was the first year we implemented the figure of the delegate 

families as a bridge between the teacher and the families of the class group. From the 

management team we saw the need to improve the relationship with the families, 

and we thought that this figure could help us to achieve better communication and 

collaboration with them. What were the steps we followed to incorporate this figure 

in the functioning of the school? 

• BEGINNING OF OCTOBER: At the group meeting at the beginning of the school year, 

once all the families were with their children’s teacher-tutor, the latter explained to 

them the centre’s desire to create a new figure to improve the relationship between 

the teacher-tutor and the families in the class group. They explained to them in 

summary form what the objective of the initiative was, what the functions of the 

delegate family would be, and what benefits this new communicative dynamic 

could have on the family-school relationship. They then encouraged those present 

to apply for class delegate status. A few days later, the candidates were presented, 

and the applicant who each teacher-tutor considered most suitable for promoting 

and encouraging the family-school relationship was chosen (families who had been 

at the school longer, or who were well acquainted with the school’s pedagogical 

lines because they were great collaborators in activities carried out at the centre, or 

families who really showed special interest in carrying out this function). 
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• END OF OCTOBER: we held a first meeting with all the delegate families to explain 

what ‘being a delegate family’ is all about, and what their roles, rights and obligations 

are. In summary, these are the following:

Collaboration with the tutor:

 - Act as a liaison between the tutor and the families of the group in matters of 

interest to the class.

 - Call for collaboration.

Collaboration with the Association of Students’ Families (AFA):

 - Encourage the participation of families in the various committees of the AFA.

 - Detect training needs or concerns of families.

 - Collect proposals regarding the services managed by the AFA.

 - Make proposals for improvement to the School Council and the Management 

Team of the school.

Motivation of families:

 - Promote coexistence and a good school atmosphere.

 - Promote the communication channels of the centre and good use of them.

 - Motivate and energise the families of the class group, encouraging their 

participation in the activities organised by the school or the AFA.

 - Welcome new families who join the class group and help them in the process 

of inclusion in the educational community. 

Coordination:

 - Attend the delegates’ coordination meetings. 

• OCTOBER/NOVEMBER: we began communication between teachers and delegate 

families through mobile applications such as WhatsApp. We created a group with 
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the teacher-tutors, the management team and the delegate families of each school 

year, in order to speed up communication with these families. 

• MARCH: we held a second meeting to evaluate the role of the class delegates 

during the first two terms and to design improvements in their functioning. One of 

the topics we worked on was the reception of newly arrived families, as we want 

to influence and encourage this function of the delegate family. To that end, we 

proposed a task to them: to produce a document with two types of proposals. Firstly, 

proposals on how they can accompany and help foreign families when new ones 

arrive at the centre; and secondly, proposals on what we can do from the school 

(teachers and management team) to improve the reception and participation of 

these newly arrived families. This is because we believe that often, as teachers, 

we have good (and not so good) ideas and proposals on how to do things, but 

it is always necessary to incorporate the opinion of the families to integrate and 

respond to the concerns of the entire educational community. In addition, families 

know what happens beyond the school door, which we think can give us a different 

vision that helps to design more effective action plans.

• MARCH (DAYS AFTER THE MEETING): the pandemic arrived, and as a result of 

it and the enormous amount of work we had to do, the document with all these 

ideas was never written.

However, this school year we have worked again with the delegate families, and the 

steps we have taken (up to the time of writing this chapter) have been as follows: 

• BEGINNING OF SEPTEMBER: The delegate families contacted the management of 

the centre to request the details of the new families so that they could be included 

in the WhatsApp group of families and call them to offer their help and answer 

their questions. The school called these families to ask for their permission to share 

their personal details and their contact telephone number with the delegate family. 

• MID-SEPTEMBER: before the start of the school year the delegate family called 

the foreign families in their class group to offer their help and accompaniment. 

In addition, through the WhatsApp group, these families shared the centre’s 

organisational plan (which we had to implement due to the pandemic), and 

answered the questions, which were many, of the families in the class group. 

• ONCE THE COURSE BEGAN: in case of lockdown of any kind, new families have 

been accompanied using the chat (WhatsApp) to remember connection times 

via the MEET virtual platform, PCR performance times or the date of return to 
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the centre. They have also been advised on how to complete the documentation 

relating to the use of the SARS COVID-19 data. 

Another action implemented this course has been communication via WhatsApp 

between the delegate family of a class and the school director when her group has 

been confined. The aim has been to maintain close and direct contact, and so enhance 

communication and understanding between families and the school. 

Now, we are continuing to work on the definition and roles of this figure, which is 

working very well. A family from the Dominican Republic has appreciated the action 

and has felt welcomed and supported this year (2020-2021 school year) by being part 

of the WhatsApp group in their son’s class. Another Asian family also told us how well 

the chat worked when their son’s group was confined. When we carry out the quality 

surveys at the end of the school year, and receive feedback from foreign families (who 

will be encouraged to participate), we will get feedback on what we can do to improve 

this initiative. 
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Host families: a question of attitude

Maite Pardina (director) and Marta Baró (head of studies)
Heura School 

During the 2019-2020 academic year, we set in motion the figure of the 

host family. On a voluntary basis, one family from each class group took on 

the role of the host family, which means that they would be responsible 

for accompanying the foreign family(s) and helping them to translate or 

understand the notes and information coming from the school. However, 

the result has been uneven. There were classes in which the host family and 

foreign families believed in the potential of this figure, and the initiative was 

a success. And there were other scenarios in which the strategy did not work 

at all, either because the host family did not get involved in their roles, or 

because the foreign family did not see it as an opportunity and did not make 

use of the figure. 

Naturally (without any influence from the educational institution) there are 

families who support other foreign families, because they know each other from the 

neighbourhood, because they are from the same class group, out of friendship, etc. And 

they help them to translate the information sent by the teachers, they answer their 

questions and take them by the hand to participate in the school. Given this reality, 

which works, the management and teaching team thought that a good strategy could 

be to implement this figure of ‘companion’ in all classes, so that all foreign families 

would have a family as a reference to help them translate notifications from the school, 

to answer their questions, and to better understand our educational system. 

Often the relationship between equals (family-family) is more fluid than the 

relationship between teacher and family, simply because of questions of trust and 

similarity. And this is especially important when we are talking about certain foreign 

groups, who for cultural reasons see the teacher as an expert who should not be 

questioned or asked (if he or she does not ask first). Furthermore, the percentage 

of pupils of foreign origin in the school is low (less than 20%), but there is a great 

diversity of origins and cultures. And, unlike other schools, where there is a majority 

from Pakistan, or Maghreb, or China, who create community and help each other, in 

our school these immigrant families often do not know each other, so the existence 

of this welcoming family is even more necessary. Therefore, last year (2019-2020) 
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we launched the initiative to create a figure that would be the reference for foreign 

families in each class group. 

At the meeting with all the families, which took place in September, the teacher-tutor 

explained to them what the figure of the host family consisted of and encouraged 

them to volunteer to accompany foreign families who needed it. In all the classes 

there were some families who accepted the assignment. 

P3 class. Yes, I do, of course!

“Hello, everybody. I’m Rachel’s mum. I am part of the school’s coexistence committee 

and the truth is that I love this initiative you are proposing. I am a translator and I am 

fluent in English, German, French, Spanish and Catalan, and I can understand a few 

words in Arabic and Chinese. I volunteer to help all the families who need it and to 

translate all the circulars and information sent by the school. Well, nowadays there 

are some families who already ask me, but I can do it with all the families who need it. 

If you like, I can create a WhatsApp group with all the non-Catalan-speaking foreign 

families in the class group so that we can have fluid and fast communication. What 

do you think?” 

Year 2 class. Come on... I accept

“Hello, everybody. I am Jorge’s mother. I’ll go ahead and play host family.”

Evaluation

As you can imagine, after one year, we have seen that the result has been very different 

according to the class, but also according to the families involved. 

For the figure of the host family to work, there must be a position of absolute 

willingness on the part of the host family, and for the family to step forward. If we 

(the teachers) push them to take that step forward, it is much more difficult for it 

to work. The same is true for foreign families. When they see the figure of the host 

family as an opportunity to be informed and to be able to approach and get to know 

the school better, the figure works. If foreign families do not see it that way, and see 

it as something imposed, they simply do not contact that host person and do not take 

advantage of the resource offered to them. 

Therefore, in the end you realize that it is all about attitude. Attitude on the part of the 

host families, and attitude on the part of the foreign families. So, for the informative 

and informed binomial to work, both must want to inform and be informed; help 
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and be helped. We could therefore draw four different scenarios. And in just one, the 

figure of the host family would work:

sucede por parte de las familias extranjeras. Cuando estas ven la figura de 
la familia acogedora como una oportunidad para estar informadas y poder 
acercarse y conocer mejor la escuela, la figura funciona. Si las familias 
extranjeras no lo conciben así, y lo ven como algo impuesto, simplemente 
no contactan con esa persona acogedora y no aprovechan el recurso que 
se les ofrece.    

Por lo tanto, al final te das cuenta de que todo es cuestión de actitud. 
Actitud por parte de las familias acogedoras, y actitud por parte de las 
familias extranjeras. Así que, para que el binomio informador e informado 
funcione, ambos deben querer informar y ser informados; ayudar y ser 
ayudados. Podríamos dibujar, pues, cuatro escenarios diferentes. Y en 
solamente uno la figura de la familia acogedora funcionaría: 

 

Escenario 1: familia acogedora quiere, familia extranjera quiere.  

Escenario 2: familia acogedora quiere, familia extranjera no quiere. 

Escenario 3: familia acogedora no quiere, familia extranjera quiere. 

Escenario 4: familia acogedora no quiere, familia extranjera no quiere. 

Escenario 1 

Escenario 3  

Escenario 2 

Escenario 4 

Scenario 1: host family wants to help, foreign family wants help. 

Scenario 2: host family wants to help, foreign family doesn’t want help.

Scenario 3: host family does not want to help, foreign family wants help.

Scenario 4: host family does not want to help; foreign family does not want help.

What can we propose from the centre so that scenario 1 is the majority in all classes 

and in all schools in our country? 

Improve the attitude of the host families: to carry out previous work with all the families 

and explain to them the importance of forming a cohesive educational community, 

the functions of the host family, the benefits that this figure has on foreign families, 

but also on their own children. That is to say, to carry out an informative/training 

session to raise the awareness of the whole educational community and, once we have 

the volunteer families, to accompany them. Monthly or bimonthly meetings could be 

held between all the volunteer families and a teacher-tutor to share experiences and 
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doubts and guide them in how to proceed in their task of accompaniment. It is also 

important that the communication between the host family and the teacher-tutor of 

each class group is fluid and constant, for example, through the WhatsApp. The aim 

of both proposals is that the host families feel that they are not alone and that, from 

the school, we guide them in what strategies to use to carry out the role of host family; 

because their role is essential and the school trusts and supports them. 

Improve the attitude of foreign families: it is also important to take some action before 

implementing the strategy itself. First of all, the immigrant community must be made 

aware of the importance of education in our country. It would be interesting if an 

intercultural mediator could explain to them what our educational system is like, 

what is done at school and what it involves for them. Then, surely, their attitude 

towards the initiatives of the school to favour their integration would be much more 

positive. 
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Delegate and host families 

Lluïsa Llenas (director)
Pau Casals Horta School 

A new student arrives at the school. The school year has started, everything 

is new and unknown. It is important that both the student and the family 

feel welcome and safe. Languages, customs and often different ways of 

understanding the school can be a barrier to full integration. The delegate 

families assume a primary role in accompanying the new families and 

facilitating their incorporation into the school and the group.

When we register a child during the course we put in place all the protocols to welcome 

both the student and the family. We are very aware of the difficulties involved in 

integrating into the school and getting to know the organisation, the teachers, the 

students and the families. For both the children and their families it is not easy to 

integrate into an already consolidated group, and we understand, therefore, that we 

must all make an effort to ensure a good welcome. 

It is very common for the families who join during the course to be of other nationalities, 

which also means that they have different languages, customs and often different 

ways of understanding the school. It is therefore essential to establish a good channel 

of communication and to accompany both the new student and the families. 

With regard to the reception of the student, as soon as we receive an application for 

registration, we inform the class tutor. The tutor talks to the children, prepares the 

welcome and decides who will be the guide companion who will accompany and 

help the new student in the process of adaptation. We have had this guide companion 

figure in place for years at school and the results are very positive. The new student 

feels more secure, improves his or her relationship with all the other students and 

adapts more quickly to the way the school works. So why not adopt the same strategy 

to accompany and integrate families? Last academic year (2019-2020) we decided 

to actively incorporate the families who had been delegated to welcome the families 

who had just arrived at our school. 

Now, when we receive an application for registration, we inform the class tutor and 

also the classroom delegate. We explain the imminent incorporation and the delegate 
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family is also responsible for preparing the welcome with the rest of the parents of the 

class group, who organize themselves to decide who can be the most suitable family 

to welcome the new family. In other words, the role of host family is not assumed by 

the delegate family itself, but rather, among the families of the class group, they decide 

who will be the person who will act as companion according to the nationality of the 

newly arrived family, their language level, the place where they live, and so on. Thus, 

once the families have found the best candidate, the chosen family assumes the role of 

companion and if necessary of translator, and is also responsible for putting the new 

family in contact, if necessary, with other families of the same nationality. 

We are all ready to receive them. When a new student is registered, we try to give 

them the necessary time, as we understand that we bombard them with a lot of 

information. So we are not in a hurry and we give time for the families to assimilate 

and understand all the messages we give them, and also for the centre to collect the 

necessary information to transmit it, later, to the rest of the teaching staff who will be 

involved in the education and learning process of the new student.

More specifically, we divided the process into two parts. We have a first meeting 

where we take care of the paperwork (registration, documentation, authorisations, 

fees, scholarships, etc.); and, in a second meeting, which we ask that the student also 

attend (along with his family) we spend the time necessary to explain the functioning 

of the school to both of them, without forgetting to introduce the caretaker, since they 

will be the person the student will see every morning and the person that will attend 

the student when they enter the school. Once the general running of the school has 

been explained, we introduce the mother delegate to the family and the fellow guide 

to the student. 

The newly arrived family stays in the room with the delegate family, who explain 

to them the organisation of the parents’ group, asks them for permission to join the 

families’ WhatsApp group and introduces them to the mother or father who will 

support and accompany them.

This has been the first course that we have incorporated the delegate families into 

the protocol for welcoming new families and the evaluation has been 100% positive. 

The families in the class group value very highly the fact that they know about their 

children’s new incorporation into the class, and do not find out accidentally when the 

children comment on it. And the newly arrived families also appreciate that there is 

someone they can contact if they need it, feeling more supported and accompanied. 
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In short, this process contributes to making it much easier for the child and the new 

family to adapt to school, helps us to value the cultural diversity of our school and 

strengthens both the sense of group and its cohesion.





Block 2 

Family-school communication
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Do we adapt the communication?  
The important thing is that the message 
reaches the families

Enric Roig del Amor (Director) and Ricard Casanovas Jové (high school coordinator)
Mare de Déu de Núria School 

In the face of the COVID-19 pandemic, communication with families has 

changed, because so has the educational context. In the school we have 

implemented new strategies to communicate with families. Of all the 

strategies we have implemented, we want to emphasise the use of bilingual 

communication for essential information. Because the result of this 

adaptation has been to get families more involved in the education of their 

children, more communicative and more confident with the school and its 

teachers. 

In Catalonia, the language used in schools is Catalan. Communication with families is 

therefore also in Catalan. However, the pandemic has changed the world. And it has 

also changed the way we communicate with families. We have replaced posters and 

circulars with emails and video conferences via zoom. That interaction, that feedback, 

the use of non-verbal communication has been put aside to make way for mobile 

phones and computer screens. These are colder channels in which the warmth and 

confidence that is established with direct face-to-face contact is lost to some extent. 

But now we are also more open, with a greater capacity to adapt and more resilient 

in general. Sometimes, in order to innovate, it is not necessary to make big changes 

or complicated manoeuvres. Simply, if you really want to reach an objective you will 

make small adjustments to achieve it. And this is what we do at our school. 

Following the emergence of COVID-19, and all the sudden changes that we have 

experienced, we have seen the need to improve communication with families and to 

ensure that the messages we convey reach the whole educational community. In fact, 

communication with families has always been a vital issue in our school, but the new 

situation has increased the need to connect professionals and families. And, of the 

many changes we have implemented in the area of communication, we would like to 

highlight a small gesture of empathy. Because, as we have said, with small gestures 

you can achieve great things. 
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What are we talking about? Simply to use another code, Spanish, when necessary. 

This does not mean that all the information that the centre sends to the families is 

written in Spanish or other languages other than Catalan. Catalan is the language of 

communication, and we must preserve its continuity in the educational institutions 

and, furthermore, work to ensure that foreign families become literate in our language. 

But above all, the important thing is that the message is read and understood. For 

example, when we send out information to all the families in the centre whose 

understanding is of vital importance for the proper functioning of the school, such as 

protocols (in view of the COVID-19 this type of information has become generalised 

in all schools) or more sensitive circulars, we use Spanish alongside Catalan. Also, 

of course, for individual communication, when we speak to families who do not 

understand Catalan, we use Spanish, either by telephone, email or videoconference. 

In short, we adapt. But we are not the only ones who do this. 

The families also respond to this small innovation, or let’s call it adaptation to the 

context, that we carry out from the school. And they do so by increasing their 

communication with the centre. This means, on the one hand, that the use of 

bilingual messages (Catalan and Spanish) pleases them, makes them feel integrated 

and taken into consideration. And, consequently, they also communicate more with 

the school. And they help their children. And they write to us. The truth is that the 

pandemic has helped us to realise that families are more present in the education of 

their children than we might have thought at first, because they write to us more and 

they ask us more questions. They also show with their messages that they care about 

school and the education of their children, and that they want to understand what 

their children are doing in class so that they can help them at home and thus create 

the long-awaited educational continuum that all professionals talk about. Even those 

families who have a low level of Spanish send emails in that language. They write the 

text in their language, have it translated and send it in Spanish. We send a circular 

and the families, even those of foreign origin with difficulties in understanding and 

communicating in our language, reply. And we see that they have used a translator, 

but they answer. They speak, they ask, they make suggestions, and so on, and we are 

happy to know that perhaps we (teachers and management team) have encouraged 

this communication with foreign families simply by being more open and showing 

more empathy.
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Using WhatsApp for family-school 
communication

Maite Guzmán (director 2020) and Toni Alonso (director 2021)
Mare de Déu de Montserrat School 

WhatsApp is a fast, effective and widely used tool among all families. Last 

year, with the pandemic, we started using this channel for family-school 

communication (for the moment, only to send messages from the school to 

families, not as a two-way channel). And the assessment is very positive. 

All the families, even those living in the most vulnerable situations, receive 

the message, because they all have a mobile phone and know how to use 

WhatsApp. Therefore, we have managed to overcome some of the existing 

barriers (lack of access and skills/knowledge) to family-school communication 

through digital tools. 

Regarding the use of WhatsApp for family-school communication doubts arise, 

many doubts. And fears, many fears. It can be misused; it can create inappropriate 

communication dynamics. There are many arguments that appear in the speeches of 

teachers and management teams when talking about the incorporation of WhatsApp 

for communication with families. But, if we look at the tool from the opposite side, 

WhatsApp can be an immediate and effective channel. All families use it in their 

daily social relationships, and it works. So why not use it in schools as a channel of 

communication between families and teachers? 

For some time now, at our centre, we have wanted to use communication tools that 

are standardised for families. There had been discussion of use of WhatsApp in the 

school corridors, but more like a proposal for the future than the present. However, 

with the advent of home lockdown everything was accelerated. We had an immediate 

need to establish direct, rapid and fluid communication with the families. And we 

started using WhatsApp. It was not a planned or premeditated strategy, but the result 

of an imposed and unexpected need. In fact, we began the lockdown by collecting the 

emails from all the families to keep them connected. And we got them but only after 

many calls, many hours, and a lot of perseverance. But email communication was 

not fluid with all households. There were families who had set up an email account 

because we asked them to do so from the school. But they did not know how to use 
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it. And other families already had an activated account, but they didn’t use it either 

because of lack of knowledge or resources, or simply because they didn’t need it (jobs, 

social relations, etc.). Something was wrong, we needed something else. And, in this 

context, we thought: why not take advantage of the means that families already have 

and use in their daily lives to communicate with them? That is, not ask them to use 

new means, but to adapt ourselves to their means. It is simply a change of approach. 

And what is the most universal means of communication between our families today? 

WhatsApp. So why not use that?

And so we did. We contacted a company, which manages the application and gave us 

the platform. It is a free service for families, and it is also anonymous. In other words, 

we do not create WhatsApp groups, but each family receives the message individually, 

as if it were an email or an old-style circular. And we say old-style because thanks 

to this innovation we have fulfilled another objective that had long been overdue at 

the school: eliminating paper-based communications. Now the only documents we 

send in paper format are those that families must sign and return to the centre (the 

authorisations). The rest we do through WhatsApp or email: WhatsApp for general 

school information, which is sent from the centre’s address; and email for teacher-

tutor and family communication. We have also reinvented email as a communication 

channel. Now, instead of each teacher having their own institutional email, and 

families changing the email address to which they should send messages (according to 

the teacher-tutor they have) year after year, an email for the student’s year group has 

been created to accompany families throughout their children’s schooling. So families 

always send the email to the same address, and it is the teacher who has a different 

account each year (that of the year of their students). 

To give an example: Abdul is the father of Rachid, who is in the first year of primary school. 

When Rachid was in P3, Abdul wrote emails to his son’s teacher-tutor at estefania.coit@xtec.

cat; when Rachid was in P4, he wrote them to jordi.teixidó@xtec.cat; when Rachid was in 

P5, he wrote them to pere.tomas@xtec.cat. And now that he is in the first year of primary school, 

he writes to alumnos2014@xtec.cat. And the following year he will continue to write to this 

address, and the next, and the next until Rachid is 12 years old and finishes compulsory primary 

education. 

This makes it easier for Abdul to know where to send an email when he wants to 

communicate with Rachid’s teacher-tutor. Again, a change of approach. Instead of the 

families adapting to the school, it is us, the school, that adapts to the families. 

The outcome of this second action is not yet known. It will take a few years to see 

whether the establishment of a single email address will make it easier for families 

to standardise that address as the channel for communicating with the teacher and, 
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consequently, achieve more constant and effective family-school communication. But 

the result of the first action, the use of WhatsApp, we do know, and the assessment is 

very positive. All the families receive the message and, therefore, all the families form 

part, equally, of our educational community. So, why don’t education professionals 

and future teachers use WhatsApp? We often cling to implementing new digital 

platforms that are difficult for families to access: they require the installation of the 

platform, access keys, learning the interface, etc.; in short, a set of actions that emerge 

as barriers to family-school communication, especially for the most disadvantaged 

families, with low levels of digital literacy and few technological resources. With the 

use of WhatsApp, it seems that everything is easier. 
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Improve group meetings to enhance 
families’ information, knowledge and 
confidence

Jordi Gálvez, Mª Luz Sorribes (direction team 2020) and Maika Jiménez 
(director 2021)
Taxonera School 

This academic year, 2020-2021, we held the introductory meeting before the 

children joined the teaching activity. This change of calendar (as it is always 

held at the end of September-October) has served to reassure the families, 

give them the information they required, answer their questions and increase 

their confidence with the centre and its professionals. Furthermore, with the 

same objective of improving the information and trust that families have 

with the institution, we have set up another innovative action: the holding 

of 3 group meetings (of the class group) during the course: one per term. 

Below, we explain the reasons that led us to implement both strategies. 

All the professionals at the centre are very clear that one of the educational challenges 

is to improve the information we give to families. If we keep them informed, they will 

trust the centre and its professionals and the relationship between both agents will 

be positive and of high quality. For this reason, from our school we have wanted to 

improve the group meetings at the beginning of the course with the families, held at 

the beginning of the course with all the families in the group to inform them of the 

general aspects of the school and how the academic year that has just begun is going 

to be organised. 

The families were nervous, restless. They asked us questions. They wanted to know what the start 

of the school year would be like; which door their son would use to enter and which one their 

daughter would use to leave; what the children could bring to school and what was forbidden to 

bring; how the students would sit and so on.

It is always important for families to be informed, but in this academic year 2020-

2021 (which we will always remember as the COVID-19 school year) we realised that 

this information was not important, but rather essential. Moreover, families could not 

enter the centre either for enrolment or for the information meeting at the beginning 
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of the school year (anti-COVID measures), so it was necessary to find some strategy 

to answer their questions and concerns, and to give them confidence. We needed to 

hold an information meeting for all families before the start of the school year. And 

then, during the course, to hold a meeting per term with each class group to inform 

them of how the situation is going, how their sons and daughters are working, what 

adaptations are being made, what strategies will be followed in the coming months, 

etc. This was the strategy that we thought could work. 

We live in an uncertain society, but now, with the pandemic (where everything is 

unknown and new), the uncertainty is even greater. And in the face of this uncertainty, 

we wanted to strengthen the knowledge that families have about school and what their 

children are doing in the classroom. Because when everything is uncertain, finding 

even a small amount security and certainty is appreciated. So we thought about how 

to manage the first group meeting so that families would have the security of knowing 

what would happen to their children at school, and to reassure them. 

We decided to hold this information meeting with all the families during the week 

before the start of the school year (instead of at the end of September-October, 

when the course has already been running for a few weeks). So in the first week 

of September we called all the families together via email. The meeting, which was 

by videoconference, was attended by a large number of families. We introduced all 

the teachers, and explained what the start of the course would be like, what the 

comings and goings of the school would be like, and how we would organise the 

teaching and learning activities. In the days following the meeting, the teacher-tutor 

of each class phoned the families who, for language reasons or lack of connection, 

were not present at the video conference. And they were told, by telephone, the most 

important information regarding the start of the course, the arrivals and departures, 

and the organisation of the classroom. 

Families are now more relaxed. We started the school year with fears, which is normal, 

but with the confidence of the families. Now they know that inside the school their 

loved ones will be fine. Because they know where they enter, who they sit with, 

how the classroom is organised, when they go down to the playground and which 

teachers they have. And, with this desire to promote their knowledge, we have also 

decided to hold three class group meetings: one per term. We cannot yet assess the 

effectiveness of this strategy, because it is not yet in place at the time of writing. But the 

objective is the same: to explain to the families how the term has gone (pedagogical 

and organisational issues of what their children have done and are doing) and to give 

them resources so that they can help them at home. We believe that information, 

knowledge and confidence is the key, and we are working in this direction. 



Foreign Families and schools innovative strategies65

Delegate Families: key to improving 
family-school communication

Lluïsa Llenas (director)
Pau Casals Horta School 

Once a month we meet the course delegate families, a representative of 

the Association of Students’ Families and the management team. At one 

of these meetings the need arose to improve family-school communication 

through the mediation of the delegate families. So we put into practice the 

following strategy: before sending a circular to all the families, we sent it to 

the delegate families, so that they know in advance the information that is 

going to be sent and to answer any questions. Then we sent the information 

to all the families. The delegate family reminds the other families that the 

school has sent a circular through the WhatsApp group, and answers any 

possible questions. Now family-school communication is more effective and 

much of the confusion and misunderstandings have been eliminated. The 

mediation of the family delegate for school information works.

The delegate families have taken on an essential role in our school and are part of 

the organisational and management structure of the centre. Once a month, we hold 

a meeting attended by the delegate families, a representative of the AFA, and the 

management team. At these meetings we coordinate different strategies, and we talk 

and exchange feelings and opinions, and we discuss problems that have occurred 

and look for possible solutions. In short, we coordinate the educational action shared 

between teachers and families. 

At the beginning, when we started these meetings to improve the coordination 

between school and delegate families, it was difficult and expensive, with the endless 

tasks that we, the management teams, have been entrusted with, we now had even 

more work! These words will certainly ring true for many teachers and management 

teams who read the book. But it is worth it. It is a very good investment of time and 

effort because the results that ensue far exceed the resources invested. We have gained 

a great deal of collaboration and involvement from the course delegate families, who 

feel part of the school, and help us to improve the relationship, communication and 

involvement of the rest of the families. 
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We had a clear idea: we wanted to involve the delegate families more because we 

believe in the potential of this figure. And we thought that if we gave them different 

tasks (to welcome the newly arrived families, to keep the WhatsApp groups of parents 

active, to be the link between the families of the class group and the professionals of 

the centre, etc.), we should also incorporate them into the organisation of the centre, 

make them feel that they are part of the school and that their actions, that their work, 

is important for the smooth functioning of the institution. If we ask them for things, 

but have them there, on the side, without involving them in these meetings and 

without creating a climate of relationship and trust, many believe that their role as 

delegates is a mere label empty of content, and they do not get involved. 

At one of these monthly meetings, a debate arose around family-school communication. 

Each delegate family has a WhatsApp group with the other families in the class 

group. When the school sends out an information circular, if anyone has questions 

or does not understand the message, they quickly turn to the delegate family to get it 

explained. What happened? Sometimes there were misunderstandings and confusion. 

What could we do? We all looked for a solution. And we found it by establishing the 

following communication protocol:

1. The school sends the information circular to the class family delegate.

2. The teacher-tutor answers all the questions that this family may have in relation to 

the message, explaining in detail the content and object of the circular.

3. The school sends the information to all the families.

4. The delegate families are reminded by the WhatsApp group that information has 

arrived from the school, and they answer the questions of the other families, 

having known about and fully understood the message beforehand. 

Now the information that the delegate families can give is reliable, detailed and 

clarifying, and we have eliminated many misinterpretations. Communication between 

families has improved, because the level of trust between them has increased, and 

we, the management and teaching team, no longer receive twenty messages with 

comments and questions about the information sent, but only one email, that of the 

delegate family, which collects the different observations and comments of the rest 

of the families. Obviously this makes the management easier, saves time and ensures 

understanding of the message. 

Furthermore, during the lockdown (from March to June), the help of the delegate 

families for family-school communication was fantastic. They helped us to set up 
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the network with all the families, to collect information, to detect which families 

had no connection or devices in their homes, and so on. e.g. this family has not 

answered me, have they answered you? And we created a network of collaboration 

and communication between the school and the delegate families that allowed us to 

access and help all the families in the school, thus ensuring that all the students could 

follow the lessons from their homes. 

The delegate family is a figure that, if we look after and value it, works. In our case, 

communication with the families has improved a lot, with all of them; but, above all, 

with foreign families, because they are the ones who have the most doubts, the ones 

who need the most clarification, and the ones who most often maintain a cultural 

distance from the teacher. 
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The use of computer graphics  
at the introductory meeting

Maite Guzmán (director 2020) and Toni Alonso (director 2021)
Mare de Déu de Montserrat School 

With the anti-COVID measures in place, the group meeting at the beginning 

of the course (for all families) was virtual. The result was that fewer families 

connected and had more difficulty in understanding the message, as direct 

face-to-face communication is always richer and more effective. So what 

could we do to ensure that all families could access and understand the 

most essential information? We decided to create a computer graphic with 

the most important information from the meeting, and that which was 

essential for all families to understand. And it worked. The families showed 

us their satisfaction with the use of computer graphics and images, a positive 

assessment resulted, above all, from the foreign group. 

At the beginning of every school year there is a meeting with the families of each 

group-class. At this meeting the general organisation of the academic year is explained, 

teachers are introduced and any questions that families may have are answered. From 

experience we know that there are families who do not attend these meetings, and 

some of those who do attend miss part of the message when it is in Catalan (the 

majority of the foreign families in our school are South American, so their language 

of communication is Spanish. In addition, there is a significant group of families of 

Maghrebi origin and families from Eastern countries). By making the meeting virtual 

(as an anti-COVID measure) these two situations would be aggravated: more families 

not connected and more difficulties in understanding the information (since via 

telematics much of the non-verbal communication that helps in understanding the 

message is lost). 

So how do you get the information to all families and what strategy do you use to 

make the message easier to understand? In view of the concern that all families 

should have and understand the essential information for the year, especially with 

regard to anti-COVID measures, we decided to create a computer graphic. In doing so, 

we responded to both problems. Firstly, the essential information could be accessed 

by non-connected families, as the computer graphic would be sent to all families 
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via email and WhatsApp. And secondly, the use of images would make it easier to 

understand the message. There is an educational vocabulary and jargon that many 

people do not know. There are even areas of the school that families do not identify 

with the same name (for example, main stairs or deliveries gate). For this reason, it 

was important to produce a clear, simple, visual, iconographic document that would 

help families understand what the COVID measures would be and how we would 

organise ourselves. 

Once the strategy to be implemented was decided, it was time to put it into practice. 

What information should we include in the computer graphics? How should we 

organize it? What images should we use? The truth is that the task of developing the 

computer graphics was not easy. We had to meet for several days, draw up different 

proposals and adapt and modify the final proposal until we had a very visual document 

in our hands that contained all the information we had agreed upon. 

This is the final infographic we used in the group meeting (Spanish version):
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It is true that implementing this type of strategy to improve communication requires 

time, because producing a computer graphic is not easy. The school must always be 

transparent, honest and clear in order to transmit peace of mind to all families, but in 

these times of pandemic even more so. And the families were grateful for that. The 

consultations that were made to us during the first days of the academic year about 

what material their children should bring, which door they should use to enter or 

how to bring their mid-morning snack were few, which in our view shows that the 

computer graphics worked. So, in the coming years, we will continue working in this 

direction, trying to improve the computer graphics we have developed for this course 

and designing, little by little, new computer graphics that reflect other aspects of the 

functioning of the school. 
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How can families be helped in the use  
of ICT? Some ideas

Núria Seguro (director) and Pilar Prieto (head of studies)
Casas School 

Many families, including families of foreign origin, have difficulty accessing 

the new digital tools, either because they do not have access (lack of resources) 

or, above all, because they require digital literacy (lack of knowledge and 

skills). To help them, the school has implemented two strategies: training 

families, who help other families to learn how certain apps and digital tools 

work; and the use of subtitles in different languages in a web tutorial that all 

the families needed to understand. 

The pandemic has made us reflect, change strategies and adapt. If we had to define 

in a few words all the changes we are experiencing, ICT would surely be on the list. 

Previously, digital tools were already in the classroom and in the home, but with 

the pandemic, their use has multiplied and spread. So has the digital divide in our 

society. We still have families who have not mastered digital tools. But family-school 

communication and part of the teaching and learning process has been digitised. 

How, then, can we act to help these families? How can we get all families to use the 

different digital tools and become involved in their children’s education? Faced with 

this situation, from our school we have implemented two strategies: training families 

and the use of subtitles in different languages in a web tutorial. 

Supporting families

During the lockdown (from March to June in the 2019-2020 academic year) we had 

registrations by the families who could connect and those who had great difficulty 

in doing so, due to lack of access and/or lack of knowledge. These were the two 

main barriers. Faced with this situation, we asked ourselves: how can we help these 

families? And, between the School Council and the Association of Students’ Families 

(AFA) the following initiative emerged:

• Lack of access: the AFA buys tablets and laptops and lends them to families in need.
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• Lack of knowledge: a group of volunteer families offer classes to those families 

who need them. How? 

 - The school asks permission from those families it detects who have difficulties 

in using ICT, to provide their telephone number to the training families.

 - A family that is training gets in touch with the family in question and they 

agree on a day to meet.

 - Informally (in the park or at the entrance or exit of the school) both families 

meet and the training family helps the other family to connect and practice 

with those apps or tools they do not master. 

It is a simple initiative, but it has worked and is working very well. It constitutes 

fast, agile and effective training, and most of the families to whom we have offered 

this training have quickly accepted and signed up. That they want to know how to 

connect to a video conference, use the family-school communication platform or 

open the educational applications used by their children. And we have seen that their 

involvement, at home, has also improved. 

The use of subtitles in different languages in a web tutorial

This strategy has also emerged from a real need. With the issue of CPR testing, families 

have to go to the Catalan Government portal ‘La meva Salud’ (My Health) to find out 

the results of the CPR tests their children have received in case there is a positive 

result in their class. They have to download the application, enter a code and access 

their children’s record. But we found that many families did not do this because they 

did not know how to do it. In this situation, we asked ourselves how we could help 

these families. We decided to subtitle an existing video tutorial into the most common 

languages of the school’s foreign students: Arabic, Russian, French, Chinese and Urdu. 

How did we do this?

1. We looked for a tutorial that would be very visual and easy to understand for all 

families. We chose a video in Catalan, which is the language used in the school.

2. On the page https://openserps.com/gratis/descargar-subtitulos-youtube.html, from 

the same YouTube link, you can download the different language options to download 

the subtitles in srt or txt format. We downloaded the subtitles in the languages 

mentioned above.
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3. We uploaded the video in Catalan to the YouTube account linked to the school’s 

institutional mailbox to be able to incorporate subtitles in Arabic, Russian, Chinese, 

French and Urdu. 

4. It is saved as a hidden file to which you only have access if you have the shared link.

5. We sent the link to the families who needed it so that they could see the tutorial 

subtitled in their language of origin.

Again, a simple initiative, but one that has yielded very good results. And yet another 

example of how, with few tools, great things can be done. 





Block 3 
Parental involvement at school
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Diary of an encounter

Maite Lafuente (director) and Victoria Vidal (head of studies)
Rambleta del Clot School 

Creative and collaborative. These are two words that could define our 

meetings with families at the beginning of the new school year. And what 

do we do? First, we involve the students. They are in charge of making the 

invitation for their families and doing in their original language. Second, the 

families are grouped around different mystery boxes containing information 

and materials on the important topics to be discussed (some of them proposed 

by the families). Finally, families write a message in their original language 

to their children: three small actions that make a big difference to families’ 

participation.

“The new look” is the phrase that has defined and continues to define the educational 

transformation of our school. We talk about it with pride and satisfaction. We have 

changed methodologies, we have given prominence to children, we have broken 

down leadership hierarchies, we have opened the school and involved families. But 

the comes big question is: all of them?

... Mirkala has just arrived from Peru; Kesaria came last year from Georgia; Kate and John have 

arrived from the Philippines; Yiyi has been here since P3 and is from China; Zobayr and Abdul 

are the youngest of five brothers, all of them at the school, they are from Morocco... 

Diversity is a reality in our centre and we know that improving links with families 

is key to educational success. Therefore, we will need to rethink our approach to 

families and especially to foreign families and newcomers. 

... Mirkala, Kesaria, Kate and John, Yiyi, Zobayr and Abdul – they are sure to thank us!

With this inclusive approach we have designed strategies to welcome and integrate 

our foreign families better. We have started by redesigning the group meetings at 

the beginning of the school year. We believe that these meetings with the families 

should respond to two essential challenges: they should be creative meetings, using 

the surprise factor and emotions; and they should inform of everything that we want 

to share with the families. 
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We anticipate three moments: the call, the dynamics of the meeting and the closing of 

the meeting with the messages given to the students.

Phase 1. The call

It is essential for all families to come, including foreign ones (who are always more 

reluctant to participate). We have to create expectations, curiosity and, above all, 

involve the students. They, the children, are the key to getting their families involved.

The objective

That the students participate in the design and dissemination of the call, which will be 

made in the different languages of origin.

The action 

• Make advertising posters (Year 6 students) in different languages announcing the 

dates of the meetings of each of the educational cycles. Hang these posters on the 

school fence. 

• Make personalised invitations for each family. 

Students in each educational cycle create a specific and personalised invitation for the 

families (e.g. in the form of a ticket to a show, a drawing by the child, an aeroplane 

ticket, etc.). Once it has been read by the families, it must be returned to the school 

confirming their attendance and proposing topics of interest for the meeting. That 

way we know in advance who will be coming, and reinforce the invitation for those 

families who are more reticent. In addition, this formula also allows us to prepare and 

discuss the issues that really concern the families at the meeting.

Phase 2. The dynamics of the meeting

We want to get away from the typical theoretical presentation and instead give 

families a leading role. We seek to reproduce the new way of working with students 

by creating challenges, handling them in an interactive and collaborative way. 

The objective 

Avoid the typical and repetitive ‘Presentation’, seeking the surprise factor and the 

collaborative involvement of the families.
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The action 

Present the content of the meeting in five ‘Mystery Boxes’, with real objects and 

materials linked to the topics we want to share with the families, which are: 1. 

Objectives and contents of the course; 2. Methodologies; 3. Excursions and camps; 4. 

Family-school communication; 5. Sharing with families. 

Upon arrival, families gather around the boxes following different dynamics. However, 

in order to encourage communication, the teachers place the foreign families with 

interlocutors of their own language, or with other families who can help them to 

better understand the dynamics and content of the action. In this way, communication 

is made easier in small groups and with real objects. 

Once the challenge of labelling each box with a title linked to its contents has been 

resolved, a representative of each group explains to the rest of the families in the class 

what they have found inside the box and the meaning they think it might have. The 

teachers offer clarification and answer questions.

Phase 3. The closing of the meeting

We think that, if the students participate and form a fundamental part of the success 

of the meeting, they should also have something in return, some event where their 

families are the protagonists.

The objective

Allow the families to leave their children with a good wish for the new school year. 

Read it and share it the next day with their classmates. 

The action 

When the meeting is over, families should write a message to their children in their 

home languages and put it in a container, like “a message in a bottle”. The next day, the 

shared reading of all the good wishes awakens in the children a feeling of satisfaction, 

of belonging, and of pride, which is very much appreciated and which gives value and 

meaning to these meetings.

... Mirkala had not yet arrived at school when the meeting took place; the mother of 

Kesaria was helped by another Georgian mother in the group; the father of Kate and 

John, who speaks a little Spanish, was helped by the class delegate family; the big 
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sister of Yiyi already understands Catalan perfectly; the mother of Zobayr and Abdul 

is a veteran of the school and helps other Moroccan families...

The assistance was a success with all the families (including the foreign families). 

The involvement, collaboration and achievement of the challenge was surprising. 

Communication was fluid and spontaneous, and the language used, Catalan, shared 

the limelight and space with the language of some of the representatives from each 

group. 

The next strategy is to call these foreign families to another meeting with the teachers 

after some time, to remember priority issues and answer questions.

Listening to them more individually is essential for them to feel welcome, as welcome 

brings people together, builds trust, strengthens bonds and certainly facilitates 

improved educational success. 
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An integrating project: Day of the Dead – 
Mexico

Núria Seguro (director) and Pilar Prieto (head of studies)
Casas School 

This experience was carried out in the Casas de Barcelona school, during 

the first term of the 2019-2020 academic year with 4th year students. It is an 

interdisciplinary project that integrates basic content from different areas: 

knowledge of the social and cultural environment, education in values and 

artistic and visual education. The main objectives of the project are: integration 

and inclusion of immigrant families, participation and involvement of these 

families in school life, appreciation of social and cultural diversity, self-

management of emotions and expression of opinions. 

One of the characteristic pedagogical features of the Casas School is the learning of 

Catalan culture and traditions. During the week prior to All Saints’ Day, the school 

organises a series of activities related to this festivity: the autumn, the “Castanyada” 

festival, the chestnut trees and the “panellets” – small marzipan cakes typical of the 

season. Each year has a specific role in one of the activities and ends with a big party 

with all the students of the centre. 

In the 2019-2020 academic year, taking advantage of the fact that there is an immigrant 

family from Mexico in the Year 4 class, I wanted to give another cultural vision to the 

festival. I contacted the Mexican mother to see how willing she would be to participate 

in the classroom, with the aim of explaining to the 4th year students how All Saints’ 

Day is celebrated in Mexico. In this way, we would achieve a double objective: find 

out about cultural and traditional aspects of another country and at the same time 

encourage the integration of this family into the class group. I was greatly surprised 

when the mother showed me her desire and enthusiasm to participate. We planned 

the activities that she would carry out in the classroom, leaving her free to explain 

what she thought was most important.

We invited the mother one morning. She gave us a slide show that she had made 

herself, explaining the situation of Mexico in the world, how the Day of the Dead 

is celebrated and what the most important traditions are: the skulls, the catrinas, the 
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altars, the offerings of the dead (salt, water, candles, etc.), the sweet skulls, the pan de 

muerto, the cempasúchil and the papel picado. 

After listening to her presentation and establishing a dialogue with the students to 

respond to doubts that had arisen, she proposed two activities: a word search to 

familiarise ourselves with the new vocabulary and the reading of a comic book on the 

subject. The Year 4 students thanked the mother for her interest and effort by giving 

her a card that we made together. 

The afternoon was dedicated to watching the Disney Studios’ animated film Coco. The 

next morning, we organised a film forum, commenting on what had most caught 

our attention about the film, whether there was anything we didn’t understand, the 

feelings it stirred. We ended the film forum by learning and singing the song Remember 

Me. In the afternoon we organised three workshops: “papel picado”, “calaveritas de 

papel” and cempasúchil. I asked the students if they wanted to make an Altar for the 

Dead in the Year 4 class: they would have to bring photographs of a loved one who 

had died (some people asked if they could bring photographs of a pet), decorate the 

altar and bring offerings. The whole student body agreed to prepare the altar. 

The next morning, we prepared our Altar for the Dead. As we put the photographs 

we had brought from home on the Altar we explained who it was and shared some 

anecdotes. This conversation was very moving and we talked at length about life and 

death. To finish, I read aloud the illustrated album Per sempre més (Forever in English). 

This book and others, which talk about the loss of a loved one, and can be found in 

the school library of the centre, remained on display in the same classroom. 

The altar remained in class for a week. It was exciting to see the children arrive in the 

morning, stand in front of the altar, talk about the dead, arrange the decoration, leave 

offerings, and bring more photographs. 

For the students it has been a very rewarding and positive experience in all senses, 

mainly in the emotional aspect. For the Mexican family it was also a very rewarding 

experience, since it favoured their inclusion and participation in school life, being an 

example to follow for future interventions in the different classrooms of immigrant 

families. And, in this sense, I would highlight the fact that sharing the Spanish language 

made communication much easier, an aspect which sometimes makes it difficult to 

work with other families with languages very far removed from ours.
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Come and Share: a project to encourage 
the participation of foreign families and 
the knowledge of their culture

Maite Pardina (director) and Marta Baró (head of studies)
Heura School 

During the 2019-2020 academic year we started a project called “Come 

and Share”, which aims to involve newly arrived families in the daily life 

of the school through direct contact with the students of our centre. This 

experience is intended to be an opportunity for the whole educational 

community (families, students and teachers) after having considered that 

we do not always make the effort to see things from a different cultural 

perspective to ours and that, sometimes, we tend to make a simplified 

reading of the reactions of some families. We often conclude hastily that if 

they participate little in school it is because they are not interested or do not 

want to feel part of the school community, when in fact the problem lies in 

not sharing language, concepts and cultural codes. It is also intended to be 

an opportunity for families who may feel challenged by this activity and feel 

that it is essential for a school project to be carried out. We understand that, 

through knowledge, we will arrive at a greater understanding and collective 

respect for difference.

In the Coexistence Committee, where Year 5 and 6 primary school students also 

participate, the need to involve families of foreign origin more was raised. In the 

debate it became clear that we often have a great deal of ignorance about how these 

families understand school, what their interests are and how they usually do things 

(what their educational system is like, what relational dynamics exist, how families 

participate in school, and so on). We agreed that we had to do something to reverse 

this situation. The aim was to visualise cultural diversity and to put into value what is 

specific to each culture.

The Year 6 students prepared a questionnaire with questions that they thought were 

relevant in order to learn more about the culture and traditions of the countries where 

the foreign families come from (for example: What festivals are celebrated in your country? 

What is the school like in your country? What do you like best about Barcelona?). They also 
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wanted to know the reasons that led them to come to our city and what aspects of 

our society they did not like. In addition, they went through all the classes asking the 

children where their family was from and completed the information with the help 

of the teachers. 

They then prepared a letter to the families explaining this initiative and inviting them 

to participate. With the help of the Google translator they were able to send the letter 

in the different languages of origin of the families (12 different languages) and in 

Catalan. 

A schedule of interviews was organised in the late afternoon, just before the students 

were collected, to facilitate the attendance of foreign families at these interviews. All 

the interviews were conducted by pairs of students, and with the presence of an adult 

from the school, while the answers were collected in writing. All the information was 

incorporated in an Excel document. 

This information was then used by the Year 4 students for the project “The Journey”. 

They invited these parents, grandparents and other relatives again to tell them more 

about their country in lecture format and to teach them the songs and dances they 

had highlighted in the interview.

The final product of all this work has been the creation of a poster of each country 

that synthesizes all the information collected in a very graphic way (photos, ideas, 

short sentences. etc.). These posters were created to be exhibited at the entrance of 

the school, a common space attended by students and families, so that the whole 

educational community can discover and better understand the particularities of each 

culture and each country. 

On this occasion, it was not possible to hold the exhibition physically because the 

school was closed to families because of the COVID-19 and we had to share the poster 

with all the families, teachers and students, in digital format.

Evaluation

The most interesting part of this project was the process: from the initial discovery 

by the students of the large number of families of foreign origin, and the diversity of 

countries of origin (26 countries), to the production of the final product. 

We have found that this has helped families to value the importance of participation 

because it directly impacts on their children’s education. 
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The fact that they received the invitation signed by Year 6 students in their own 

language encouraged their participation and interest. When they came into contact 

with Year 6 children, they were able to connect with the school in a closer and more 

personal way and were able to visualise their own children doing this same activity. 

Out of 49 invited families, 17 (34.6%) agreed to the interview. For us this was a great 

success, not only because of the number, but also because of the degree of involvement 

and complicity we observed. The families were relaxed and happy to answer the 

children’s questions. It was a situation in which they were the experts on the topic 

being discussed, they did not feel judged but rather that they were the protagonists. 

Some families congratulated us on the initiative and thanked us for giving them the 

opportunity to participate and contribute to the project.
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Seizing the opportunity: a way  
to encourage the participation  
of foreign families

Jordi Gálvez, Mª Luz Sorribes (direction team 2020) and Maika Jiménez 
(director 2021)
Taxonera School

The participation of foreign families within the school is not common. It 

is often difficult to find the right strategies to encourage and increase this 

participation and we think that one way of doing this is to take advantage 

of any situation, any conversation with a family, to invite them to come into 

the school. Here is a recent experience as an example of this ‘seizing the 

moment’ to involve families. 

Every fortnight we have a meeting with the Association of Students’ Families (AFA). 

But many families (a large number of them of foreign origin) do not participate in the 

life of the school, possibly because they do not know how to do so or because they 

believe that it is not for them to get involved in classroom and/or school activities. For 

this reason, we take advantage of any initiative from the families to involve them and 

open the doors of the school to them. We want them to know that they can come in; 

indeed, we want them to know that we want them to come in. 

This academic year (2020-2021) we have had a visit from a parent from the Georgian 

community. He explained to us that every year his community organises training 

for Georgian children. These are classes in which they work on cultural issues of 

their own country: traditional dances and songs, customs, history, literacy in their 

language, etc. But this year they had a problem. Due to the pandemic situation, they 

were finding it impossible to find a physical space where they could offer this cultural 

training. We saw this as an opportunity. It is true that this year we are not making the 

school available for certain activities, but, in this case, we saw it as a great opportunity 

to open the school to the participation of foreign families. So important and rare at 

the same time. 

So we made a kind of deal, or rather an agreement. The families do not have the 

economic or material resources to be able to maintain the space (now, more than ever, 
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the cleaning and disinfection of the premises, tables, doors, etc. is essential and costly). 

But they do have a lot of other knowledge and skills. We asked what they could offer 

inside the school and said that we would take care of the cleaning of the space. It was 

all very spontaneous and beautiful at the same time. 

Soon a group of families who have carpentry skills or who work in the construction 

industry will come to fix up the playground for the pre-school students. These families, 

from the Georgian community, have found their space within the school. And now 

they know, because we have told them, that they are welcome and that we really like 

them to come to the school to do things. 

The day the father came to explain his problem to us, we found the perfect way to 

invite them into the school and involve them in what we do at school; to involve 

them in our educational community, because there are families, the Georgian ones in 

particular, who generally have little presence within the school. 

Our idea of school is a very participative space with a lot of contact with families. 

And we think that it is a great opportunity for foreign families to come and form part 

of our educational community. We also think that this way of opening the school to 

Georgian families, of taking advantage of the opportunity, is a very valuable way to 

improve the participation of foreign families within the school. Because now other 

families will see and understand that it is possible to collaborate with the school; and 

that they can do so by contributing their skills. Because we can all contribute; and we 

all add up. 

We have just signed the deal. And we are confident that it will work. 
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Innovative strategies  

in ITALY
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School-immigrant family relationship  
and parental involvement. The Italian case

Maddalena Colombo, Mariagrazia Santagati 
University Cattolica del Sacro Cuore

In the Italian educational system, parental involvement is inspired by the principle 

of co-responsibility which, on the one hand, stems from the need for common rules 

between parents and teachers and, on the other hand, from the need to create a 

continuity of commitment among the players in the educational process, within the 

school and in society.

In the legislation, the first appearance of school-family collaboration dates back to 

Presidential Decree No. 416 of 1974 (the so-called ‘Delegated Decrees’), which set 

up the first collegiate bodies. These decrees had been prompted from grassroots 

movements, by parents calling for participation in education, with representative 

bodies, joint actions, open assemblies, collegiate deliberations, etc. The season of social 

participation in schools lasted about two decades, when towards the end of the 1990s 

spontaneous participation by parents started to wane and it became increasingly 

difficult to replace their representatives on school bodies (Colombo, 2001, 2007). 

In 1997, with the introduction of organisational autonomy (‘Bassanini Law’), and 

later in 2003, with the new figure of the headmaster-manager, there was a revival 

of the schools’ will to involve parents at various levels (formal, informal), and to 

launch innovative projects also at local level. The Ministry’s attempt has been to bring 

the school world (the educational offer) closer to its real demand, also to contain 

the risk of school drop-out, which has always been an “endemic” problem in Italian 

schools (Colombo, 2019). The presence of parents in the school is linked to the need to 

improve the quality of education and to listen to the opinion of families in the process 

of evaluating the effects of schoolwork. In fact, the high number of young people with 

low skills and at risk of dropping out, but also the strong disparity between one school 

and another in final results, are considered indicators of the lowering of the overall 

level of education in Italy and sources of problems of social and school disorganisation.

In 2007 the Government, acting on the instructions of the Directorate-General for 

Students of the Ministry of Education, Universities and Research, issued Presidential 



Foreign Families and schools innovative strategies98

Decree No. 235, Article 5 of which establishes the “Educational Pact of Co-Responsibility 

between School, Students and Parents”, to be formally signed when the child is enrolled. 

The purpose of the pact is to encourage parents’ involvement in school life, giving them 

responsibility for management, assessment and planning practices. Each school would 

like to undertake a collective negotiation process to co-draft the Co-responsibility Pact. 

There are no legal obligations but only guidelines (MIUR, 2012), which encourage 

parents to recognise all participatory efforts and democratic representation, including 

informal associations (parents’ committees, etc.). Such a process is above all a channel 

for involving parents at risk of isolation, such as separated spouses, immigrants, etc., 

in the process of creating a network for the participation of parents. Its functions are 

also informative and individual communication, since through the Pact parents are 

made aware both of their duties in terms of guidance and of the action to be taken in 

the event of difficulties at school. 

Although the Co-responsibility Pact has aroused great expectations in the immediate 

future, it has not given rise to large-scale experiments in parental involvement in the 

Italian school system. In many schools, in fact, it is difficult to go beyond a formal 

signing of the Pact, i.e. to involve parents in the management of school life at a deep 

and systematic level. Moreover, it seems that the Pact has not really reached those 

parents to whom the school’s support would be most useful, like the parents of the 

most scholastically fragile pupils and those with special educational needs. 

More recently, the school reform law no. 107/2015 reaffirmed the central role of 

parents as co-directors of school action, within a framework of educational and 

organisational autonomy of institutions so that they find appropriate ways to operate, 

in all directions, including “interaction with families and the territory” (Art. 3). Among 

the priority objectives indicated by the law we find (art. 7, paragraph m) “Enhancement 

of the school as an active community, open to the territory and able to develop and increase 

interaction with families and the local community”. 

Specifically, parents are mentioned in: A - parents’ associations can express an opinion 

on the three-year Plan of Educational Offer (PTOF) which has become compulsory 

and which the Headmaster must take into account (art. 14); B - parents are the 

recipients of awareness-raising actions on issues of civic relevance such as gender 

equality, gender violence and discrimination (art. 16); C - they are involved in the 

teachers’ evaluation committee (art. 129); D - they can contribute to the proposal of 

cultural, sports and recreational activities etc. on school premises during periods when 

classes are suspended (art. 22). Indeed, the absence of parents in school life and the 

self-referentiality of the teaching staff do not improve educational results or raise the 

school’s image in the eyes of society.
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With specific regard to immigrant children, in Italy in the 2018/19 school year they 

represent 10% of the school population, they are concentrated in particular in some 

regions and provinces of the North (including those in which this action-research 

project is developed). Their parents, therefore, are significant interlocutors for Italian 

teachers, and not only because of their numbers, in many areas of the country 

(Santagati, Colussi, 2020). The legislation reiterates the importance of continuous 

and constant contact and interaction between schools and families of foreign origin 

for a better integration of pupils (MIUR, 2014). However, the guidelines remain 

very general, leaving individual schools much room for manoeuvre and initiative in 

managing these relationships. In CM 24 of 2006, there are references to support for 

families in the delicate moment of incoming reception, with references to the need to 

introduce the school to the family by providing material in the language; the use of 

mediators to facilitate the integration of pupils and relations with families is mentioned; 

the creation of Italian language courses for adults is proposed and the creation of the 

basis for the active participation of foreign parents in school life is hoped for. 

In over twenty years, schools have drawn up various protocols for welcoming foreign 

pupils, which include, in a more or less articulated way, activities to establish a proper 

relationship with foreign families. But this relationship still seems to vary from school 

to school and from subject to subject. Few immigrant parents are members of class 

councils and take part in extracurricular activities, and there are still many testimonies 

from teachers who complain about the lack of participation of foreign parents in formal 

moments of school life, such as interviews (Granata, Mejri, Rizzi, 2015) or simply do 

not take part in extracurricular activities. For their part, foreign parents complain that 

they are not always able to interact with the school and often seem to have no voice.

The main difficulties in school-family relations are highlighted in a tradition of Italian 

research dedicated to “school inclusion and intercultural practices” (Azzolini, Mantovani, 

Santagati, 2019). Among the approximately thirty studies on the school-family 

relationship developed between 1990 and 2018 (Santagati, 2019), many concern 

primary schools and deal mainly with some of the dimensions of parental involvement, 

neglecting others. Among the most studied aspects, we find communication problems 

occurring during formal and informal meetings, where people struggle to discuss and 

understand each other using a common language (Cotesta et al., 2009). This is followed 

by analyses of family support for studying, which focus on parents’ high expectations 

of their children’s academic performance (Monteduro, 2018). Of considerable interest 

is also the initiation of the school’s relationship with parents, i.e. the reception phase 

and the setting up of the school integration path, as well as the consideration of how 

and how much migrant families know about the Italian educational system (Maggioni, 

Vincenti, 2007). Much less studied in Italy is, instead, the involvement of parents in 
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school activities, understood as an active and crucial component of the school system 

(Safe project, 2014). 

Nevertheless, immigrant parents are protagonists and have a voice in most Italian 

studies, either through interviews or as respondents to questionnaires: they are 

characterised by high ambitions regarding their children’s path in Italian schools 

(Colombo, Valtolina, 2012), they demand quality education, considered a priority 

for their children’s present and future, and they express confidence in the school 

institution and teachers. 

Among the main difficulties in school-family relations, from which this intervention 

project takes its cue, emerge:

1. Their economic and employment situation. Parents are overloaded with work 

commitments, which makes it impossible for them to attend organised or 

spontaneous meetings and initiatives. This handicap applies to all parents (especially 

those of modest socio-economic status) regardless of nationality.

2. Lack of knowledge of Italian and the impression of being inadequate and not 

competent in front of teachers. Foreign parents generally communicate little 

with teachers, especially when they feel they are unable to do so or fear negative 

repercussions for their children. Moreover, the language barrier prevents these 

parents from understanding the school’s requests, in the case of assemblies, 

personal interviews and even when faced with written communications.

3. Other research (Santagati, 2018; Cesari Lusso, 2010) shows that in some cases, 

foreign families do not recognise some of the school’s messages and make 

inadmissible requests to the educational institutions, claiming equality in the 

transmission of some relevant teachings (educational function) and recognising 

the school as a subsidiary function, as a vehicle for skills (education). In other 

cases, on the contrary, foreign parents, due to educational management difficulties, 

problems of understanding or an excess of trust, completely renounce exercising 

educational control over their children’s schooling and expect this task to be carried 

out by teachers.

4. In addition to the reasons for misunderstanding mentioned above, there are also 

those arising from the different cultural reference systems of parents and teachers. 

Cultural aspects are among the most heterogeneous, because they can vary 

according to the origin, the parents’ level of education, but, above all, according 

to how families define their own identity in the migratory context. In particular, 

the greatest misunderstandings due to the “cultural filter” were found in the 
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following areas (Colombo, Capra, 2019): different conceptions of growing up times; 

misunderstandings about the educational plan of the school, cultural distances 

with respect to living; physical activities and the relationship with the body, and in 

particular, the rules of modesty; the male-female distinction and relations between 

genders; food styles and choices; religious practices, choices and education.
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Introduction

Bianca Gheza*, Lidia Prandelli**
*Referente Ufficio Scolastico Regionale Lombardia- Ambito territoriale di Brescia
**Referente Centro Intercultura Territoriale- Sebino Frenciacorta

Erasmus+ KA2 Project “Families and schools. The involvement of foreign families in schools“, 

aims to analyze, design and evaluate the involvement of foreign-origin families 

in a network of 24 schools in three different European nations: Italy, Spain and 

Luxembourg. In Italy the project involves the city of Brescia and its province, located 

in the north of the country, in the Lombardy region, an area with a high concentration 

of foreign-origin students.

The phenomenon of immigration poses complex questions to the school, both at the 

educational-organizational level and at the relational level. Students with non-Italian 

citizenship often arrive when the school year has already started; this leads the school 

to make the best use of its professional resources to facilitate inclusion in the school 

context as a prelude to effective social inclusion. It is necessary not only to adapt 

the teaching organization to the needs of non-Italian-speaking pupils (welcome, first 

literacy courses, etc.), but also to have a knowledge of the culture of origin in order 

to better interact with students. Furthermore, it is important to acquire information 

on the school path of each student in the country of origin to better customize the 

educational interventions. It is, of course, all the more necessary to be aware of the 

levels of learning of the new arrivals, even beyond the formal paths of education 

followed.

In terms of relations, the school has to build a relationship with students’ families in 

order to support their learning process; particular attention and constancy are required 

to get in touch with non-Italian-speaking families, because they are not always willing 

to get involved in a collaboration project also due to language difficulties.

A complex problem such as immigration can be properly managed by creating a 

network of information, ideas, and good practices in order to create a dialogue with 

other schools and learn from each other.

An effective action of inclusion of students with non-Italian citizenship can be better 

pursued if the territory can count on support structures that accompany the school in 
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its educational and didactic action and place themselves as centers for the dissemination 

of good practices and good ideas.

These centers, which will be presented later, can also facilitate relations with students’ 

families by providing advice and assistance to schools and families. The experience 

carried out in the province of Brescia is emblematic as it was launched in the early 

1990s in conjunction with the first waves of migration and was a local response to a 

new problem before specific national indications were issued.

The province of Brescia is the largest of the provinces of Lombardy, with an area 

of 4,784.36 km² and a population density of about 264 inhabitants per km²; its area 

includes 205 municipalities. It is the second largest province in the region and the fifth 

in Italy.

From a geographical point of view, the province of Brescia has a very diverse territory. 

There are three main lakes: Lake Garda, Lake Iseo and Lake Idro, plus numerous other 

smaller mountain lakes; three Valleys (Val Camonica, Valtrompia and Valle Sabbia), 

plus other smaller valleys, as well as a large flat area south of the city territory, known 

as Bassa Bresciana. There are also various hilly areas that surround the city panorama 

and extend east towards the Veneto region and west towards Franciacorta (an area 

located between Brescia and the southern end of Lake Iseo, one of the Italian areas 

with the highest production of champenoise method wine).

The 8 schools involved in the Erasmus+ KA2 project are part of Comprehensive 

Institutes. A Comprehensive Institute is a school complex where several levels of 

education are clustered together: pre-primary, primary and lower secondary school, 

with pupils from 3 to 14 years of age. In particular, the group covered by the Erasmus+ 

project is primary school from 6 to 11 years of age. Two of the eight schools are located 

in the city of Brescia, the others are variously distributed throughout the province: 

Bassa bresciana, Valle Camonica, Val Trompia, Val Sabbia and Franciacorta. The 

percentage of foreign pupils present in these schools varies from 57% in the city to 

22% in Valle Camonica.

The two schools of the city welcome pupils of 35 different nationalities. The first 

one is located in the historic center of Brescia, in an area called Carmine, a popular 

district that has become a crossroads of different cultures and social states; the other 

one is sited in the Fiumicello district, which since the ‘90s has seen a massive entry of 

migrants from many countries of the world. Although in recent years the economic 

crisis has forced many foreign families to move to other European countries or to 

return to their place of origin, new arrivals continue to be recorded during the year.
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The data

In the school year 2018/2019, Italian schools welcomed a total of 8,580,000 students, 

and 860,000 of them were non-Italian citizens.

Primary school remains the level that absorbs the largest number of students with 

non-Italian citizenship; the 2018/2019 school year recorded an increase of 5,386 

students (+1.7%). Overall, enrolments in the sector tend to decline.

Since 2009/2010 the percentage has fallen to 36.3%, practically equal to the current 

figure of 36.5%. Due to the decline of over 46 thousand Italian children, the more 

than 313,000 children with non-Italian citizenship present today in primary school 

make up as much as 11.5% of the total, the highest percentage among the different 

levels of education.

At national level, pupils with non-Italian citizenship account for about 10% of the 

total school population. This figure summarizes a territorial distribution that is far 

from homogeneous.

The 2018/2019 data confirm that the majority of students with non-Italian citizenship 

are concentrated in the northern regions of Italy (65%), 22% in the central regions 

and just over 13% in the south.

Lombardy is confirmed as the region with the highest number of students (217,933), 

about a quarter of the total present in Italy (25.4%); the region absorbs 15.4% of 

students with Italian citizenship.

Brescia and province

The immigration of foreign citizens to Italy has long involved the province of Brescia 

with increasingly numbers every year. The province of Brescia counts 33,053 pupils 

of foreign origin, in particular the city sees the presence of 8,391 pupils with foreign 

backgrounds.

Since the nineties, the school system in Brescia has been dealing with the emergency 

of the arrival of a large number of non-Italian pupils; this phenomenon has also 

touched other regions of northern Italy, but in this area, it came across with particular 

intensity.

The numbers are the most obvious and immediate aspect not only for “insiders”, but 

for society as a whole. These numbers have grown exponentially over time, with 
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a slowdown in recent years due to the economic crisis and lack of work, but never 

stopping.

In addition to the numbers, the most important aspect, especially captured by the world 

of school, is the complexity of the phenomenon, broadly summarized in the following 

aspects: the territorial concentration of foreign pupils, due to factors such as housing or 

work; the pace of arrivals, completely independent of school timetables (Italian legislation 

actually provides for the reception of newly arrived students throughout the school year 

); the enormous variety of reception problems, from the initial difficulties of linguistic 

understanding to those of diagnostics related to school knowledge and skills; the 

problems arising from cultural attitudes that affect school relations, such as gender 

differences and the different ways of interpreting and experiencing them; or attitudes 

of rejection of the ways and contents of the Italian school; the impact on school career 

rules.

In order to respond to this complex phenomenon and therefore to better promote the 

integration of pupils with non-Italian citizenship into schools in the Brescia area, the 

Territorial School Office, in collaboration with the autonomous schools, has established 

the Interculture Territorial Centres (CIT). CIT were born as a response to the need for 

coordination between the different educational institutions for a better distribution 

of financial and human resources, they are a place of exchange of information, 

documentation, and methods of intervention, both in the reception phase and in the 

teaching action proper.

Interculture Territorial Centres (CIT)

Since school year 2004-05 the Interculture Territorial Centers are distributed 

throughout the territory to promote the integration and educational integration of 

pupils with non-Italian citizenship, and this is the “first unavoidable system response”. 

Over the years they have undergone changes in location and number and in the last 

five years they have stabilized in 7 locations, 2 in the city and 5 on the territory of the 

province (Bassa Bresciana, Val Trompia, Lake Garda/Val Sabbia, Sebino Franciacorta, 

Valle Camonica).

Their job is carried out at different levels of coordination:

• A first level of planning involves the headmasters of the schools that are home 

to the CIT. It takes place through periodic coordination between the interculture 

referent of the Territorial School Office (UST) and CIT Managers for the planning 

and monitoring of activities.
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• A second operational level is realized through the monthly coordination between 

the UST interculture referent and the referents of the seven CIT.

• A third territorial level is the expressed in the organization and 

• implementation of paths outlined in respect and enhancement of the different 

territorial realities.

CIT want to respond to the communication and linguistic needs of students with 

non-Italian citizenship, with particular reference to those of recent immigration. 

Targeted training actions aimed at school staff (teachers, headmasters, Ata staff and 

school collaborators) and actions to support the integration of pupils with non-Italian 

citizenship into schools of all levels are therefore essential. Student orientation, active 

participation and relationship between immigrant and non-immigrant families are 

also recognized as central.

The purpose of CIT

• Documenting: a well-defined documentation can become a starting point for 

programming/intervening in response to any new situation. As an inventory of 

publication and studies on specific topics, documentation also allows to carry 

out in-depth research and gives the possibility of having scientifically correct and 

targeted material at hand.

• Spreading educational and teaching good practices: this action allows you to know and 

share work between schools and to give examples of tried and tested strategies to 

to be used in similar situations or to be adapted to new contexts.

• Building the network culture: an institution alone does not always succeed in 

implementing the joint skills and interdisciplinary strategies that the complexity 

of current reality requires. We therefore need the dialogue of exchange and 

collaboration that passes precisely through the culture of the network.

• Optimizing resources: sharing budgets and professionalism is a good practice to offer 

training to teachers and to respond effectively and efficiently to the demand of 

users that are increasingly demanding and problematic. It is therefore important 

to optimize resources to focus on some support processes to improve work; the 

construction of a network culture can be of great help in this respect.

The results achieved during these years have also been possible thanks to a continuous 

coordination, training and updating action that the UST together with the CIT and 



schools involved has promoted on various issues by raising the overall level of teachers’ 

skills on this subject and developing shared intervention strategies. From this point 

of view, CIT are characterized as communities of professional practices that develop, 

research and experiment with new and increasingly satisfactory solutions.

 



Block 1 

Reception and integration  

of foreign families
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In your shoes 

Paola Hurka, Elisa Alessandrini, Alessandra Lancini
IC Adro

Solidarity and empathy are the common threads of every experience of 

successful integration. Nobody can be more helpful to new arrivals (and to 

their integration process) than those who have first-hand experience of what 

it means to face a new reality alone. 

A mother told us what she went through and how she came to the decision of helping 

families towards integration in a new area and educational system. Her experience 

was born out of personal choice and motivated by a sense of solidarity and empathy. 

A. (our mother) found a new way of offering help to other families through the 

Erasmus project running in our school. The exchange programme revealed itself as 

a resource and an example to follow in the implementation of good practices for the 

future. 

A. is the mother to three children. She arrived in Italy with her family some twenty 

years ago. Despite many initial difficulties, her resilience and desire to play an active 

role for herself and for her children’s sake, have led her to become involved. She 

was strongly motivated to overcome language barriers and the initial suspicion of the 

locals; she attended Italian classes and did everything possible to follow her children’s 

educational development. 

A’s three children attend the Istituto Comprensivo in Adro. Our School has striven to build 

a shared identity, where teachers, parents and pupils can feel part of one community. 

We need to pay special attention to the reception stage and to the situations of need 

that the newly arrived families face in order to foster a positive atmosphere and sense 

of belonging.

Among the good practices that the Institute aims to implement is the opening of a 

’welcome desk’ where families can obtain information. Such ‘desk’ will be staffed by 

the families, including foreign families.
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Phase 1: A. shares her experience with the group.

During one of the Erasmus Project meetings held at school, A. spontaneously shared 

her own history with the teachers and families in attendance. She explained how she 

reached the decision of offering her help to those who were going through the same 

difficulties that she had experienced.

Aim: to share life experiences in view of fostering empathy and identifying a shared way forward.

A.: “I am mother to a child who is attending Primary School and I have older children who 

have already completed it. At present we feel at home in the School of Adro, but it was not so at 

the beginning.

When my children started attending Italian Schools I could not understand all of that the 

teachers were saying to me; during the meetings I often felt embarrassed… I did not want them 

to know I was not able to follow and so I just nodded. Even occasional meetings with other 

families, for instance on a birthday celebration, were complicated. To understand others, and to 

be understood, was difficult. 

Feeling unable to help my children was my greatest upset, as I wanted to play an active role in 

their development. That is why I started to attend Italian classes for mothers and study together 

with my children. By now, I have been living here for some years and my Italian is good enough, 

thanks to my children who have passed on to me much of what they had learnt at school. They 

are well integrated, well-behaved and have many friends.

My experience has taught me that to meet someone prepared to help you when you are in a new 

country, with different language and traditions, someone who has already been through what 

you are experiencing at present, can be very reassuring and helpful. For this reason, I have 

decided to help other families as best as I can: I explain them the meaning of notices that they 

do not understand, I help them with the School Administration, I welcome their children in my 

home for homework, things like that…”.

Phase 2: School to organise a new welcoming routine with the support of non-Italian 
parents. 

Following her experience, A. has decided to share what she learnt with the families 

involved in the Erasmus project. In this way, she has become an example of how a 

bridge can be built between the School and the new arrivals. Establishing a “welcome 

desk” –run with the cooperation of parents who are new to the education system– 

favours the development of practices of integration that will be implemented as time 

goes by.
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Aim: to consolidate good practices born of personal experience. 

A. “In Adro, the teachers who are dealing with the reception of newly arrived foreign students 

have asked me to take part in the ‘welcome desk’ as a facilitator/interpreter. My task consists 

in assisting the newly arrived families to understand how the school runs, to translate the 

information, to fill in School forms. 

I was happy to make myself available because I felt that I was being useful and valued by my 

children’s School. It has been a demanding experience, but I felt greatly gratified as a mother 

and as a woman. 

My desire is to succeed in putting across to other mothers and fathers what I have been able to do 

for my children’s School. I hope others may decide to make themselves available, too”.

Final considerations

A.’s words have helped us understand how important it is to put ourselves in the 

shoes of those who are going through 

difficult times, to try and build bridges 

towards integration.

The opening of a “welcome desk” with 

the cooperation of people like A. will 

enable our School to achieve a twofold 

objective: on the one hand, foreign 

families who have experienced a good 

level of integration will feel motivated 

and gratified. On the other, good practices 

concerning the delicate phase of early 

reception will be consolidated. And it all 

started off with just one word: empathy.
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We’ve teamed up... Now let’s play!!

Anna Biatta, Cinzia Cirimbelli, Maria Palmira Ferrari, Micaela Filippini, 
Alessandra Albini
IC Manerbio

A greater involvement of foreign families in school life can allow the school 

to approach the community aggregative forms of migrants organized in the 

territory and thus ensure a more effective social inclusion and educational 

success for foreign pupils.

The opportunity offered by the launch of the “Erasmus+ KA2-Families and Schools” 

project allowed us to set up a group of foreign parents willing to share their experience 

as migrants with their children in the Italian school.

In order to form this group, we have asked all the primary school teachers at our 

Institute for help.

The teachers have helped us identify people with a good knowledge of Italian to allow 

clear communication with particular sensitivity and interest in the school life of their 

children.

In the Institute, within the Inclusion Commission, a specific working group was 

formed to address the themes proposed by the Erasmus+ project.

The teaching team formed met foreign parents in an atmosphere of active listening 

and mutual trust, making them feel an integral part of the project. 

This allowed them to be open and available for the exchange of experiences and 

discussion on the proposed educational issues.

In order to respond more effectively to the needs of the school, as teachers we believe 

it is important to create a more conscious alliance with families, trying to understand 

their point of view with greater openness.
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Through a deeper knowledge of each other’s educational aims, the difficulties that 

families have to face in their daily life and the problems that teachers have to manage 

due to a school-family communication difficulty emerge.

Work steps:

1. Establishment of the group and first meetings

• After receiving the names of the teachers, the Headmistress officially invites the 

parents to the meetings with the teachers’ team.

• In the group there are parents belonging to different ethnic groups who play a 

reference role within their community or who are already a point of reference for 

a group of parents.

• During the meetings, operational proposals emerge to guide foreign families within 

the Italian school system and facilitate school-family communication.

2. Operational proposals

• The Headmistress officialises the role of foreign parents who make themselves 

available to be a point of reference for foreign families.

• The parents’ group is informed by the intercultural contacts about the educational 

aims and is trained on the procedures in use and on the forms present in the school 

and be able to help, with greater awareness, those who have language difficulties 

and those who have just arrived in Italy.

• The parents’ group always remains in contact with the teaching team and the 

Institute intercultural contacts, for continuous tutoring in the performance of the 

assigned functions.

• The role entrusted to this group of parents is shared and formalised with all the 

collegiate bodies and this enables them to become an integral part of the school 

organisation.

• Each member of the parents’ group brings to their community the experience they 

are carrying out in order to obtain official recognition of their role as mediators 

with the school.
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3. Areas of action of the working group

3a -Following families in the integration phase andat school level from one grade to the next 

(collaboration with intercultural and continuity contact persons). The team:

• Explain the administrative procedures, educational purposes and institutional 

demands of the school during the school year (interviews, assemblies, educational 

pacts, use of the online register ...).

• Raise the awareness of the other families/other pupils to be mentor figures.

3b - Acting as a link between school, families and the community

Collaboration with teachers (upon necessity) to: 

 - Translate the main information and allows it to be disseminated through 

communication channels also within the community. 

 - Share in their community the educational aims of the school.

 - Identify people in the community who can help pupils with their homework 

and work with teachers for educational success.

 - Get in touch with families who find themselves in particular situations and 

who find it difficult to establish constructive relationships with the school.

 - Promote the importance of maintaining contact with the school and of 

scrupulously following the instructions given by the teachers.

Collaboration with class representatives (if necessary) to:

 - Inform the class representatives of the problems encountered.

Collaboration with foreign families (upon necessity) to:

 - Serve as a reference function for foreign families in liaising with class teachers.
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4. Monitoring - Evaluation 

• At the end of the school year, the Headmistress meets the teachers’ team of the 

Inclusion Commission, the intercultural and continuity contacts, the parents’ 

group to make a careful evaluation of the interventions.

• The team takes note of the reflections that have emerged and defines possible 

actions for improvement with a view to redesign; it remodels the actions carried 

out by this new professional figure within the school in order to make it more 

effective.

• The Headmistress informs all collegial bodies.

Final thoughts

Thanks to the “Erasmus+ KA2-Families and Schools” Project, we have understood 

that the actions undertaken are part of a broader vision of Inclusion and this has 

allowed us to understand how important it is to co-construct an educational alliance.

In fact, a more conscious participation of the family and the ability of the school to 

be questioned by the social complexity help the child to express the best possible self. 

Therefore, it is desirable in the future:

• To achieve greater sharing with the whole Inclusion Commission, which needs 

greater hourly recognition.

• To transfer the actions undertaken by primary school to all school grades (pre-

school and lower secondary schools).

• To define the criteria for identifying the members of the parents’ group in order to 

continue the work carried out so far. 

• To take into account the socio-cultural contexts in the different territorial realities 

in view of a redesign.

• To activate new mutual aid networks between Italian and foreign families.
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Handbook for families of foreign primary 
school children

Giuliana Costa
IC Ovest 1 Brescia

“… Helping immigrant parents to share in their children’s school experience requires 

attention and dedicated strategies. Clear information about the school organization 

and about deadlines is the first step towards establishing a productive and trusting 

relationship between parents and teachers.”

The schools that belong to the I.C. Ovest 1 are located in an area that includes three 

neighborhoods in the west and south-west of Brescia: Fiumicello, Primo Maggio, and 

Torricella.

The institute has 1018 pupils; 708 pupils attend the primary school and, among those, 

402 are foreigners. 

Pupils attending the IC Ovest 1 come from 35 different countries, e.g. Pakistan (25%), 

India (15%), Albania (7%), China (6%), Senegal (6%), Romania (6%), Morocco 

(4%), Egypt (4%), and Ghana (4%).

The Fiumicello and Divisione Acqui neighbourhoods have been significantly affected 

by immigration since the 90s. At the beginning, immigration was infrequent but since 

the early 2000s it has become more sustained due to family reunifications. The two 

neighborhoods are situated along Via Milano, where the housing policy made cheaper 

accommodation more readily available. A considerable number of foreign minors 

started to attend the local schools, followed by children born in Italy but of foreign 

descent: a second generation of pupils who cannot speak Italian and whose number 

has continued to grow.

Right from the start, the schools were faced with challenges in relation to the welcoming 

of foreign pupils:

• Setting out materials and actions to welcome the children and their families.
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• Defining procedures for the children’s integration into the classes.

• Planning dedicated materials to help children with no knowledge of the Italian 

language. 

To this end, our schools have relied on language and cultural mediators to draw up 

multi-language enrolment forms, announcements, requests, invitations, suspensions, 

and to be involved in activities during the school year.

Phase 1

Why should we recommend the “Handbook for the families of primary school 

children”?

The booklet explains to foreign families how the primary schools are organized in 

Italy, through 12 items of information that the pupils receive when they are first 

welcomed at school. 

• How long does the school year last in Italy?

• Which documents do you need in order to enroll children in the primary school?

• Shall I choose classes with standard schedule or with additional afternoon classes?

• How can I enroll the children for school meals?

• What if the parents’ work starts early or finishes late? (Pre- and after-school care)

• Teaching of the catholic religion or alternative choices?

• What is the school calendar?

• Absences

• What do the children learn at school?

• How is the children’s work graded?

• What is the purpose of parents-teachers’ meetings?

• What if the child does not know Italian?
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• What if I want to enhance my knowledge? (referrals to centers, help desks, 

orientation, translation services…)

The content was translated in 15 languages (Albanian, Arabic, Bangla, Chinese, 

Sinhalese, French, Hindi, English, Portuguese, Romanian, Russian, Spanish, Tagalog, 

Russian, and Ukrainian) and accompanied by pictures. 

The handbook is printed in all the languages, each with the Italian version included. 

The booklet is written in a simple, though not simplistic, style and the information is 

clear and essential.

Phase 2

How did we personalize the Handbook for the IC Ovest 1 and make it more suitable 

for our users?

We added a final chapter, entitled “Here is how our schools work”. 

It consists of a table containing information about the schools, weekly timetables and 

contact details for the secretary’s office. The table has four columns: 

• School (picture of the school). 

• Map.

• Address and contact details.

• Timetable: lessons, lunchtime, pre- and after-care, full time.

At the bottom there is the list of the school materials, with pictures.

The table is simple but it gives answers to the questions which are more frequently 

asked by the parents when choosing the school. 

The booklet, integrated with the table, was printed and used during the first meetings 

with the families and the newly-arrived pupils. Parents truly appreciated the fact that 

a teacher would welcome them and explain the booklet’s contents in their presence.

During the first meeting, parents talked about family reunification, their migration 

plans and their children: they described their skills, successes or difficulties, and 
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their expectations. After receiving the booklet, they started paying attention to the 

pictures and the school location, and they asked questions about the school rules and 

organization: they wanted to be able to explain to their children how to behave in 

order to keep pace with other pupils.

They also asked questions about differences between our school system and those in 

their countries. The teacher in charge explained what the students and their families 

were supposed to do, including the involvement in school meetings.

The booklet for the newly arrived families was a sign of welcome and care, a way of 

telling the parents that the school understand their language difficulties and is willing 

to help them.

Final thoughts

Supporting and facilitating the understanding of our school system by foreign families 

is good practice; far from being abandoned, it should be improved. We hope that the 

distribution of the “Handbook” to schools will continue and the teachers will make 

good use of it.
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I feel welcomed when… I am involved

Mina Paterini
IC Darfo 1

Experience over the years has taught us how important it is to involve 

families in school life from the very beginning; it is especially necessary to 

make contact with parents when their children are in compulsory school. In 

our Institute, we decided to organize open days, i.e. open the doors of our 

school to families.

The Institute of Darfo 1 is in Valle Camonica and includes pupils of every order of the 

first cycle of education, distributed on 5 school complexes. Our comprehensive school 

has always facilitated the integration of foreign students in the belief that school 

should be experienced as an environment that encourages respect and enhancement 

of cultural diversity.

The various schools belonging to the Institute have offered each pupil support in order 

to establish smooth and constructive relationships. 

Three years ago, the Institute also started a literacy project entitled “Mothers at school”, 

aimed to help mothers of foreign students improve their communication skills. 

Open day

When we organize an open day for the new pupils of a first class of the Primary 

School, our target is to meet their parents. We want to show them the activities 

and the opportunities offered by the Comprehensive Institute, but also, and mostly 

importantly, we want to create a relationship between families and try to involve 

them as much as possible in the school life.

During the open day, we also meet the families of foreign students who have never 

attended nursery - and therefore know little or nothing about the Italian school system.

During October, November and December, we plan meetings between children 

attending the last year of preschool and primary school children. The objective of this 
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experience is to introduce the new school and the new teachers to the children and 

make them meet again the “old” schoolmates in shared experiences/workshops. 

Within the scope of the project, it was also decided to go one step further and also 

involve adults in the organization of the open day.

Phase 1 – The first open day 

The first open day is a Saturday morning in January, so that all students and their 

parents can attend. It is very important to be able to reach as many families as possible 

through various communication channels: e.g. an invitation posted on the Institute 

website, posters outside the preschools of the territory and an announcement on the 

two local television networks. 

Special attention is given to the families of foreign students by inviting informal 

cultural mediators: these are parents of pupils who are already attended the primary 

school and will take part in the meetings on a voluntary basis.

Teachers are aware that each student experiences diversity differently, and therefore 

organize activities that involve everybody, both adults and children. 

Among the people taking part in the open day are the Principal, a member of the AGE 

(the parents’ association), two volunteer cultural mediators and two teachers who 

introduce the school organization. It is a key event for the families who learn what 

happens inside the Institute, and what the school does in order to be a welcoming 

place. 

The role of the parents/cultural mediators becomes essential when questions arise 

and a lot of time is set aside for this: they can answer general questions and provide 

translation.

“Foreign parents at school” is one of the projects, which involves learning Italian key 

words that the parents will need in order to use tools such as the electronic register, 

the school booklet, etc…. The parents are then taken on a tour of the new school.

During the open day, two teachers welcome the children and entertain them with 

activities in the gym and in the music room. 
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Phase 2 – Second open day

On a Saturday morning in May, a second open day is held and this is organized as a 

time for sharing, especially through food tasting. 

Every family is invited to bring a typical dish from their country of origin and share it 

with other families: it is a time of welcome and of fostering belonging to a community. 

The purpose of this second open day is to spread a culture of solidarity and active 

citizenship. It allows families whose children will be attending the School, to enter 

into relationship with one another. It also allows children to familiarize themselves 

with the school premises, meet their future schoolmates and some of the teachers.
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A road to travel: simplify bureaucracy

Dario Forlani
IC Pontoglio

In a small-medium school in the western country area around Brescia with 

a heavy immigration flow, a help desk has been set up for foreign families 

to understand and fill in school and bureaucratic documents. The results 

have been limited by the onset of the health emergency, but the desk still 

shows that it has excellent potential for the inclusion of foreign families in 

the school.

The IC Pontoglio is a small-medium school, it has about 800 pupils, and is located 

at the extreme western limit of the province of Brescia, bordering the province of 

Bergamo. The country is part of an area with a heavy immigrant flow, so much so that 

the number of foreigners and pupils from other countries is consistent: The Institute 

average is about 35%.

It is precisely the massive presence of pupils with various histories and backgrounds 

that has led us to put in place strategies to intercept the families of these pupils, in 

order to build, or strengthen, the school-family relationship, on which the school’s 

educational pact is based.

Phase 1 - The “translators” group

An essential aspect of communication is obviously the language, so we have asked 

parents and teachers to make themselves available to translate school documents into 

various languages.

Objective

To create documents that can be easily used by foreign families.

Action

Identifying foreign parents who have been living in Italy for some time, who are 

available and who have the tools to translate from Italian into their own language.
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Synthesizing school documents, avoiding the use of overly technical, bureaucratic or 

specialist language.

Translating the documents and make them available to the teachers of the various 

school plexuses.

The group of translators, all women, worked well: the test was the production of flyers 

for the school open-day. With a few sentences, guided and addressed by the Three-

Year Training Offering Plan Commission (PTOF), also made up entirely of women, 

the group of translators was able to summarise the school’s training offer, provide 

the timetable and the people of reference, and highlight the mission and vision of the 

Institute.

Step 2 - Implement the contacts

In addition to the language notices, it is necessary to facilitate the understanding of the 

language used in the documents, so that the document can be correctly interpreted 

and filled in-and consequently, a greater awareness of school life arises.

Objective

To facilitate the understanding and compilation of school documents.

Action

Opening a special help desk to support non-Italophone foreign parents fill in the 

documents.

Phase 2.1. I shared with the Headmistress the idea behind the desk and she was 

enthusiastic about it, so we proceeded with the definition of the work, the presentation 

of the “desk” project to the Board of teachers and the dissemination of the service 

offered to families.

Phase 2.2. To make the desk active and effective, I thought first of all about which 

people to involve, the materials needed and, last but not least, the space to use and 

the time that should be spent on the activity. As far as people are concerned, I offered 

to open the desk and pre-alerted the “translation group” in case I needed further help 

in understanding the requests. Then I thought about the materials I would need: 

a PC with network access, a printer and an access log. The PC allows you to have 

the documents at hand (which parents may have forgotten), as well as access to a 

very useful tool such as the automatic translator (which, of course, does not replace 
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any mediation, but can be useful in a first approach phase to avoid consuming the 

economic resources dedicated to mediation too quickly). Finally, the access register is 

useful both to report the work done and to have a general idea of the type of requests 

useful to build up a wealth of useful information for the future.

As far as space is concerned, in agreement with the School Headmistress and the 

Administrative Manager, I identified an adequate space close to the secretariat. This 

gave rise to two main advantages: the privacy that a closed office can ensure and the 

proximity to the secretariat and its officials who, in case of need, could give me a 

hand with the compilation of the documents. Clearly this second advantage requires 

the availability and cooperation of administrative staff, a quality that fortunately is 

not lacking in the IC Pontoglio secretariat. Finally, I prepared a schedule, modifiable 

according to access requests, which provided for the opening of the desk one hour 

every fortnight upon reservation. I believe that booking is important, especially in 

order to be able to organise the work of staff outside the school (informal translators 

and mediators).

Step 2.3. Publication of the information document on the activation of the new service, 

through the usual means (school website and electronic register) and through the 

word of mouth of teachers and parent representatives.

Final thoughts

Did the desk work? It’s hard to say: before the health emergency and the consequent 

closure of schools, the desk was only active twice, one of which did not record any 

access. One critical point, noted by the parents of the local team, concerned the 

booking of appointments: they would prefer free access, so they would have more 

flexibility, i.e. if they manage to come that’s fine, otherwise they may come the next 

time the desk is open. Personally, as I have mentioned earlier, I believe it is necessary 

to book access first, if we want to organize the necessary resources to make the desk 

work at its best.

In addition, it is essential that once the translation of notices has begun, it is done 

quickly (in fact, I believe the reason for the lack of bookings on the opening day is the 

lack of a translation of the internal communication).

Ultimately, however, I can say that such a service can make a difference. Lately, and 

with the “official” desk on hold, I found myself helping a parent to fill out a form for 

their child’s enrolment in high school; such a form was already complicated enough 

for an Italian speaker, let alone a person who does not master Italian!
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Block 2 

Family-school communication
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School forms? Let’s talk about it

Chiara Belotti
IC Vobarno

During the school year 2019-20 a type of interaction that had disappeared 

from our Institute was resumed: meetings with migrant families focused on 

exchange and productive debate. Meetings began to take place in an unusual 

manner, i.e. through an intercultural listening desk, a good practice that built 

a bridge with families while helping them decode and understand school 

forms.

The desk opened a dialogue between people belonging to different backgrounds and 

languages that often understand each other with difficulty; it makes sure that “different 

cultures may coexist without ignoring each other: the lack of knowledge of the Other’s 

ways of thinking always sets up barriers, deepens prejudices and stereotypes, and 

fuels latent conflicts.” (Demetrio and Favaro, 1992: 30).

How to understand the beginning of the year?

Italian school employs a confusing bureaucracy, made up of forms that explain activities 

and project goals, protect the minors’ safety and the teachers’ work, and weaves 

together legislation and teaching practice. A bureaucracy made up of circular letters 

that are to be signed as proof that they have been perused, understood and accepted. 

These forms are a combination of legal and pedagogic documents, often written in 

such a technical language that   even native speakers find it difficult to navigate them. 

There are various problems that may arise in the delivery, collection and return of 

these forms:

• unreturned forms;

• unsigned forms;

• signed form that have not been read and understood, with possible disputes 

ensuing.
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In order to address these issues, which can affect the smooth start of the school year, 

the Principal and the teachers of the Institute decided to completely change the way 

these forms are handed out and collected. 

It is necessary to be efficient without being a burden to families and, at the same time, 

avoid to create embarrassment to parents with limited proficiency in Italian.

The intercultural desk was selected a tool for meeting these requirements.

Opening the intercultural desk

But what is the intercultural desk? It is a useful space for listening and meeting, and 

a life-long learning site for everyone who wants to join it. We explained this service 

to parents and tutors of non-Italian speaking pupils; it is active within the school and 

gives parents the opportunity to support their children. The school thus created a 

space that enables parents to acquire a better understanding of that tools necessary to 

take action. Through the desk, we can help develop citizens who are masters of their 

choices and active in other people’s decisions. 

Implementing the project

The desk was set up in a relatively easy manner. We reflected on the sustainability of 

the project from the perspective of both teachers and families. Saturday was chosen as 

a suitable day because both parents are usually free: we noticed that parents working 

outside the home were more fluent in Italian because they had more opportunities to 

use the language.

Saturday is also the day when most work activities are closed. This made it possible 

for parents with queries about school forms to access the desk, which also became an 

opportunity for them to practice Italian. The desk was available on demand and by 

appointment; it was a physical space where the class coordinator and the pupil’s family 

could meet. The teacher explained the school documents and forms and clarified the 

sections of the circular letters that are of direct interest to parents, who after reading 

them were then invited to sign them.

In order to make communication more effective, teachers involved parents in the 

role of language facilitators and also used free translation software or small bilingual 

dictionaries and pictorial aids.
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Things to improve

Right from the start, there was an awareness that school communication took place 

mostly in Italian, so the forms were also printed in modules in the languages   most 

frequently used in the neighborhood.

Efforts were made to involve the parents/facilitators as much as possible, by improving 

their training. Modules that were only translated in written form, were of no use in 

reaching illiterate families, or speakers of oral languages.

To the great surprise of project organizers, the dialogic approach was much appreciated 

by the parents. The fact that translated forms were not used, was received as a stimulus 

towards improving the knowledge of other languages, as well as an appreciation of 

the parents’ efforts in using oral and written Italian.

The added value of this choice

Thinking about how to open ourselves to others 

automatically triggers the start of a change, 

of a small but significant revolution in school 

culture. Actually, a positive attitude to a change 

is fundamental to establishing and practicing 

intercultural pedagogy. According to Meucci, 

“to encounter otherness, one must be ready to 

change; we cannot communicate and relate to 

difference simply by being ourselves” (2000: 

51). Opening up to dialogue, getting involved, 

being available to redirect one’s own trajectory, 

learning and practicing new skills, are factors 

that demonstrate availability to dialogue and 

journeying together, thus creating a positive 

impact on and with families.

Demetrio D. & Favaro G. (1992), Immigrazione 

e pedagogia interculturale, Firenze, La Nuova 

Italia.

Melucci A. (2000),  Culture in gioco, Milano, Il 

Saggiatore.
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There is strength in numbers! 

Giovanna Pederzani
Centro Intercultura Territoriale Valtrompia e IC Valtrompia

In the province of Brescia, the presence of a structure to support schools 

such as the Centro Intercultura Territoriale-CIT (Local Intercultural Centre) 

has provided schools with tried and tested tools and services (for example, 

the archived of translated announcements, entry language tests, etc…).

Our goal is to made communication simple and accessible to everybody. The 

necessity to improve the collaboration between schools and foreign families 

challenged us to implement good common practices.

The Area and the Institute

Valtrompia is the smallest of the three valleys that constitute the mountain area of the 

province of Brescia. Its territory is divided into 18 cities, one of which is Gardone Val 

Trompia.

The economy of this areas has been severely hit by the crisis, yet a strong immigration 

flow has persisted. During the past decade, there has been a steady increase in the 

number of students from Asia (Pakistan, China, India) and from Eastern Europe.

I Centri Intercultura Territoriali (CIT)

The Intercultural Centers are peculiar to the Brescia province. They were set up during 

the school year 2004/2005, when it became clear that the schools in the area needed:

• a service that could support teachers;

• help to meet the many needs of more and more students from overseas;

• encouragement to make the best use of the available resources provided for the 

immigrant users, and to actively participate in local planning.
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The Institutes of Valtrompia had been active for a long time to improve communication 

with foreign families, for example by preparing notices translated into the languages 

present in the area. These documents often also include images, in order to make 

them even more accessible.

Actions

The Erasmus Project requested an involvement of foreign families into the life of the 

institutes, thus providing an ideal opportunity for school and families to begin to work 

in synergy. 

In the emerging team of teachers and parents, a discussion started around the difficulties 

of families when approaching the schools; solutions had to be found together.

Needs identified and operational proposals

1. Involvement of all the families:

• A survey for foreign parents was set up to find out what kind of information they 

wished to see posted on the school website and which documents they preferred 

to have in hard copy.

2. Extensive and ad hoc information to all families, through the following actions 

aimed at:

• Collecting, and then preparing an on-line archive of notices in Italian, with clear 

images, at times made by the pupils. This material was combined with resources 

from the Intercultural Centre and uploaded to an online archive.

• Informing the pupils’ families about the teachers responsible for intercultural 

matters within each institute by noting the teachers’ names in the children’s 

diaries. These teachers are available to communicate with the families either face-

to-face at the listening desk, or by phone/on-line.

• Setting up a language support service for the newly-arrived families, through the 

involvement of language and cultural mediators. In the following phases, this role 

is passed on to the families.

3. Invitation to parents, especially to mothers, to learn Italian, so as to be more 

independent in monitoring their children’s schooling: 
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• Raising the awareness of mothers of Italian language courses, also with the support 

of adult education centers that offer courses within the institutes during school 

hours.

4. Organization of extra-curriculum events that would be enriching for both pupils 

and families:

• The school is keen to organize trips within the province of Brescia and plan events 

and meetings for pupils and parents, aimed to familiarize them with their “new” 

Country. At the same time, mutual knowledge and enrichment will be encouraged 

between all families in less formal events held at school.

Conclusions and future actions

Effective communication can overcome misunderstandings and build positive 

relationships: parents and teachers who took part in our meetings appreciated this.

Teachers were positively impressed by the exchanges they had with foreign parents, 

because they highlighted practical aspects of communication with foreign-language 

speaking migrants. 

The global pandemic has slowed down the meetings and exchanges among people. In 

the near future, our goal is to compile folders to be shared by the schools that participate 

in the project, and to make them available as an on-line archive. 
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Welcome to the network. Making the 
school site and the electronic registre 
accessible to families

Chiara Belotti
IC Vobarno

Communications can also take place digitally. The mandatory use of DAD 

(Distance Learning) following the Covid 19 emergency, has made digital 

communication necessary. Like with any form of communication, it is 

important to consider the users’ degree of digital literacy, which is like 

learning the competences and skills necessary to master a new language. To 

this effect, training the families got underway to enable the use of essential 

portals relevant to the children’s education, such as the school website and 

the electronic register.

Families need to demonstrate that they can successfully perform requests and provide 

the expected responses. These requirements trigger in the families the need to know 

and be trained about new practices.

In the case of school portals, electronic registers and platforms that are increasingly 

present in schools, the training aims to facilitate the educational collaboration between 

schools and families. It seems to be the right way to fill linguistic and cultural gaps that 

might affect smooth schooling.

It is now some years since the school first met the obligation of transparency through 

dedicated digital spaces such as the website and the electronic register. These two 

simple tools are open to the public and suitable to maintain continuous and constant 

communication. However, without basic computer literacy, they can become an 

obstacle rather than an aid.

It was thanks to the foreign parents’ feedback, who felt they need improved access to 

the tools, that we planned an educational path that would meet their needs.

These are the two foci of the school-family system: 
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• A new vision of the concept of continuity of assignments, of management and sharing between 

school and family;

• The contribution of social innovation, interpreted as a process of change aimed at proposing 

new ideas, services and models that meet needs in a more satisfactory way than do the current 

ones (cfr. Murray et al., 2010: 3).

The starting point for every planning is keeping in mind the multiplicity of the literacy 

levels of each family, not only in the foreign language, but also in the mother tongue 

and in other linguistic codes (such as the digital one).

Another point to reflect upon is the digital divide: the pandemic has shown has hist 

particularly hard those who do not have a wi-fi connection, which makes it difficult 

to pursue the goal of inclusion.

In the beginning, a request

A query arose about how to remedy to the communication gap caused by difficulties 

in the mother tongue, limited competence in Italia, unfamiliarity both with the social 

and cultural organizations of the hosting country, with its customs, institutional roles 

and tasks. The school had to respond to this complex question by modifying and 

adapting school practices and training of the educational staff in issues of inclusivity.

The Istituto Compresivo decided to set up a communication desk for face to face 

contact with the families who needed help in filling school forms. As the number of 

requests increased, the parents themselves suggested that further meetings could be 

set up on how to manage digital communication with the school.

The starting point: increased communication

The school has been made aware of the need of paying more attention to all types of 

communication: from face-to-face, to the dissemination of circulars and forms, and 

online communication.

The website is the first point of contact between the school and families, it is the first 

introduction to the Institute and provides visibility to outsiders.

Therefore, the site should be organized for accessibility, with a section for multilingual 

forms, notices in target languages and a tool for speech recognition, to address the 

issue of possible illiterate users.
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On the way: coding and decoding

The project was planned on the assumption of multilingual communication in all its 

components. First of all, potential obstacles were identified that could have got in the 

way of the implementation.

It was clear from the beginning that meetings had to take place face to face in order to 

achieve the following objectives:

• To create community through improved communication;

• To support the exchange of expertise;

• To exclude blended work strategies, at least in the beginning, given the limited 

computer skills of families;

• To activate training practices through peer tutoring;

• To lay the foundations for a switch to an online operation.

A long-term plan was set out, organized in short stages to guide each parent towards the 

use of the school internet website, the electronic register and the language platforms. 

The meetings were held face to face; the digital coordinator and his team were involved, 

together with cultural and language mediators and facilitator parents, who assisted 

the teachers. The meetings made use of the Interactive Whiteboard, the Internet, 

vocal synthesis software, screenshots of images, etc…These tools were used to support 

the oral presentations and to stimulate different learning styles.

During every meeting, we also built a bridge to the next one through the assignment 

of little tasks and exercises to be carried out on the platforms.

The Nonexistent Conclusion

We would like to quote the great writer Calvino, so attentive to the thoughtful use of 

words, by asserting that ours was a nonexistent conclusion: not only did the meetings 

not stop, but they marked the beginning of a collaboration that is still in progress and 

has raised awareness in both families and school of the progress made and the new 

needs arising.
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We noticed that when the parents have acquired new digital skills, they are able to 

apply them immediately to assist in their children’s schooling.

The parents are enthusiastic and this makes the practice more effective. Opening up 

the school communication channels to everyone became a move towards integration 

and daily involvement.
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All together, each in their own way. 
Getting to know different cultures 
towards a new concept of citizenship

Letizia Sferruzza
IC Centro 3 Brescia

The Assembly is a listening event that takes place with a maximum of thirty 

students. The presence of at least two teachers is recommended, one with 

the role of conductor and the other with the role of rapporteur. When the 

Assembly was born, the school still had double the number of staff, so it 

was easy to respect this aspect. Today the shortage of staff does not always 

allow the presence of teachers on the planned activity. The Assembly is also 

a precious legacy of the teachers who built this school, who wanted and 

defended it. It is now the identity card of this primary school which aims to 

promote a culture of welcoming and inclusion. 

This is why it became the subject of internal training: in the school year 

2018-2019, a training course held by a retired teacher was held internally, 

with the aim of helping new teachers to learn this new way of working. The 

training was also attended by the senior teachers who continue to carry on 

this tradition and who shared their life and work experiences. 

Presentation

The Assembly is the way to educate pupils to citizenship, starting from the classroom 

context. Its aim is the recognition of each individual specificity in the management of 

differences and complexities. It takes place in a space of listening and confrontation 

between the pupils who are accompanied in their growth path. 

This is a way of promoting the development of social skills functional to the integration 

of all and other aspects such as communication, knowledge, autonomy, mutual respect, 

collaboration and enhancement of everyone. If possible, the presence of two teachers 

is foreseen, one for the role of conductor and the other for the role of rapporteur. 

However, both roles, as well as being interchangeable, can be taken on by pupils in 

the higher classes. 
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Once the topic has been established, the conductor stimulates the sharing of ideas, 

the confrontation between the pupils and intervenes as strictly necessary so that the 

dialogue is spontaneous and aware. In fact, the teacher does not judge and does not 

pass judgement on the reflections expressed. The contents of the course may concern 

current affairs, issues emerging from the classroom context or mutual knowledge (for 

first grades). 

Work path

The school has always been committed to the continuous updating of the teaching 

staff on the knowledge of other cultures. Over the years, there have been meetings 

with cultural mediators who have helped school staff to understand the characteristics 

of each culture, the different ways of life, the mentality, customs and habits. Dance 

courses from all over the world have also been organised. 

In the school year 2019/2020 the end of year party did not take place because of the 

pandemics, but would have seen the pupils of each class presenting a dance show with 

choreographies of typical regional or other cultures dances. A reflection arises then 

spontaneously: “Is it enough to understand the life aspects of other cultures to promote 

full integration and to develop active citizenship for all?” This is why the Assembly 

becomes a daily occasion to promote all this, starting from the internal training of 

teachers to the daily management of the project aimed at welcoming different origins, 

disabilities and “the other”. 

The teachers at this school have always felt the need to rethink how much good has 

been done over the years, where we are and what kind of school we want to live with 

the children. During the training course there were several comparisons between 

the experiences of all the teachers and numerous “methodological” exchanges to 

implement the project in question. However, some critical issues emerged, such as 

the difficulty in dealing with certain topics, the sharing of listening strategies among 

teachers, the decision making of the Assembly as to what is respected (for the rules), 

the lack of staff and education to citizenship (how much of what is built at school 

can be taken out in daily life). On the other hand, it was interesting to analyse the 

cognitive processes that this project puts into play and favour its development. For 

example, pupils have the opportunity to try to put themselves in each other’s shoes, 

realising that their point of view is not the only one and not necessarily the right 

one. They learn to formulate and express personal opinions but free from feelings or 

judgments towards the person with whom the interaction takes place. 

Cooperation in the realisation of a unitary product or a common goal is encouraged, 

thus demonstrating that more ideas can be shared and more results can be achieved. 
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Here are some of the processes that were experienced and that made the path 

significant, real and special: “Active participation” (with my experience I put myself as a 

subject in the construction of knowledge), “Planning” (I use my knowledge creatively 

in order to reshape it it), “Responsibility” (I can give answers to myself and to others) 

and “Respect for the other” (even if I do not like the other I do not take hostile attitudes).

This is how a teacher describes it: “My experience with the Assembly is characterised by two 

paths. In a first grade with the team we used the Circle Time technique in accordance with its 

specific methodology, also with the help of a psychologist; this project was taken to the fifth grade. 

The second path begins with a new five-year period and in particular with the encounter of a 

blind and autistic little girl. In the first year, therefore, everything was marked by the insertion 

of this pupil through interdisciplinary links, psycho-motor games, dramatizations and ad hoc 

stories to deal with the different themes in a way comprehensible to all. In the third year, the 

Assembly was dedicated for a very long time to the pedagogy of the Holocaust, which then led 

us (in the fifth year) to link everything that had been previously discussed to the Constitution. 

Therefore, a link has been established between a memory path and what was required as active 

citizenship. That year we also organised a show: we staged what had been discussed through a 

theatre workshop. In the last few years, however, we have been linked to the Life Skills project, 

a project widespread in schools in the Brescia area, which shares with the Assembly the key 

principles such as assertiveness, awareness, knowledge of making choices, but with a different 

methodology”.

Final thoughts

Citizenship refers to everything that determines the set of reciprocal rights and duties 

of individuals within the nation state. However, this definition is insufficient for 

schools because it only highlights the relationship between citizen and state. Today the 

concept of Citizenship is completely transformed because it is connected to a world 

where diversity is the reality, where a strong pluralism (dictated by the coexistence 

of linguistic-cultural minorities and above all by immigration) emerges. In all this, 

the school is positioned as a promoter of a new concept of Citizenship, enhancing 

knowledge and appreciation of different cultures. A teacher points out that: “All this 

leads to taking root in the Constitution and what people are asked to become better citizens in the 

world they live in”. 
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Mums go to italian classes, too

Giuliana Costa
IC Ovest 1 Brescia

Poor language skills among many immigrant women are a big obstacle to 

social interaction and to active involvement in their children’s schooling. 

Developing competent second language use is a fundamental need for many 

immigrant mothers, as they strive towards integration in the host society.

Since the early 2000s, schools in the city of Brescia affected by migration have 

identified the literacy needs of foreign pupils, as well as those of most of their parents, 

particularly the mothers, who traditionally look after their children. 

Most of these women come from the Indo-Pakistan region, as well as from Arabic 

and French speaking regions of North Africa and Sub-Saharan Africa. They have 

entered Italy thanks to the right to family reunification. Like most foreign women, 

they live with very little contact with the Italian milieu. Their condition offers them 

few chances for verbal interaction and places them at a disadvantage in the acquisition 

of the Italian language and in social integration.

The common needs found among newly arrived foreign women living in Brescia are 

as follows:

• Need of language lessons as a first step towards social integration.

• Need to follow their children’s schooling and to take part in school life through 

interacting with the teachers and, more generally, with the Institution.

• Need for information on how to access social and health care services offered in 

the neighborhood.

• Need to play again an active role in their children’s development both within the 

school environment and beyond.
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Well-established steps. First step: the setting up of Italian lessons

For the teachers and the municipality of Brescia the issue was clear from the onset: 

in order to facilitate the integration of the mothers, it was necessary to set up Italian 

classes run by their children’s School, during school time, either in the morning or 

early afternoon. Competent teachers and possible support from cultural-linguistic 

facilitators would be provided. Such arrangement came to represent an important 

and significant novelty for our city.

“My son is happy when I go to school and he sees me doing the exercises at home; he also helped 

me to write stories in my mother’s tongue”.

“Thanks to attending this class I have met other mothers, with the result that we help each other 

when we find it difficult to understand our children’s homework”.

“I love learning in my children’s school, I have been able to see their classroom, posters, photocopies 

and the care-taker who makes them”.

“I hear the school-bell ringing for the break, and, through the window, I see my children playing 

in the courtyard”.

Other goals are:

• A positive and trusting relationship with the school.

• A better understanding of the school system.

• Support to the parents towards social integration by means of meetings with 

professional people of the National Health Service: pediatricians, gynecologists, 

social workers and nutritionists.

Stages

• Identifying the appointed teachers.

• Collecting the enrolments forms from the applicants.

• Selecting the language and cultural facilitators in view of possible coaching or 

support to the project.

• Drawing up the class timetable.
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• Plan contents and activities.

The main aim of the classes was to offer a qualified, intensive teaching of the Italian 

language and was motivated by the communication needs that mothers would 

experience daily within their families and in other contexts. The learning process 

gives priority to the development of the spoken language, knowledge and usage of the 

basic linguistic structures and most common vocabulary.

“I felt very happy when I succeeded in writing my name, my age and my home address without 

any help”.

“Since coming here I have been thinking about what I would like to do over here, in Italy. Before 

that I never thought about it”.

“In India I studied to become a teacher. I nearly got a degree. I love to explain things to my son; 

now, however, I need to learn other words, words in Italian, which I do not know”.

Second step: “Even mums can attend school; current Italian classes”

The number of foreign women present in the municipality has been increasing over 

the years. Nowadays the ten most represented nationalities among the foreign female 

population are: Ukrainian, Romanian, Moldavian, Chinese, Albanian, Pakistani, 

Indian, Bangladeshi, Egyptian, Ghanan. In many communities, women have joined 

the labor market and work in various sectors. Women and young women of second and 

third generation are also present and have contributed to foster integration process. 

The school’s language courses addressed primarily to the mothers of the pupils have 

been adapted to changes and social needs, and are open also to women who happen 

to reside in the school’s catchment area. Language classes are offered at both basic and 

more advanced levels.

The interest shown in health and education services has extended to the legalization 

of work contracts. Another topic of interest to the mothers has been applying for a 

driving license, a symbol of independence and freedom.

A new content for the Italian classes is information on the city’s artistic and cultural 

heritage through local itineraries. This enables the women to get to know the council 

cultural services and the local traditions and customs. 
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Block 3 

Parental involvement at school
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Teacher, what else should I do?  
DAD at time of covid-19, difficulties  
and successes

Giampietro Poli (Dirigente Scolastico)
IC Adro

This is about the journey undertaken by a recently immigrated Senegalese 

family, who are having to deal with the usual learning challenges of their 

two children, 9 and 11 years old, in addition to obstacles due to culture 

differences, a new school system, and language misunderstandings. 

The dialogue among these parents and the teachers, and the father seeking to 

speak directly to the headmaster, could be interpreted as active involvement 

of the family with the system, as well as progress towards integration.

Our Istituto Comprensivo Statale consists of a Nursery School with about 100 children, a 

Primary School of about 400 pupils divided in 19 classes and a First-Grade Secondary 

School attended by 210 students. 

The three buildings are found within a School campus of recent construction. The 

Institute welcomes students from the town of Adro, a municipality of the Province 

of Brescia numbering about 7000 residents, as well as students from neighbouring 

towns.

The journey

By describing Miky’s school adventures we aim to show how a variety of individuals 

such as teachers, a house-call teacher, school assistants and headmaster have taken on 

the challenge of making this family feel part of a community, thanks to an itinerary 

based on getting acquainted with the school. 

The relationship with this family begins in 2018. The School meets Miky’s father for 

the first time; Miky was attending Year 2 and his teachers had asked me to be present 

at the meeting with the parents.
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The presence of the Headmaster can add further relevance to the message we would 

like to get across to the family. The father – the teachers claim – is a person who 

behaves in a rather theatrical manner: he gesticulates, he makes solemn promises but, 

in the end, nothing changes: Miky hardly does his homework, he displays a rather 

free behaviour at school (a bit like his father does). 

The parents should work hand in hand with the school by pressing their son to 

give more time to schoolwork and keep to the school rules. Just like many other 

foreign families, Miky’s family finds it difficult to relate to the school. The electronic 

class register is hardly checked at all. Whenever the father is expected to check the 

assessment record of the children, he turns up at school and asks to have it printed on 

paper because he is unable to download it. He will duly ask for the password, which 

he then forgets. He looks for a more direct contact with the school, wants to know, 

beyond the written records, whether his children are learning, or not, and what has 

been taught by their teachers.

Two years later, Miky’s father comes to me for a meeting and claims that he has done 

all he could to make his children work harder, he has even employed a young Italian 

woman to give private tuition to his son, especially in mathematics. In the eyes of his 

teacher, however, nothing of what he does pleases her; what is more, during his last 

parent-teaching meeting, the father had an argument with the teacher because he 

addressed her as ‘teacher’, which she replied: “Please address me by my name; I am your 

son’s teacher, not yours”. The father, however, asks me: “Where have I gone wrong? Why 

can’t I address her as ‘teacher’?”.

It seems that these children find our Italian schools’ manners too strict for them; 

besides, finding a common language between family and school appears a burdensome 

task. In my own words, I try to reassure the father and invite my teachers to “build 

bridges, not walls”, between cultures.

As we reach the month of February 2020, the school abandons the usual teaching 

practice and adopts distance learning. Some families are already equipped with PCs 

and WI FI connections and are ready to follow the directives of the teachers from their 

homes; Miky and his brother, who attends Secondary School, must rely instead on the 

mobile phones of their parents. 

The School provides them with a laptop and with a school assistant proficient in 

computer sciences who will contact them to help them connecting their laptop to 

the Internet via mobile phone Hotspot. Miky’s parents are not very good at it while 

the children are unable to register for the live classes as they lack their parents’ 

authorization and an email address. In an attempt to solve the issue a teacher-tutor 
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becomes involved, appointed to help the children to find their way among the many 

files to download, passwords, live cameras and so on. The desire of these two children 

to be “admitted into the live class” is strong and Miky’s brother sends a video to the 

tutor to show him the technical issues that they are experiencing and to receive, in 

turn, some tips on how to solve them. These pupils show determination in overcoming 

problems and play an active role in school activities. 

At last, they are able to connect, to speak to their classmates and teachers and return 

to be part of the class. Miky is happy, but there is one thing he cannot or will not do: 

Math’s homework! 

Closing considerations

If distance learning has proved to be a barrier and a difficulty for all the students, it is 

clear that obstacles were greater for struggling students; among them, foreign students.

Our school tries hard to pay more attention 

to those who struggle most to learn. In doing 

so we share the thinking of Lorenzo Milani 

who writes: “Nothing is more unfair than 

(to think of) making an equal distribution 

between those who are not equal”.

For sure, we could not have supported 

all our students to the extent that we did 

with Miky and other foreign students; to 

succeed in helping them, however, means 

to contribute to a reduction in inequality. 

The aim of this Erasmus project lies in 

finding structural ways to help foreign 

families; one of the main goals of our School 

is to find ways to support those who start 

off as disadvantaged students. 
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If I undersand…… I will participate

Mina Paterini
IC Darfo 1

The Istituto Comprensivo Darfo 1 has always been attentive to the need for 

effective and accurate communication, aimed at maintaining a fruitful and 

productive relationship between school and families.

With this in mind, we envisage the preparation of notices translated from 

Italian into the languages   most commonly used and spoken among foreign 

families (Albanian, Arabic, French, English).

Our Istituto

The Istituto Comprensivo Darfo 1 is located in Valle Camonica and includes students 

from all levels of the first cycle of education, distributed over 5 complexes. Our IC has 

always supported and made possible the integration of foreign students in the belief 

that school should be an environment that encourages respect and enhances cultural 

diversity.

The various schools of the IC have offered all foreign students support to develop and 

foster harmonious and constructive relationships.

Presentation

When families collaborate with the school, the results are ALWAYS positive.

This applies to all families, including foreign students’ families.

However, sometimes insufficient language skills, limited education, social and 

economic disadvantage prevent families from being involved in the education of their 

children. This is all the truer in the case of foreign families: in many cases, they may feel 

inadequate and unable to manage an appropriate relationship with the educational 

institution, even though they appreciate that the collaboration between parents and 

teachers stimulates in children a stronger, more active motivation to learn.
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This is why it is essential to make sure that communication between foreign families 

and school is clear, understandable and simple. It follows that it is necessary to prepare 

notices translated into the languages most represented at school.

Plan

School year 2019/20: The First Year of the Primary Level includes 22 children, 14 of 

whom are foreigners. 8 of them attended preschool for at least one year but the other 6 

have had no contact with the Italian school environment. Consequently, their families 

know next to nothing about the school system and this generates anxiety and fear.

The teachers immediately understood that this knowledge gap must be filled in order 

to be able to establish a fruitful and careful school plan for both pupils and families.

Phase 1- problematisation and collegial sharing

The teachers share the problem with the members of the committee for interculture 

and with the Director in order to urge the entire teaching staff to take charge of the 

problem and, in turn, entrust the committee itself with the search for strategies and 

solutions, with an aim to develop good practice for the whole Institute.

Phase 2 - the work of the Committee

The Committee will:

• Collect material for preparing the interview with the family.

• Outline a simple notice to invite families to a first meeting at school.

• Take care to have the document translated into two languages,   with the support 

of cultural mediators.

• Set up a grid to collect key information.

• Arrange a mediation service to provide support with the interview, should there 

be the need for it.
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EXAMPLE OF NOTICE IN ALBANIAN LANGUAGE

THE SCHOOL NOTIFIES THE FAMILY OF .............................................................

OF A MEETING TO BE HELD ON…………………………….............................…..

AT……………………………………………………………….................................…

SIGNATURE……………………………………………………………….............……

SHKOLLA KOMUNIKON ME FAMILJEN ……………………………………...……

NJE TAKIM FOR DITEN........................................................................................

NEITHER………………………………...............................................................…..

NENSHKRIM ………………………………………………..............…………….……

Phase 3 - The Year teachers

The teachers will:

• Invite each student to personalize the notice for parents with a design that makes 

them understand what “MEETING” means. The use of accessible language allows 

greater involvement of foreign families while at the same time enabling the teacher 

to expose all pupils to new languages.

• Set the date of the meeting, taking into account the particular needs of families 

(e.g. Saturday / late afternoon ...).

• Set up a welcoming environment by involving pupils in the preparation of 

welcome signs; by asking foreign parents from other classes to write greetings in 

their mother tongues, and providing translations for simple school regulations and 

information on everyday life at school.

Implementation

Preparing for the interviews was an important learning experience for our school, not 

only for the First Year but for the whole Institute.

The project - interrupted by the Covid19 emergency -extends also to the preparation 

of documents and the design of good practice for the First Year, to be eventually 

disseminated throughout the whole Institute.

Thanks to our active participation in the Erasmus project, during school year 2020-21 

this work will continue and focus on the preparation of translated forms regarding 

absences and school trips. 
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Let’s team up! The relationship between 
the school and the territory is essential 
for the social inclusion of foreign pupils 
and their families

Anna Biatta, Cinzia Cirimbelli, Maria Palmira Ferrari, Micaela Filippini, 
Alessandra Albini
IC Manerbio

In order to work successfully you need a motivated team.

Starting from this vision, we, a small group of teachers who are part of a 

working commission, have realized that a small municipal area appears to 

parents as a complex network of social relations that influence one another 

but should get to know each other better. This made us understand how 

important it is to have a broader vision and not to stop only at the territory 

in which the school is located. For this reason, we believe that work based 

on the construction of good practices must start from mutual knowledge 

accompanied by specific training on the roles that the participants will have.

Our Istituto Comprensivo is located in the province of Brescia and includes the school 

complexes of the municipalities of Manerbio and Offlaga.

The local demographic context has been strongly influenced by the migratory 

phenomenon and is now anthropologically changed as it is made up of citizens of 

different origins.

The school population is characterised by a high percentage of pupils with non-Italian 

citizenship (about 30%) differently distributed in the two municipalities.

The local socio-cultural reality offers a series of initiatives and opportunities. Several 

associations operate in various sectors: volunteering, sports, training, culture, 

integration, solidarity, ecology and environment.
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This is the context of our school which, aware of the fact that it cannot carry out 

alone the task of training the new generations, has always sought alliances and 

collaborations with extracurricular realities and families in order to converge and 

strengthen educational aims and results.

Our Institute is home to the Centri per l’Inclusione (since 1999) and Intercultura della 

Bassa Bresciana (since 2004).

Since the 2014/2015 school year, an Arabic course run by the Islamic Cultural Centre 

in the city has been accepted at our school.

Our school has historically been concerned with inclusion and has always sought, 

also through ad hoc training and collaborations with universities and research-action 

groups, to raise awareness of this issue throughout the teaching staff.

Steps for the constitution of the working group

1. Analysis of statistical data 

We have verified the number of foreign students present in our Institute by paying 

particular attention to their socio-cultural context of life: the relationships that 

provide them with physical and emotional support and that stimulate their personal 

and cultural formation.

2. Setting up a working group 

We have set up a team of teachers who are sensitive to inclusion issues and willing to 

be trained on the subject. 

We have also established contacts with various Educational Agencies and Bodies in 

the Territory, also in sharing with the Inclusion and Intercultural Centres.

Objectives of the working group:

• Get to know better the territory in which the Institute is located.

• Improve good practices and procedures by assessing those already in place in the 

school.

• Define a network of collaboration on the territory to better understand the 

opportunities offered also to foreigners.
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Actions of the working group:

• To draw up a work proposal as research-action in order to define effective practices 

related to reception and social inclusion in the educational community.

• Sharing the good practices defined by the research-action work.

3. Sharing with the School Headmaster 

The projects considered most significant by the working group were presented to the 

Headmaster, who promoted them to the local Institutions and Administrations.

Objectives:

• Raising the awareness of Territorial Educational Agencies. 

• Optimise inclusion.

• Increase synergy to work together.

Actions:

• To have a common training.

• Define agreements between the school and the realities of the territory (associations, 

Municipalities, areas under the jurisdiction of Municipalities, Parish, Diocese...).

• Working together on common objectives addressed from different points of view.

4. Project implementation 

Working together has facilitated the mutual knowledge of the different social actors 

and defined their roles, work actions and competence area.

5. Project evaluation 

At the end of the planned activities, we met all the social actors involved in the project, 

and highlighted the strengths and critical points found. We have defined improvement 

actions with a view to project revision.
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Final thoughts

The educational power of research-action made us feel part of an investigation process 

that was gradually shared and co-constructed in its objective, subjective and social 

aspects. As a result, teachers have been active in designing and experimenting with 

transversal experiences of active and world citizenship. This has made it possible to 

create significant involvement with families.

We believe it is important to emphasize, also thanks to the experience gained, that in 

order to obtain results in these projects we must:

• Find a way to give continuity to the project even when the conditions that 

determined its conception changed: new figures in the working group, a change in 

the Municipal Administration and Management.

• Start new forms of collaboration with:

 - other professional figures (e.g. linguistic-cultural mediators)

 - the contact persons of local migrant communities

 - other family support figures (e.g. young second-generation foreign students) 

 - the different educational agencies in the area.

• Activate Conventions between the different school grades as a form of alternating 

school-work programmes or internship for universities.
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“Nobody is a foreigner in my school”.  
A lively and dynamic city neighbourhood

Letizia Sferruzza
IC Centro 3 Brescia

How can some simple ingredients unite different people coming from 

different countries? The Parents Committee responded to the challenge with 

the popular “Dinners from the world”. About once a month, pupils, parents, 

teachers and ATA personnel would meet (before Covid 19). Friday afternoon 

was devoted to shopping in the ethnic shops of the neighbourhood. Everyone 

would then be involved in the food preparation. “Meeting someone who is an 

expert in ethnic cuisine leads to the discovery of interesting dishes that we would have 

never been able to prepare. Once shopping is done, food is prepared with everybody’s 

help: the chitchat that is going on as onions are sliced or tortillas are baked helps to get 

to know each other and exchange culinary tips” (from Slow Food, p.33).

The creativity of the Committee did not stop because of COVID: as “Dinners from 

the world” were suspended, the Group volunteers organized food distribution to 

families in need. Apart from the generosity of shop-keepers and volunteers, the most 

significant outcome was the involvement of some of the families in food distribution.

Introduction

The Calini Primary School is situated in the historic centre of Brescia, in the Carmine 

neighbourhood; it is a working-class area, a crucible of diverse cultures and social 

classes.

Since the Nineties, the area has known a massive arrival of people from a range of 

countries. Though the economic crisis has forced many to move on to other European 

countries, or return to their places of origin, some are still arriving to this day.

The neighbourhood has a high concentration of immigrant families whose children 

attend the local schools (about 35%); in the whole, however, we see second or even 

third generation children who enjoy adequate or good knowledge of everyday Italian. 
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However, a better command of the language is needed to facilitate learning in general 

and access to discipline-specific registers. 

Since the beginning, the neighborhood has also seen the presence of middle-class 

Italian families. The school population is therefore ethnically mixed (Bangladeshi, 

Chinese, Pakistani, Egyptians), as well as socially mixed.

The itinerary

It is in against this backdrop that the Parents Committee carries out several initiatives 

to support foreign families and organizes events to foster interaction. For instance, the 

well-known “Dinners from the world”: festive occasions held in the School buildings 

or elsewhere in the neighborhood, aiming to bring together cuisines and dishes from 

various cultural traditions. 

As a member of the organising committee put it, “Sharing times already begin with 

the shopping exercise: we go round the local ethnic shops all together and buy the necessary 

ingredients. This is a rather interesting experience as it enables us to get to know new foods, spices 

etc. and, at times, to discover shared ingredients in foods and cultures seemingly distant, as it is 

in the case of ‘piadine’ and tortillas.

Once shopping is completed, food preparation begins with recipes from Ecuador, Tunisia, China, 

Philippines and Eritrea! At the Dinners held throughout this year, dishes from all over the world 

had great success: they were delicious and in great demand!

We did not only worry about preparing foods, but also about safe refuse disposal. Finding 

inspiration from other local projects, we proposed a refuse collection point where Secondary 

School students directed adults through recycling: they were truly outstanding!

Thanks to the donation of a water dispenser, we were able to solve the issue of plastic bottles. 

Besides, nearly all the crockery was made of compostable materials: we do love our planet!”.

Among the projects in the pipeline, I would like to mention a baby-sitting service for 

foreign mothers attending classes of Italian.

The rate of participation is very low because of practical issues. The Committee is, 

therefore, studying new ways to facilitate the uptake.

The arrival of COVID has increased the problems affecting our neighborhood. Hence, 

the creation of “Food for All”, a project emerging from the cooperation among the 

Parents Committee, groups of volunteers and individual donations.
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Food distribution to needy families requires the buying of food in bulks and a large 

number of volunteers.

A solidarity network has been created and has made it possible to identify families in 

need; it has been great to see children, parents and teachers working together. 

We have also received many donations in money, commodities and/or time given by 

individual citizens or associations. 

As a result of such a supply chain, some of the needy families have offered to volunteer 

themselves. In the near future, we are planning to involve foreign mothers and profit 

from their culinary skills by offering a ‘home delivery service’, in full respect of safety 

regulations. 

Final remarks 

Here are some beautiful words from the Parents Committee: “In our midst there are and 

were volunteers who, unable to offer anything else, gave their time and energies for the success 

of the project. This has moulded us into a group. It has brought us to know each other and new 

friendships were born. It has given us the chance to show that il Carmine can be a beautiful 

neighborhood, rich in solidarity in spite of difficulties. It has made us appreciate that, if we set 

our mind to it, we can make our world a better place.

During these months we have worked hard, we have discussed and even argued with one other, 

but we have all given and received a lot, each in his or her own way; we have certainly all 

received more than we have given. The laughter, the times of conviviality, the “cheerful and 

chaotic dancing” while preparing and delivering the parcels have all filled our hearts, saved us 

from barriers and physical distancing that are often attributed to cultural differences. We have 

kept the distancing required by the present circumstances, but we have always been close to each 

other in affection and words”.
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From swimming classes to … !  Parents’ 
help is of great help to the school!

Claudia Piotti
IC Gardone Val Trompia

… This is about a family that moved to Italy from Pakistan for work reasons roughly 

a year ago; and about a little girl, Aisha, keen to take part in a swimming class; about 

a mother, Miriam, who overcomes her misgivings and gets involved…

This story enables us to understand how integration is not just a matter of 

words but of the determination to create and foster an active participation 

in school life by all the families, in particular those coming from abroad.

The Istituto Comprensivo Angelo Canossi is located in Gardone Valtrompia, one of the 

eighteen municipalities and namesake of the Valley. Valtrompia is the smallest of the 

three Valleys that make up the mountainous territory of the Province of Brescia. The 

Institute comprises four Nursery Schools, four Primary Schools and one First Grade 

Secondary School. The School is situated within an area defined by a high rate of 

immigration and has taken part in the Erasmus project during the 2019-2020 School 

year.

At last the great day is here! Hearts are racing in excitement; backpacks have been 

ready for the last two weeks. Swimming costume and cap, flip-flops, bathrobe, and 

vanilla shower gel, her favourite one: Aisha is the happiest child in the world, in the 

whole universe! All children attending Primary Three at the Istituto of Gardone, where 

she was enrolled by her parents, can take part in eight free swimming classes.

At the beginning of the school year, Elena, the teacher, described the curriculum 

during her meeting with the parents. What mattered to her was that all the parents 

attending the meeting understood what she was saying. She had prepared leaflets 

in Italian and Urdu (Aisha’s mother tongue). The School has information material 

translated in many languages which are at the disposal of the cultural facilitators. One 

the school’s aims is to make families feel they can take active part in the educational 

process and so feel at home with it.
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Aisha has always been a diligent pupil and, from the day her teacher handed out the 

note on the swimming classes, she has shown great enthusiasm and an even greater 

commitment to school activities. During a class, her teacher had explained that even 

mothers could take part in the swimming project.

A: This morning our teacher told us that mothers have always been of great help in drying hair to those 

leaving the swimming pool, particularly the girls who wear long hair, just like me. Mum, will you come too, 

then”?

Her mother, overcoming her misgivings and fears, decides to get involved and begins 

to accompany Aisha to the swimming pool together with other mothers. 

The sharing of this experience helps the start of new friendships, cooperation and 

sharing, not only among children but also among adults: this is what happened 

between Miriam, Aisha’s mum, and Daniela, Alice’s mum.

In the changing room, where the presence of the mothers is necessary to help children 

dry themselves and get dressed, the mothers have learnt to know and appreciate each 

other whilst talking about their daily lives. Miriam, for instance, has taught Daniela 

how to prepare couscous and Daniela has given Miriam a recipe for an apple cake.

Miriam and Daniela continue to see each other and collaborate with the school.

After the first two swimming classes, the two mothers agree to go to the market 

together on their way to the swimming pool. Together they suggest to Elena, the 

teacher, that they could start a basic intercultural cooking class for children. As 

Christmas is drawing near, Miriam and Daniela offer the Parents Association their 

help in setting up a display of art and craft creations by pupils, teachers and parents, 

and organizing parties for children, families and the whole community.

Aisha’s desire for the mum to go with her to the school swimming classes helped 

dispel Miriam’s misgivings and open the door to new relationships. Daniela overcame 

deeply rooted suspicions and both found a special and unexpected friendship. 

This experience enables the school and the community to enjoy precious collaboration 

with and contributions by parents, active and interested in the schooling of their 

children.

As someone said: “It takes a whole village to raise a child”.
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A grassroots proposal: language surveys. 
Survey on the level of language proficiency 
of the families of incoming pupils in first 
grade

Dario Forlani
IC Pontoglio

In a small-medium school in the western country area around Brescia with 

a heavy immigration flow, foreign parents attending an assembly propose 

to investigate the language skills of their peers in order to better direct the 

school’s communication and to increase participation in the various meetings.

The IC Pontoglio is a small-medium school, it has about 800 pupils, and is located 

at the extreme western limit of the province of Brescia, bordering the province of 

Bergamo. The country is part of an area with a heavy immigration flow, so much 

so that the number of foreigners and pupils from other countries is consistent: The 

Institute average is about 35%.

It is precisely the massive presence of pupils with various histories and backgrounds 

that led us to put in place strategies to intercept the families of these pupils in order to 

build, or strengthen, the school-family relationship on which the school’s educational 

pact is based.

One of the first actions that needed to be implemented was the creation of a “local 

team” made up of teachers and parents, in particular parents from the first grades of 

primary school. Contrary to what I thought, the answer given to me by the parents 

contacted through the colleagues of the Kindergarten School was definitely positive: 

they were all very curious about the project and the atmosphere in which the meeting 

took place was very relaxed and friendly, there was a desire for participation and 

involvement.

Following this first “construction”, an assembly was organised at the beginning of the 

year dedicated to parents of foreign origin. It took place after the assembly dedicated 

to all parents and it was conducted by the two teachers who support me in the team: 
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they are both primary school teachers, both with excellent knowledge of intercultural 

issues, one of them is also a teacher in a first grade class in the primary school.

The turnout was low, I dare say very low, since only 13 parents out of about thirty 

or so families of foreign origin showed up. And yet a spark triggered a constructive 

dialogue for both parents and teachers during the assembly; in fact, the former felt 

free to express doubts, perplexities, questions, even advise each other on how to deal 

with the school, ask for more information. Not one of them remained silent, they all 

participated and emphasized the usefulness of a meeting like this. They appreciated 

the simple language and the greater slowness with which the colleagues explained 

and commented on slides that are more graphic than textual, prepared especially for 

them. They asked that other meetings dedicated to foreigners be organised. In this 

crescendo, the more experienced colleague dropped a problematic question: “If you 

consider these meetings useful, why are you so few? Did you know that this meeting 

was dedicated to you?”

These words initiated a new reflection, from which, once again, no one felt excluded. 

Some people felt that there is a general lack of interest about the school, while others 

pointed out that communication should use also other languages to reach everyone. 

Some people did not agree with the necessity of these communications, claiming that, 

instead, it is important to try your hand at the “new language”; still others said that, 

even if you are part of the same ethnic group, you do not always pass the word.

At a certain point a Senegalese gentleman intervened: to him the answer was simple. 

Many do not participate because they are ashamed of their lack of linguistic and 

cultural preparation, they are afraid to “make a bad impression”, they do not have the 

tools to understand the real importance of the school.

What are the proposals? One of them was offered by the parents who were present that 

day (and subsequently repeated in other meetings of the local team), i.e. to activate a 

reconnaissance of the language proficiency levels of foreign parents, and then proceed 

to organise dedicated and specific literacy courses. With regard to this aspect, parents 

complain that current Italian courses for foreigners dwell too much on the theoretical 

and descriptive aspects of the language, leaving out the more practical ones, dedicated 

to the acquisition of competence to face interviews with Italian speakers.

How to investigate language skills is not clearly stated by parents, as they simply say 

that the teacher should ask the parent why he or she filled in a notice or document 

incorrectly or did not fill it in at all.
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As the school environment is full of technical and bureaucratic terms, we team teachers 

offer a “school lingo” course, with the consent of the parents present.

Unfortunately, for the time being, these initiatives have only remained on paper in 

the minutes of the various meetings, due to a lack of resources both in terms of time 

and, above all, in terms of staff to be dedicated to its implementation.

Working hypothesis

Objective: to facilitate the school-family dialogue through the sharing of the specific 

language of the school or “school lingo”.

Phase 1. Recipients: teachers

Actions:

• Identify the words most commonly used in school language.

• Share simple language with parents.

• Create a “school” vocabulary with simple Italian translation and supporting 

pictures.

• Organize dedicated “school lingo” courses.

• Dissemination.

Phase 2. Recipients: parents

Actions:

• Get to know the tool and experience its usefulness.

• Collaborate in the improvement of the tool.

• Spread its use among the language communities also with the support of translation.
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Introduction

Poncelet, D.1, Bodson, M.2, Dahm, C.2, Mirkes, D.3, Calvi, N.3 & Kerger, S.1

1
 Université du Luxembourg

2
 Direction régionale (Differdange)

3
 Présidente des écoles partenaires et enseignante

Family-school relationship and parental involvement at national level 

In this first section, we seek to precise the main aspects of the family-school relationship 

and the consequences for the parental involvement in Luxembourg. 

As reported on the website of the Ministry of Education, Child and Youth Affairs1, 

cooperation between parents and the school is one of the key factors in the success 

of the student’s career. The law related to the organization of the fundamental 

Luxembourgish school (2009)2 uses the term “partnership” to characterize the 

relationship between the school and the pupils’ parents. For Luxembourgish school 

authorities, a constructive and positive family-school relationship reinforces parental 

support for their child’s school education both at home and at school. 

Based on Larivée’s typology (2008; 2012), we can state that partnership, a term favored 

by Luxembourgish legislators, implies a certain number of rights and obligations for each 

of the partners. 

Figure 1: Larivée’s typology (2008).

1. https://men.public.lu/fr/fondamental/partenariat-ecole-parents.html
2. http://legilux.public.lu/eli/etat/leg/loi/2009/02/06/n3/jo
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Larivée (2012) seeks to categorize the different types of collaboration that can occur 

between school and family. He groups them into four levels according to: 1) the degree 

of relationship, 2) the degree of involvement, 3) the degree of consensus, 4) the degree 

of power sharing and 5) the degree of coeducation between the actors. According to 

the author, the higher the level of collaboration, the more relationships are based on 

mutual recognition of expertise, two-way communication, shared responsibility and 

reciprocity. The author further points out that the different forms of collaboration 

identified are not mutually exclusive; they take a different form depending on the 

type of activities and objectives pursued. 

Larivée’s typology enables us to observe that the concept of partnership lies in the 

level 3 of the model. In this way, entering into a partnership means establishing a 

close collaborative relationship to find a common solution. According to Deslandes 

(1999), partnership includes a series of characteristics such as a report on equality 

between parents and school actors, a reciprocal recognition of expertise and skills, 

seeking consensus in decision-making, a mutual trust on an equal basis, common 

goals, a bi-directional communication and a complementarity in areas of knowledge 

and expertise. 

More specifically, the article 50 of the School Law specifies the main terms and conditions 

that bind the actors within the framework of this partnership: 

• At the level of each class, the parents’ partners are the class teacher and the 

pedagogical team who provide the pupils with school supervision. 

• Parents and teachers regularly hold individual exchanges about pupils.

• Parents are required to respond to summons from the class teacher, the president 

of the school committee or the regional director.

• During the school year, the class teacher regularly organizes information and 

consultation meetings (individual or collective) for the parents of the pupils, 

focusing in particular on the objectives of the cycle, the methods of assessment and 

the organization of the class their children attend. In addition, the class teacher 

invites parents at the end of the term to inform them of their child’s learning 

progress. Parents are required to respond to the school’s invitations to attend the 

three annual interviews.

• When teachers communicate with their pupils’ parents, the three national 

languages (Luxembourgish, German and French) are to be used as appropriate. 
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A second legal text completes the information related to the organization of school-

family relations within schools. Two main elements are to be pointed out in the Grand-

Ducal regulation of 23 March 2009 that defines the teachers’ task. On the one hand, it 

is specified that 40 hours should be dedicated to the partnership with families during 

the school year and on the other hand, meetings and interviews with parents should 

be scheduled at times that consider the constraints of parents’ working hours. 

The law related to the organization of the fundamental Luxembourgish school (2009) 

specifies that parents’ representatives will be elected every three years. Within each 

school in the country, parents thus elect at least two parent representatives. Together 

with the school committee, these parents’ representatives meet at least three times a 

year to discuss the organization of the school and the school development plan drawn 

up beforehand by the school committee. In addition to their direct role in the school 

their child attends, parents’ representatives are also represented in several bodies. They 

sit on the National Parents’ Representation: this involves all levels of education and 

is a democratically elected representation that acts as the parents’ spokesperson and 

adviser to the Minister of Education. They also sit on the Communal School Board. 

This brings together school authorities, school staff and parents at the communal level. 

Finally, parents are represented on the National School Board. Two representatives 

are appointed by the Minister on the proposal of the representative organization of 

parents’ associations. Its role is to make proposals to the Minister on reforms, research 

areas, continuing education provision and improvements it considers necessary. 

Family-school relationships are supported by professionals in mediation. Thanks to 

the law of 18 June 2018, a school mediation service has been set up. This service 

aims to support schools in offering the best possible qualification to all pupils attending 

schools in the country. The school mediation service therefore intervenes when the 

school encounters difficulties in fulfilling its mission, i.e. when a pupil’s schooling 

is threatened. This service aims to maintain, include and integrate pupils in school. 

Parents of underage pupils, young people of legal age as well as National Education 

professionals may request the services of school mediation.

The school mediator deals with complaints regarding:

• the retention in school of pupils threatened by dropping out, who risk leaving 

school without qualifications;

• the inclusion of pupils with special or specific educational needs in basic or 

secondary school;
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• the integration of pupils with a migrant background, who have not spent all 

their schooling in Luxembourg and do not have the necessary skills in German, 

Luxembourgish or French to follow ‘regular’ education.

Parents’ associations are also involved in bringing the school and the family 

closer together and encouraging parents’ involvement in their child’s schooling. A 

parents’ association is defined as a group of parents representing all the parents in a 

municipality (primary) or secondary school (post-primary). It aims to support parents’ 

involvement in their children’s education and to enhance their collaboration with 

their child’s school and/or teacher. In other words, its main concern is to organize a 

permanent dialogue between all the school partners for the well-being of children. 

For its part, the Fédération des Associations de Parents d’Élèves du Luxembourg 

(FAPEL) brings together the parents’ associations of early, preschool and primary 

education, the parents’ committees of post-primary education and any other parents’ 

organization with a purpose in line with the Federation, admitted by the General 

Assembly. Convinced of the major role that parents have to play in the education 

of their children, FAPEL informs, trains, assists and represents all parents. Since its 

creation, FAPEL is about the legal recognition of parents as official partners of the 

school (Fédération des Associations de parents d’élèves du Luxembourg, FAPEL, 

2019).

Partner schools: general area context, administration and profiles

In this second section, we seek to precise the context in which the partner schools 

are implemented (the commune of Differdange), the description of the school 

administration at local level and the management of the schools by this administration 

as well as the presentation of the profile of the partner schools.

1. The Grand-Duchy of Luxembourg and the commune of Differdange

As described more fully in the first book of this report, the migration situation in 

Luxembourg is noticeable. Since the beginning of the 20th century, the size of the 

population was constantly growing: between 1910 and 2010, it doubled (from 

a population of 260,000 to a population of 500,000), and nowadays (data from 1 

January 201834), Luxembourg’s population stands at about 602,005 residents. Of this 

3. STATEC (2018a). La population du Grand-Duché de Luxembourg. Consulté sur : https://statistiques.
public.lu/fr/actualites/population/population/2018/04/20180419/20180419.pdf
4. STATEC (2018b). “Evolution of Total, Luxembourgish and Foreign Population 1961–2018.” https://
statistiques.public.lu/stat/TableViewer/tableView.aspx?sCS_ChosenLang=en&ReportId=12858

https://statistiques.public.lu/fr/actualites/population/population/2018/04/20180419/20180419.pdf
https://statistiques.public.lu/fr/actualites/population/population/2018/04/20180419/20180419.pdf
https://statistiques.public.lu/stat/TableViewer/tableView.aspx?sCS_ChosenLang=en&ReportId=12858
https://statistiques.public.lu/stat/TableViewer/tableView.aspx?sCS_ChosenLang=en&ReportId=12858
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population, almost 48% have foreign nationality: there are 313,042 Luxembourgers 

and 288,963 foreigners. More specifically, in 2017, positive net migration of 10,548 

people (arrivals: 24,379 and departures: 13,831) was observed in Luxembourg. 

To summarize, Luxembourg is characterized for its huge diverse, multilingual and 

multicultural diversity. According to STATEC (20135), a migratory background 

characterizes more than sixty percent of the Luxembourgish population either 

directly or indirectly through parents. In a complementary way, a little less than 40% 

of residents have no migration background (Luxembourgers born in the Grand Duchy 

of Luxembourg with parents both also born in Luxembourg). 

The seven partner schools are all located in the commune of Differdange. Differdange 

(Luxembourgish: Déifferdeng) is an industrial town located in south-western 

Luxembourg. Its population of around 27,000 inhabitants makes it the third largest 

city in Luxembourg. Differdange is the main town of the commune and other towns 

within the commune include Lasauvage, Niederkorn and Oberkorn. The commune of 

Differdange is an important industrial center, with Arcelor Mittal, the world’s largest 

steel producer, retaining an important steel factory in the town. Differdange is one 

of the communes in Luxembourg, together with Luxembourg and Esch-sur-Alzette, 

which receive the most people arriving from abroad. In 2019, the balance of migration 

in Diffedange was 476 (latest available figures6). The government statistics service 

(STATEC) notes that foreigners seem to prefer to settle in large and medium-sized 

cities in Luxembourg, where there are more job opportunities. 

2. The school administration: the regional direction of Differdange

The Luxembourgish school system has a highly centralized administration. Concerning 

the fundamental schools, the country is divided in 15 regional directorates. The 

directorates are distributed throughout the country according to a breakdown that 

considers the number of pupils, teachers, schools, municipalities and distances between 

schools. A team composed by a director and two to four deputy directors (depending on 

the size of the region) are at the head of each directorate. The missions of the regional 

directorates are as follows: 1) management and pedagogical supervision of schools; 2) 

the consultation and support of professionals; 3) the professional integration of young 

teachers and educators and 4) the management of relations between teaching staff 

within schools and relations between the school-pupil and school-parent domains.

5. STATEC (2013). L’arrière-plan migratoire. Consulté sur : https://statistiques.public.lu/fr/publications/
series/rp2011/2013/12-13-arriereplan-migratoire/index.html
6. https://statistiques.public.lu/stat/TableViewer/tableView.aspx?ReportId=12893&IF_Language=fra& 
MainTheme=2&FldrName=2&RFPath=98 

https://en.wikipedia.org/wiki/Luxembourgish_language
https://en.wikipedia.org/wiki/Luxembourg
https://en.wikipedia.org/wiki/Lasauvage
https://en.wikipedia.org/wiki/Niederkorn
https://en.wikipedia.org/wiki/Oberkorn
https://statistiques.public.lu/fr/publications/series/rp2011/2013/12-13-arriereplan-migratoire/index.html
https://statistiques.public.lu/fr/publications/series/rp2011/2013/12-13-arriereplan-migratoire/index.html
https://statistiques.public.lu/stat/TableViewer/tableView.aspx?ReportId=12893&IF_Language=fra&MainTheme=2&FldrName=2&RFPath=98
https://statistiques.public.lu/stat/TableViewer/tableView.aspx?ReportId=12893&IF_Language=fra&MainTheme=2&FldrName=2&RFPath=98
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The regional directorate of Differdange is the number 4 on the following map. 

Figure 2: The 15 regional directorates. 

Thanks to their implementation at regional level, the directorates can best allocate 

pedagogical and human resources according to the needs of schools and the local 

population. This geographical distribution also encourages exchanges of experience 

and information between schools, which improves school quality. One of the deputy 

directors deals specifically with pupils with special needs and heads the inclusion 

committee. Support teams for pupils with special educational needs (ESEB) are 

attached to the directorates. It should also be noted that a mediation unit might be set 

up at any time when a conflict situation arises with the regional director.

It is important to stress that the directorates work in close cooperation with the schools 

and their presidents (head). 

Thus, after consultation with the presidents of the school committees, the directorates 

of basic education: 
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• organize inclusive education measures;

• monitor the implementation of school development plans;

• determine the priorities for the professional development of the actors, in particular 

with a view to establishing effective and trusting collaboration between schools 

and non-formal education and care structures.

3. The partner schools

For their part, each school has a school committee, elected by and from its staff. The 

president (head), elected for 5 years, ensures the proper functioning of the school and 

ensures relations with the community and the pupils’ parents. Each class is managed 

by a class teacher. The teaching staff and the educational staff in charge of classes in 

the same cycle (C1 to C4) within a school form the pedagogical team of the cycle. 

However, each teacher remains responsible for the pupils in his or her class. Team 

meetings are managed by the cycle coordinator. 

As a reminder, seven schools are partners in this research for Luxembourg. Here are 

the figures for the education team in these seven schools:

• Total number of teaching staff: 90

• Number of graduate educators: 4

• Number of educators: 5

• Number of students: about 650 for 7200 inhabitants on an area of 221 Ha

Below are the names of the partner schools and an brief description of the population 

as well as an illustrative photo. 
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1. École des filles

10 classes, 

including 1 cycle 4, 2 cycles 3 and 7 cycles 2 

approximately 160 students 

about 15 teachers

1 graduate educator

Daycare/MR ( In-house) for 24 students

2. Ecole des garçons

18 classes, including 1 cycle 1, 2 cycles 2, 7 

cycles 3, 8 cycles 4 

about 300 students

 about 24 teachers 

1 graduate educator

Daycare/MR (in-house) for 30 students

1 class for new immigrants, not speaking our 

language(not German or French)

3. Pavillon préscolaire

7 classes of l Cycle 1 

11 teachers

1 graduate educator

1 class for new immigrants, not speaking our 

language(not German or French)

4. Annexe Saint-Pierre

4 classes, with 2 classes of cycle 1, 1 class 

of cycle 2 and a class of cycle 3

6 teachers

about 60 students
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5. École Mathendahl

Under Construction

10 classes, including 2 cycles 1 précoce, 4 

cycles 1, 4 cycles 2

teachers to set

about 200 students

Daycare/MR ( In-house) 200 students

6. Précoce «Im Mai»

Only Pupils from cycle 1, 3 to 4 years old

Registration required: either all day or 

morning

4 classes, 60 students total

4 teachers with a complete task, several 

teachers with part-time task

3 full time educators

2 part time educators

MR / Daycare : 57 pupils cycle 1 précoce (In-

house)and 96 cycle 1 préscolaire

7. Beschschoul Kannerbongert

3 classes of the cycle 1 

37 students

3 teachers 

Daycare/MR (In-house) 37 students

You will find below the description of the population in the several schools:
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Number of 

pupils

Preschool

% of pupils

with migrant 

background

Number of 

pupils

Primary

% of pupils

with migrant 

background

École des filles --- --- 118 74%

Annexe Saint Pierre 55 83% --- ---

Bëschschoul 34 47% --- ---

Pavillon“Pierre 

Gansen”
39 87% 28 60%

École Mathendahl 83 89% 40 65%

Précoce «Im Mai» 61 90% --- ---

Ecole des garçons --- --- 254 80%

Table 1: Profile of the partner schools – Pupil’s background profile.

In addition to the information given in Table 1, you can observe in the table that 

the majority of children, regardless of the level of education attended, do not speak 

Luxembourgish at home. 

 

Tableau 2: Profil des écoles partenaires – Profil langagier des élèves 

 

4. Presentation des actions 

La situation sanitaire liée au COVID-19 a eu un impact important sur 
le type d'actions mises en œuvre dans les écoles luxembourgeoises 
ainsi que sur la manière de les mettre en œuvre. Le texte ci-dessous 
présente brièvement, en trois sections distinctes, les actions 
soutenant la relation entre les familles migrantes et les écoles 
partenaires luxembourgeoises : 1) les nouvelles actions développées 
en raison de la situation sanitaire liée au COVID-19 ; 2) les actions 
qui ont pris du retard en raison de la situation sanitaire et 3) les 
actions qui ont été initialement prévues dans le cadre du processus 
de recherche Erasmus+ Famille-Ecole et qui ont pu être 
implémentées tel qu’initialement prévu. Une présentation plus 
détaillée de ces actions sera faite dans la section "stories". 

1. Nouvelles actions développées en raison de la situation sanitaire 
COVID-19 

De nouvelles actions ont dû être développées pendant la période de 
confinement (année scolaire 19-20 entre avril et juillet):  

 

Table 2: Profile of the partner schools – Pupils’ language profil·le.

4. Presentation of the actions

The COVID-19 sanitary situation deeply impacted the type of actions implemented in 

Luxembourgish schools as well as the way of implementing. The text below briefly 

presents, in three distinct sections, the actions supporting the relationship between 

migrant families and Luxembourgish partner schools: 1) new actions developed 

due to COVID-19 sanitary situation; 2) actions which have fallen behind due to the 

Percentage of students according to their spoken language by grade level
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COVID-situation and 3) Actions which have been initially planned within Family-

School Erasmus+ research process. A more detailed presentation will be done in the 

section “stories”. 

1. New actions developed due to COVID-19 sanitary situation

Some new actions had to be developed during the lockdown (school year 19-20 

between April and July): 

a. COVID: communication in 5 languages.

• When a pupil appears to be COVID-positive in a class, a document is sent to all the 

parents of this class to organize the class isolation inside the school. This document, 

warning parents of their pupil’s class isolation, has been translated in five different 

languages in order to maximize the understanding of the key messages given by 

the school and teachers. 

• Moreover, intercultural mediators are available by phone (every day from 8am to 

8pm) (all possible languages) to answer parents’ questions.

b. COVID - Commune of Differdange: distribution of 50 tablets to families who were 

not well equipped.

• A distribution of tablets was done by the head of the school (Danielle Mirkes) 

accompanied by a mediator. Danielle Mirkes (e.g. games, learning activity 

worksheets) also delivered teaching material to families who were furthest from 

the school system and with whom communication was not easy during this period.

It seems important for the Luxembourgish team to consider these two actions for the 

second book. Therefore, a story will be written for these two actions. 

2. Some others planned actions have fallen behind due to the COVID-situation 

Two actions are impacted by this change of orientation. In the box below, you will find 

the description of two actions that had been selected by the Luxembourg team in the 

framework of the exchanges carried out in the framework of the research. The text in 

the box is an extract from a working document.

a. In Luxembourg, they propose to implement evening workshops with families, 

where families (lead by a teacher) talk about school issues and share their fears 

and doubts regarding different school topics. 
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b. In the 3 countries, schools are implementing many and different actions to improve 

family-school communication, so the inclusion of pictures with translations is just 

one of the multiple actions that are taken. So, we consider necessary to broaden 

the term which could include all the communication actions they are carrying 

out. -> Luxembourg decided to develop a web page for the school including some 

information regarding school system and school organization translated in the 

main languages spoken by the parents inside the school.

These actions will unfortunately not be developed due to both the fact that any meetings 

with the web developer could not be organized during the lockdown and now, school 

team has to cope with a lack of time due to a particular strained situation related to 

sanitary conditions. Other actions, justified by COVID situation and described before, 

have replaced this action (see above, point 1).

3. Actions which have been initially planned within Family-School Erasmus+ research process 

As agreed, the following actions have been already implemented or will be implemented 

in the next few months (until December):

a. Welcome day for migrant families and their child at the beginning of the school 

year.

b. Implementation and monitoring of the welcome procedure for newly arrived 

migrants during the school year.

c. Provision of a booklet for families describing the main organizational information 

of the school.

d. Invitation and active parents’ participation in school parties (fall and winter festivals 

- intercultural celebrations) or class activities (songs, stories, board games).

One story will be written for these four actions.

In total, six distinct stories will be presented for Luxembourg. Three video sequences 

will be available for action 6: Fall festival, Winter festival and parents’ participation in 

class or school activities. However, pictures will be available for some other activities 

and therefore, will give some additional information to videos.

As a reminder, you will find below the table presenting, in three blocks, the several 

goals aimed by the actions targeted in the FamilySchool Erasmus+ research. 
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Table 3: Blocks presenting goals aimed within the FamilySchool 

Erasmus+ research.

In summary, the table below shows the Luxembourgish actions with the goals aimed 

within the FamilySchool Erasmus+ research. These six will be detailed in the sections 

dedicated to stories. 

Action Bloc Innovation

COVID: communication in 5 languages 2 4

Distribution of tablets for not well-equipped 

families and teaching material
2 & 3 5 & 7

Welcome day 1 1 & 2

Welcome procedure for newly arrived migrants 1 3

Informative booklet for families 2 5

School parties and classroom activities 3 6

Table 4: Linking Luxembourg’s actions with the objectives targeted by the research the 

FamilySchool Erasmus+ research.
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Welcome day for newly arrived families 
and their child at the beginning of the 
school year

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

It is not easy for parents to take the necessary steps for their child’s schooling 

when they are newly arrived in the country. For the teachers either, 

welcoming a newly arrived child represents an undeniable human and 

pedagogical challenge. This is why there are many services and aids available 

in Luxembourg to support both parents and teachers in their respective 

procedures. The partner schools systematically organize a welcome day for 

newly arrived families and their child at the beginning of the school year to 

support them in their school integration.

The site “guichet.lu”1 offers general information on how children newly arrived in the 

country will be schooled as well as the administrative steps that parents must take.

In Luxembourg schools, there are three languages of instruction at the basic school: 

Luxembourgish, German and French. The language of literacy is German. When 

a newly arrived pupil, aged between 4 and 11 years old, does not have sufficient 

knowledge in the three target languages, he can temporarily benefit from a welcome 

course which will enable the child to develop his/her language skills sufficiently to 

be able to integrate a regular class in the cycle that best corresponds to his/her age. 

Concretely, each week, the child will follow intensive courses in the language(s) useful 

for his/her integration outside of the home class. Depending on the child’s language 

needs, the welcome class may consist of: 1) intensive German language learning, 

followed by an introduction to the French language; 2) intensive French language 

learning, followed by an introduction to the German language; 3) introduction to the 

Luxembourg language; and 4) mathematics in French, for students who do not have 

sufficient knowledge of the German language. As the student’s progress is observed, 

1. https://guichet.public.lu/fr/citoyens/immigration/nouveau-resident-luxembourg/ecole-langues/
nouvel-arrivant.html#bloub-2
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the number of welcome classes will decrease and the student will then take more 

classes in his/her home class.

When the child has special needs, one or more specialized reception classes (called 

“welcome classes”) may be created. In these classes, in addition to language classes, 

students receive instruction in developmental and learning areas. In principle, 

students do not stay more than one year in a welcome class. If necessary, they are 

given additional welcome or support classes the following school year.

Newly arrived parents are referred to the Service de la scolarisation des enfants étrangers or 

the Cellule d’accueil pour élèves nouveaux arrivants (CASNA) 2 to support them within their 

administrative steps. In addition, these parents can ask the support of an intercultural 

mediator. These mediators can fulfill several tasks such as: being present during the 

welcome of students and parents, translating information about previous schooling 

in the home country providing oral or written translations, being present during any 

medical or psychological care in relation to the school and occasionally helping in 

class.

There is also information aimed more specifically at teachers. These are available in 

the “Pedagogical Guide for Teachers of Basic School”3. The guide reminds how difficult 

it can be for a newly arrived student to integrate into his/her new school, his/her new 

class. Even if in his/her home country he/she did not encounter any particular learning 

difficulties, things may turn out differently in Luxembourg. Most often arriving in the 

middle of the school year, unfamiliar with the new languages of instruction, losing 

their cultural references, not very confident in their academic skills, these students are 

weakened and special attention must therefore be given to them so that they gain in 

confidence.

In order to ensure the best possible integration for these children, a welcome for the 

child and his/her family can greatly facilitate integration. Thus, in close collaboration 

with the teacher of the home class, parents and child are welcomed at the school for 

a first meeting in order:

• to give everyone the opportunity to get to know each other;

2. Service de la scolarisation des enfants étrangers (SECAM) - https://portal.education.lu/secam/
Fondamental & Cellule d’accueil pour élèves nouveaux arrivants (CASNA_ - https://integratioun.lu/
project/casna-secam/
3. https://men.public.lu/fr/publications/scolarisation-eleves-etrangers/informations-generales/2008-
accueillir-integrer.html (August 2020)

https://portal.education.lu/secam/Fondamental
https://portal.education.lu/secam/Fondamental
https://integratioun.lu/project/casna-secam/
https://integratioun.lu/project/casna-secam/
https://men.public.lu/fr/publications/scolarisation-eleves-etrangers/informations-generales/2008-accueillir-integrer.html
https://men.public.lu/fr/publications/scolarisation-eleves-etrangers/informations-generales/2008-accueillir-integrer.html
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• to give a tour of the school;

• to introduce all the teachers the child will meet;

• to make the home classroom teachers aware of the needs of the newly arrived 

student and explain the procedures;

• to inform the child and family about:

 - how the school operates, the schedule, evaluation methods, necessary school 

materials, vacations, extracurricular activities, the school’s school success plan, 

free transportation, access to the transition house, purchase of equipment and 

supplies ...;

 - on support services within the school; 

 - on the medical examination that will be carried out by the school medical 

service during the school year; 

 - on the Luxembourg school system, the orientation procedures and training 

paths.

• to inform the entire educational community of the child’s arrival in order to facilitate 

the child’s reception and integration into school (communication difficulties, 

identification of reference points, etc.)” (MENJE, 2017, p. 10).

The presence of an intercultural mediator can facilitate communication between 

school actors and newly arrived families. It is important to remember that cultural 

mediators are not simple translators. They are real partners in the establishment of a 

trusting relationship with the parents. Because they have most often lived the same 

personal experiences, it is easy for them to understand the children and support 

them. Moreover, they know both the school system of the home country and that of 

Luxembourg, which allows them to be very efficient in terms of the information to be 

transmitted and how to provide it. It is important to stress that intercultural mediators 

are obliged to keep the information exchanged confidential.

During this first meeting, parents will be invited to complete, with the help of the home 

class teacher and, if necessary, the school mediator, the arrival form. The purpose of 

this form is to gather information on the child’s previous academic achievements, his 

or her strengths and weaknesses, as well as any specific needs. It also gives additional 
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information on the child’s family situation and entourage. It is important to identify 

all the languages with which the child is in contact (family, neighbors).

The partner schools set up a welcome period for families and their newly arrived 

children at the beginning of the year in order to facilitate their school integration. 

This first contact is intended to foster a feeling of confidence in the school institution 

among parents. In the long term, parents will be the guarantors of support for the 

continuity of their child’s schooling. It is therefore essential to establish a first contact 

based on parity, recognition of each person and support in an unfamiliar school 

system. In addition, reassuring parents about their educational legitimacy and children 

about their skills as students will help each of them to engage more confidently and 

effectively in future school tasks. 

In addition to the observation of the child during the three to four weeks following 

the child’s arrival, the information gathered through this document will allow the 

educational team to establish an individualized training project (projet individualisé de 

formation - PIF). This PIF has various objectives: “1) to retrace the child’s school career 

(past and present); 2) to formulate the main training objectives for each period of the 

reception course; 3) to determine the student’s strengths and difficulties; 4) to put in 

place support measures; 5) to establish a link between the reception course, the home 

class and the parents; and 6) to take stock at regular intervals” (MENJE, 2017, p. 17).

At a second meeting with the parents, this PIF will be presented. It will be a question 

of deciding which languages the child will learn as a priority, the number of welcome 

classes per week, “the objectives pursued during the first welcome classes, the 

objectives for the mathematics course (e.g.: normal program of the home class or 

adapted program,...)”. ), the cross-curricular competencies that will be developed, 

the strengths and weaknesses identified during the observation phase, the offer of 

additional support measures, reciprocal expectations, the role of the tutor in the home 

class and in the induction course, designated in advance (if possible)” (MENJE, 2017, 

p. 15).
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Implementation and monitoring  
of the welcome procedure for newly 
arrived families during the school year

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

Almost 50% of the total population of Luxembourg is not of Luxembourg 

nationality. The migratory flow is constantly increasing and consequently, 

the school has to face a great challenge: the welcome of children with diverse 

cultural and linguistic backgrounds, even during the course of the year. A 

very precise and structured reception procedure has therefore been set up by 

the country’s school authorities. However, at the level of the communes and 

regional directorates, adaptations can be made to the general regulations to 

improve their application and increase their effectiveness in the schools of 

the commune.

Luxembourg’s population is characterized by an extremely high percentage of 

foreigners: almost 50% of the country’s total population does not have Luxembourg 

nationality. The official languages of the country are Luxembourgish, French and 

German due to the intensive exchanges with its neighboring countries and the 

geographical location of the country at the crossroads of the two great German-

speaking and French-speaking linguistic areas. Consequently, language teaching is 

particularly central in the country’s school system.

On the website of the Ministry of National Education, Children and Youth1, one can 

learn about compulsory schooling from the age of 4 to 16. It is thus a minimum 

of twelve years that the child will spend in the school system divided between 

fundamental school and secondary school. It is also specified on the site that any child 

of compulsory school age must be enrolled in school, regardless of the parents’ status. 

No child can be refused, regardless of race, gender, language or religion. The majority 

1.       https://men.public.lu/fr/themes-transversaux/scolarisation-eleves-etrangers/enseignement-fondamental. 

html.
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of students attends public school. Private schools exist and are either organized in the 

same format as public schools or offer linguistic or pedagogical variations.

The migratory flow continues to increase and consequently the school is facing a great 

challenge: the welcome of children with diverse cultural and linguistic backgrounds, 

even during the course of the year. A very precise and structured reception procedure 

has therefore been set up by the country’s school authorities. However, at the level 

of the communes and regional directorates, adaptations can be made to the general 

regulations to improve their application and increase their effectiveness in the schools 

of the commune.

The classic welcome procedure: reminder

When a child between the ages of 4 and 5 arrives in the country, he/she is integrated 

into a Cycle 1 class. The primary objective is to make him/her learn Luxembourgish. 

An older child, between 6 and 11 years old, is integrated into a home class (cycles 2 

to 4) according to his age, his/her achievements (established on the basis of home 

country information regarding achievement) and the results he/she has obtained in 

the evaluation tests in mathematics and mother tongue. Emphasis is then placed on 

Luxembourgish, German or French and they attend the welcome course.

The communes offer either support courses (for all kinds of academic difficulties) or 

welcome courses (for newly arrived students). In the welcome courses, the choice of 

languages to be taught as well as the continuation of the languages are considered 

according to the child’s age of arrival, his/her previous knowledge, the languages known 

by the parents and the proximity of the mother tongue to the first language to be learned. 

Newly arrived children are educated in only one language (German or French), the one 

closest to the child’s mother tongue. The goal is for the child to communicate as quickly as 

possible with the teachers and other children in the class. Thereafter, when the children 

are under 10 years of age, intensive instruction in the second language is offered. For 

children over the age of 10, it seems difficult to reach the level required for the end of 

Cycle 4 regardless of the target language; the emphasis is then placed on French2.

A lot of information is available on the website of the Ministry of Education, Youth 

and Childhood. In particular, there are very precise and detailed publications on 

the subject which aim to help parents in their efforts to register their child but also 

2. https://men.public.lu/fr/publications/scolarisation-eleves-etrangers/informations-generales/2008-
accueillir-integrer.html
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to understand the school system. Information is also intended more specifically 

for education professionals in order to improve the integration of these children in 

Luxembourg classrooms.

For parents, there is, for example, a very clear and complete file on the schooling of 

foreign children in which we find explanations on the Luxembourg school system, on 

where to find the necessary information, on the help available to communicate more 

easily at school but also on the training offers3. This publication is available in several 

languages: French, English and Portuguese.

Optimization of the welcome procedure for the schools of Differdange

On October 16th 2019, the commune of Differdange, in consultation with the general 

management and the presidents of the schools of the commune, decided to optimize 

the welcome procedure for recently arrived pupils in the elementary school of the 

commune. Several meetings were organized throughout the year to improve the basic 

system proposed by the MENJE.

Here is what was decided at successive meetings:

1. Parents and their children register as before in the commune (Citizens’ Office). The 

commune checks that the parents are not already registered in another commune. 

2. The municipal council informs the president as soon as possible of the arrival of a 

new pupil (with name and registration number).

3. The parents receive initial information from the president of the school where 

their child will be enrolled and an appointment is made with him (within a short 

period of time). 

4. Contrary to the previous system, children are not placed in a predefined class; 

this will be decided based on the information provided by the parents as well as 

based on the child’s profile. Children, regardless of age, must attend the same 

class (grade level) as the one in which they were enrolled in their home country. 

To achieve this objective, the school president and teachers are supported by the 

Scolaria application (this is a management application for basic education: entry 

and consultation of personal data of teachers and students, their parents).

3.         https://men.public.lu/dam-assets/catalogue-publications/scolarisation-des-eleves-etrangers/informations- 
generales/bienvenue-a-lecole-luxembourgeoise.pdf
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5. One or two days after registration at the commune, the parents actually meet the 

president, who uses this period to organize the welcome of the student in his/her 

class.

6. On the day of the meeting, a visit of the school is organized for the parents and 

their child. Once the visit is over, the child is accompanied to his/her welcome class 

to start his schooling in Luxembourg. 

7. Registration at the Maison Relais (if children arrive during the year) will be done 

at the Maison Relais itself. 

8. In the case of children with special needs, the commune will inform the regional 

direction as soon as possible so that a suitable solution can be found for these 

children.

Source: Bienvenue à l’école luxembourgeoise (https://

men.public.lu/fr/themes-transversaux/scolarisation-eleves-

etrangers.html).

https://men.public.lu/fr/themes-transversaux/scolarisation-eleves-etrangers.html
https://men.public.lu/fr/themes-transversaux/scolarisation-eleves-etrangers.html
https://men.public.lu/fr/themes-transversaux/scolarisation-eleves-etrangers.html
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An explicit and clear procedure in the 
event of a COVID-19 case in a class 

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

Since the return of students into the classroom (at the end of May 2020), a 

clear and explicit procedure has been put in place to contact the parents of 

a class in which one or more COVID-19 cases have been identified. Several 

scenarios are possible and it is extremely important that parents understand 

key information such as the attitudes to adopt depending on the scenario that 

will be applied. In addition to this written document, parents can contact, 

in the language of their choice, 7 days a week, from 8 a.m. to 8 p.m., school 

mediators, specially trained in this procedure, to answer any questions that 

parents may have.

Since the return of children to the classroom last May and especially since the beginning 

of the school year in September, special attention has been paid to the spread of the 

virus in schools and classrooms in order to provide a targeted and appropriate response 

to the situation encountered. 

There are three distinct scenarios depending on the situation observed in schools.

Scenario 1: Isolated case

The first scenario refers to an isolated case in a school whose origin can clearly be 

attributed to an external source of infection. The child or young person is identified 

through a back-tracing measure that involves those around him or her (e.g. family). In 

this first case, the parents are informed of the different actions that will be implemented: 

• Identification of contacts within the school population (back-tracing).

• Wearing of the mask is mandatory in the population concerned during the five 

days following the last contact with the positive person and during the testing 

phase.
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• Removal of the class from the school community. 

• Avoid exchanges with other classes. 

• Testing of the affected population as part of the back-tracing system.

• No quarantine. 

The document below specifies the details of the sanitary device when an isolated case 

occurs in a class.

Source: https://men.public.lu/dam-assets/catalogue-

publications/sante-bien-etre/covid19/minimal-chance.pdf

In this case, each parent of the class targeted by the dispositf receives the mail below. 

It is available in different languages including French, Portuguese, Serbo-Croatian, 

German and English.

https://men.public.lu/dam-assets/catalogue-publications/sante-bien-etre/covid19/minimal-chance.pdf
https://men.public.lu/dam-assets/catalogue-publications/sante-bien-etre/covid19/minimal-chance.pdf
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Scenario 2: Several positive cases in a class

The second scenario is activated when several positive cases are identified within the 

same class. The site of infection is identifiable and external to the school. The infection 

occurred during activities with friends (e.g., parties or other recreational activities) or 

in the family. In the latter case, the information given to parents is as follows: 

• Identification of contacts within the school population (back-tracing).

• Quarantine of the class concerned.

• Depending on the situation, the teacher is also quarantined and remote teaching 

or continues to teach while wearing a mask.

• Testing of the concerned population.

Scenario 3: Chain of Infection in a School

Several positive cases can be linked to contamination within a school’s community. 

In the latter situation, the measures taken and informed to the parents are as follows:

• Temporary switch to stricter measures.

• Additional measures of the reinforced system pronounced by the Steering 

Committee “Covid-19 and Education” according to the health situation.

• Identification of contacts within the school population (back-tracing).

• Quarantine of the classes concerned.

Parents who wish to obtain more information can consult the site of the Ministry of 

National Education, Children and Youth specially dedicated to COVID-19 (https://men.

public.lu/fr/support/coronavirus. html) or contact by phone (7 days a week between 

8 a.m. and 8 p.m.) an intercultural mediator, specially trained in the procedure, who 

will be able to provide targeted answers in the parents’ mother tongue (more than 

forty languages are represented with, for example, Amharic, Bengali, Kurdish, Wolof, 

Russian, Nepalese, Polish, Romanian...). 
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Providing a booklet for families 
describing the main information  
about the school organization

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

It is important to provide parents, and especially parents who are farthest 

away from school, with the information they need to become involved in 

their child’s school education. To do this, explicit expectations of the school 

system must be provided to these parents in order to clarify what their 

educational role should be and to strengthen their confidence in their ability 

to support their child’s schooling. A booklet has been developed for this 

purpose in the schools in Niederkorn with the aim of making all parents, 

including those who are far away from the school system, real educational 

partners and thus support all pupils in their schooling.

For families far from the school system, it is a challenge to clearly understand the school 

expectations, more often implicit. It is therefore difficult for these parents to develop 

self-confidence, to think that they are capable of effectively supporting their child’s 

schooling and to clearly identify what their parental educational role is. These parents, 

far from being like resigning parents, as they are often wrongly portrayed, need clear 

messages, detailed information, and explicit guidelines as to what is expected of them 

in terms of academic support.

In order to recognize parents as real educational partners, to integrate them fully in 

the educational process of their child and to give them concrete, tangible and easily 

exploitable keys to understanding the Luxembourg school system, four of the partner 

schools (Niederkorn1) have developed a booklet for them. This tool, distributed at the 

beginning of the year to all the children in the school, allows both to improve the 

partnership with the parents but also to better support the pupils, and a fortiori those 

from migrant backgrounds, in their school career. 

1. Ecole des garçons, Ecole des filles, Pavillon préscolaire et Ecole précoce “Im Mai”, situées à Niederkorn.
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This 51-page booklet is divided into different sections and fulfills various functions 

such as transmitting information, gathering information, explaining the school’s 

expectations in terms of academic support, timetable and internal rules. 

Here is what this booklet looks like in concrete terms.

1. Useful information to contact the school or the relay house as well as the school’s 

schedule
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2. Class and teacher information
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3. Personal information about the child and parents’ contact information
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4. Week plans with course schedules

5. The school calendar specifying school days and vacations
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6. The school diary

7. Basic vocabulary words translated into the three languages of instruction 

(Luxembourgish, French and German) (see an example above) 

8. A reminder of school rules and how to communicate with the teacher in charge 
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9. Seful links to find out how schools work in Luxembourg and to look for help with 

school support
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10. A model apology translated into five languages and a reminder of the law concerning 

compulsory education



Foreign Families and schools innovative strategies223

11. Useful information on the school and educational actors present in the municipality 

(regional management, nursery school...)

12. A map of the Grand Duchy of Luxembourg

13. Internal regulations

14. A map of the school campus 
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Students recently arrived in Luxembourg 
and IT equipment during the period of 
lockdown

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

During the lockdown of spring 2020, schools offered their students the 

opportunity to take distance learning courses. For example, lecture sessions 

in video conference were organised by the teachers or learning video 

capsules were developed by schools themselves, assisted by the students, 

future teachers, of the Bachelor of Educational Sciences. While the majority 

of families had sufficient computer facilities to enable their children to 

benefit from the IT system set up to support them in their learning, some 

families, most of whom recently arrived in Luxembourg, did not have the 

necessary IT equipment. For this reason, the municipality of Differdange 

distributed 50 tablets to pupils in Differdange and Niederkorn schools where 

a technological divide had been identified.

During the lockdown of the spring 2020, many students in Luxembourg and in many 

countries around the world were deprived of face-to-face schooling1. To compensate, 

for others, due to a lack of education, Ministries of Education around the world are 

looking for practical and technical solutions, particularly through distance learning. 

This solution is most often based on the use of technological tools or digital platforms. 

However, it appears that this measure is likely to reinforce social inequalities between 

students. Indeed, the greater the digital divide, the greater the inequalities in 

educational achievement and learning will be felt.  

This is why the commune of Differdange, in collaboration with the fundamental 

schools, has ensured that a special effort was made towards newcomers. Indeed, not all 

of them benefited from the technical conditions necessary to best achieve the distance 

learning courses. The intercultural mediators, but also the teachers themselves, 

1. According to Moreno and Gortazar (2020), almost 1.5 billion students from more than 170 countries 
would have left school during the period of lockdown. 
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contacted the social workers in the welcome shelter in order to quickly identify the 

families in need. 

At the end of the spring (Easter) vacations, the municipality and the teaching staff 

distributed 50 tablets for temporary use to some pupils from Differdange and Oberkorn 

schools who had a clear lack of IT equipment.
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Intercultural school and classroom 
exchanges: exchange, sharing and 
respect for more mutual knowledge  
and recognition

Poncelet, D., Mirkes, D., Calvi, N., Dahm, C., Bodson, M. & Kerger, S.

Luxembourg schools, and even more schools in the commune of Differdange, 

are increasingly faced with the presence of many children from migrant 

backgrounds and their families. This poses many pedagogical and social 

challenges for the schools that welcome them and their teachers. Intercultural 

exchanges are envisaged as means likely to establish, strengthen or improve 

dialogue and understanding between parents, pupils and school actors on the 

common values indispensable for living together and social cohesion. Whether 

through school parties (autumn or spring meetings) or through organization 

within the class (presentation of one’s profession, animation of a craft or 

cooking activity, participation in welcome workshops at the beginning of 

the day...), these are all opportunities to strengthen the understanding of the 

other starting from the individuation of cultures and therefore, enables each 

of the actors present at the event to develop and integrate a reciprocal vision 

of diversity and to accept and understand the other in his/her otherness.

Being open to interculturality consists in developing a conception of culture that goes 

beyond the dominant conception of culture within the host country. As Meunier 

(2008) suggests, cultural differences then constitute an enrichment for each of the 

actors by highlighting the common traits characteristic of the different components of 

the country.

Luxembourg is very sensitive to this issue1. On 23 March 2015, the Ministry of National 

Education, Children and Youth signed a framework text promoting a common course 

1.          https://men.public.lu/dam-assets/catalogue-publications/dossiers-de-presse/2015-2016/introduction- 
du-cours-vie-et-societe.pdf
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of values education. The creation of this new course, called “Life and Society”, is 

laid down in a convention between the Luxembourg State and the Catholic Church, 

signed on January 26, 2015. This new course aims to replace religious instruction as 

well as moral and social formation. This radical change of direction is under way in 

secondary education since the 2016-2017 school year and in fundamental education 

since the 2017-2018 school year. The objective of this course is to offer all young 

people in the country, regardless of their origin and religion, a common space in 

which they can build their own points of reference while respecting those adopted 

by their classmates. “The diversity of our school population is increasing, and with it 

the diversity of religious and philosophical convictions in our classrooms. It is part of 

the school’s educational mission to offer a space for dialogue and agreement on the 

common values essential for living together and social cohesion. For this reason, the 

government program provides for all students to be brought together in the same 

class, based on these values. At the same time, the introduction of the common course 

“Life and Society” will meet the obligation of confessional and philosophical neutrality 

of the public school” (Press kit of July 7, 2016, p. 2).

Intercultural parties/meetings/activities have the same objectives of the pluralistic 

approach targeted by values education courses. These encounters in fact promote 

understanding of the other starting from the individuation of cultures and therefore, 

allows each of the actors present at the event to develop and integrate a reciprocal 

vision of diversity and to accept and understand the other in his/her otherness.

Kanouté et al. (2016) point out, in their research, important findings regarding the 

needs of migrant students and their families in disadvantaged schools in Montreal. 

First of all, for the authors, considering diversity seems to go hand in hand with a 

mobilization that reduces stigmatization. Second, they stress the importance for 

schools to work in concert with the community in order to “be a true guardian of 

resilience” (p. 42) for migrant and often precarious families. Intercultural exchanges 

meet these two objectives. Meeting families in a different space and time than usual, 

in a more informal way, allows teachers to become more aware of cultural differences 

that can limit the chances of success for children who do not master the implicit 

school codes and expectations.

Within Differdange’s partner schools, two main categories of intercultural events are 

offered:

1. Intercultural exchanges and extracurricular activities

These are two major intercultural celebrations that are organized within the schools; 

one in the fall and the other in the spring. Students, staff members and parents came 
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together for an intercultural celebration rich in emotions! Parents are invited to bring 

typical dishes from their region in order to create a large buffet, they participate 

together with the children and teachers in joint fun activities.

Besides these intercultural encounters, there are also extra-curricular activities that 

are organized at various times during the school year (walk in the neighborhood, 

Christmas show, breakfast at school, game night, toy fair, flea market, school party, 

intercultural meal, barbecue, carnival, ...). These are organized jointly by teachers 

and parents who come together in an organizing committee. They meet a few times 

to prepare the event and, on the same day, other parents are called in to help out as 

needed.

2. Classroom activities

In addition to these intercultural celebrations, parents are asked by the teachers of 

the different cycles to participate in class activities in which they take an active part 

(presentation of their profession, animation of a craft or cooking activity, participation 

in welcome workshops at the beginning of the day...). “It is obvious to say that it is at 

the heart of daily life, in the hollow of the unfolding of these small everyday things that 

this relationship to diversity and otherness is played out, based on resonant memory 

systems (social, cultural, ideological, psychological, etc.)” (Chaouite, 1998, p. 8).

Soliciting parents for the morning welcome

The transition from home to school can be difficult, especially for younger children. 

It can be interesting to allow parents to be present during the morning welcome by 

teachers. This presence can obviously take a more or less active form (being next to 

your child who is drawing, reading a story to your child or to several children, leading 

a quick board game or a small workshop, ...). The involvement of the parents during 

the morning welcome time could have the advantage of freeing the teacher to interact 

with other parents on specific issues.

Inviting parents to come and talk to the class about their profession or hobbies

On an occasional or regular basis, it can be interesting to invite a parent to come and 

talk to the class about their trade or their particular passion. In addition to the rich 

content that can be provided by these resource people, it is above all an opportunity to 

reinforce in another way the school-family bond and the idea that school is important 

in the eyes of parents because they are involved in it.
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Seeking parental support for some classroom learning activities 

Some parents, with time and/or special skills, are happy to assist the teacher, at 

the teacher’s request, in supervising certain classroom activities. These may be 

extracurricular activities (for example, leading an outing or excursion) or learning 

activities (for example, leading a workshop with a group of students). This can be 

organized by asking parents at the beginning of the year about their availability and 

the types of activities in which they feel comfortable enough to be involved.

Presentation of activities or school outings

During the school year, field trips are regularly organized. During these school outings, 

photographs and videos can be taken. In order to value all this work with parents and 

to avoid multiplying the exhibitions, the children report to their parents on what they 

have learned during the different educational outings during the spring and autumn 

intercultural activities. On the basis of the photographic and video material, the 

children, with the help of their teachers, make crafts, explanatory posters or any other 

element likely to present these extra-curricular visits to their parents. The children 

themselves write the invitations for the evening.
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